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GENERAL INFORMATION

Date and Place

The 4'" International Methodological Conference of the Hungarian Language Teach-
er Training Faculty (MTTK) will take place on 30" May, 2015 in Subotica, Serbia, in
the building of the Faculty called Yellow House (Stossmayer str. 11).

Languages of the proceedings

During the conference simultaneous interpretation into Hungarian, Serbian and En-
glish will be providedinsured.

The official languages of the conference are: Hungarian, Serbian, English and Croa-
tian.

Proceedings
The proceedings are published only in electronic format; each registered participant
receives one copy of the e-bBook.

Registration Desk (ground floor, Registrar’s Office)
The Registration Desk will be open:
Saturday, 30""May 08.00 a.m. - 09.00 a.m.

Information Desk (1st floor)
The Information Desk will be open:
Saturday, 30" May 08.00 a.m. - 17.00 p.m.

Presentation
The conference rooms are supplied with video projectors and interactive boards.

Smoking
Because of the new law restrictions in Serbia, smoking is prohibited in the Faculty
building, in the courtyard, as well azs in the street, next to the Faculty building.



COMMITTEES

Organizing Committee

Géza Czékus - chair

Lenke Major - secretary

Rita Horak

Eva Borsos

Izabella Abrahdm - student coordinator

Agnes Bagany, Szabolcs Halasi, Judit Janosi, Agota Siflis, Melinda Torok, Diana Zita

Proofreading: Agnes Bacs-Odry, Eszter Gébrity, Marta Huszka, Josip Ivanovi¢, Dragana

Gavrilovi¢

Technical support: Zsolt Vinkler, Attila Vinké

Scientific Program Committee

EvaBalazevi¢ - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Beke Otté - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Biljana TrebljeSanin - Teacher Training
Faculty, Belgrade, Serbia

Edita Bori¢ - Teacher Training University
of Osijek, Croatia

Eva Borsos - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Pal Bézsa - UNS, Faculty of Sciences

Géza Czékus - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Eva Dakich, School of Education College
of Arts, Social Sciences and Commerce
Melbourne, Australia

Demény Piroska, Babes-Bolyai University
Faculty of Psychology and Educational
SciencesCluj-Napoca, Romania

Alice Dombi - University of Szeged,
Gyula Juhdsz Teacher Training Faculty,
Hungary

Kristof Fenyvesi, Department of Art and
Culture Studies, University of Jyvaskyls,
Finland

Dragana Franciskovi¢, UNS, Hungarian
Language Training Faculty,
Subotica

Teacher

Szabolcs Halasi - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Rita Horak - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Eva Hézsa - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Elvira Huszar - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Josip Ivanovic¢ - UNS, Hungarian Language
Teacher Training Faculty, Subotica



Erzsébet Kohut - Ferenc Rakéczi II.
Transcarpathian Hungarian Institute,
Beregovo, Ukrajna

Josip Lepes - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Lenke Major - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Sava Maksimovi¢ - Preschool Teacher
Training College in Sabac, Srbija

Vesnica Mlinarevic - Josip Juraj
Strossmayer University of Osijek, Croatia

Zsolt Namesztovszki - UNS, Hungarian
Language Teacher Training Faculty,
Subotica

FerencNémeth - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Slavica Pavlovi¢ - Faculty of Natural
Sciences, Mathematics and Education
Sciences, Mostar, BiH

Valéria Krekity Pintér - UNS, Hungarian
Language Teacher Training Faculty,
Subotica

Ildik6 Psenakova - Constantine the
Philosopher University, Nitra, Slovakia

Danilo Radanovi¢ - Faculty of Sport and
Physical Education, Novi Sad, Serbia

Judit Raffai - UNS, Hungarian Language
Teacher Training Faculty, Subotica

Vilmos Janos Samu - UNS, Hungarian
Language Teacher Training Faculty,
Subotica

Sava Maksimovi¢ - Preschool Teacher
Training College in Sabac, Srbija

Anna So6s - Babes-Bolyai University,
Faculty of Mathematics and Computer
Science, Cluj-Napoca, Romania

Natasa Sturza Mili¢ - Preschool Teacher
Training College ,Mihajlo Palov® in
Vrsac, Serbia

Izabella Takacs -
Language Teacher
Subotica

UNS, Hungarian
Training Faculty,

Agnes Hés Tihanyiné, Eotvés Lordnd
University Faculty of Primary and Pre-
School Education, Budapest, Hungary

Melinda Torok - UNS, Hungarian
Language Teacher Training Faculty,
Subotica

Péter Téth - Obudai University, Agoston
Trefort Centre for Engineering Education,
Budapest, Hungary

Veselin Bunci¢ -Preschool Teacher and
Sport Trainer High School, Subotica

Eva Raffai Vukov - UNS, Hungarian
Language Teacher Training Faculty,
Subotica



8.00-9.00

9.00-9.25

9.25-10.00

10.00-10.30

10.30-11.00

11.00-11.15

11.00-11.15
11.15-12.45
12.45-13.45
13.45-14.15
14.15-16.00
16.00-16.10

16.10-16.30

16.30-17.30

PROGRAM

2015. majus 30. - 30. maj 2015.

A résztvevék fogaddsa, regisztracié - Prijem ucesnika,
registracija

A KONFERENCIA UNNEPELYES MEGNYITOJA -
SVECANO OTVARANJE KONFERENCIJE

UNNEPI MUSOR - SVECANI PROGRAM

1. PLENARIS ELOADAS - 1. PLENARNI REFERAT

Milan Matijevi¢: Opéa i posebne didaktike: suvremene
didakticke teorije i praksa - General and specialised didactics
in teacher trainingstudy programmes and in practice teaching

2. PLENARIS ELOADAS - 2. PLENARNI REFERA
Suplicz Sandor: Személyiség és moddszer - Personality and
method

KIALLITAS MEGNYITOJA - OTVARANJE IZLOZBE
Budai Boglarka, Fazekas Izabella, Pintér Norbert, Torok
Melinda: ART PRACTICES

Sziinet — Pauza

DELELOTTI SZEKCIOK - PREPODNEVNE SEKCIJE
Ebéd - Rudak

POSZTER SZEKCIO - POSTER SEKCIJA
DELUTANI SZEKCIOK - POPODNEVNE SEKCIJE
Sziinet — Pauza

A KONFERENCIA MUNKAJANAK ZARASA -
ZATVARANJE KONFERENCIJE

Vacsora — Vecera



10

DELELOTTI SZEKCIOK
PREPODNEVNE SEKCIJE
11.15-12.45

1. szekcid: IdGszerii kérdések a pedagogusképzésben

1. sekcija: Savremena pitanja u obrazovanju

DISZTEREM - SVECANA SALA

Elnokld - Predsedava: Kariké Sandor, Halasi Szabolcs

11.15-11.30

11.30-11.45

11.45-12.00

12.00-12.15

12.15-12.30

12.30-12.45

Velisek-Braské Ottilia: Necessary specific competencies for
inclusive education in the teacher training curricula

Varga Attila: Complex educational programs for
extracurricular activities

Josip Lepes$, Halasi Szabolcs, Stajer Anita, Zoran Milic:
Changes in motor abilities at primary school disadvantaged
children

Jurij Marussig: Physical experiments for the blind and visually
impared students — how adjusments some experiments with
light can be adjusted

Branka Jablan, Ksenija Stanimirov, Jasna Maksimovi¢:
Learning to read Braille

Kariko Sandor: The horizons and challenges of the philosophy
of education

2. szekcio: Készség és képességfejlesztés miivészetek altal

2. sekcija: Razvijanje umetnickih sposobnosti

5-OS TEREM - UCIONICA BR. 5

Elno6klé - Predsedava: Maja Koporc¢i¢, Sladana Mari¢

11.15-11.30

11.30-11.45

11.45-12.00

12.00-12.15

Ivan Le$nik: How children sing nowadays

Kristijan Puda: The presence and importance of folk songs in
the musical culture of textbooks in Romanian

Maja Koporc¢i¢, Sanja Nuhanovié: The role of professional -
pedagogical practice in developing the competencies of future
teachers for teaching musical culture in primary education

Ugljesa Coli¢: Possibilities of using animation in the process
of learning and teaching
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Ines Cvitkovi¢ Kalanjos: Story in pictures-an innovative
12.15-12.30 approach of teaching children songs in the first grade of
primary school education

Sladana Marié: The possibilities of applying online/virtual

12.30-12.45 museums in educational work

3. szekcio: Hallgatdi szekcio - 3. sekcija: Sekcija studenata
6-OS TEREM - UCIONICA BR. 6
EInokl6 - Predsedava: Horak Rita, Szabd Batancs Melinda

11.15-11.30 Zamborszki Kitti, Szabé Batancs Melinda: Applying teamwork on during
Nature and society and Eenvironment, nature and social study’s classes

11.30-11.45 Gruber Klaudia, Basity P. Gréta:The use of visual aids

11.45-12.00 Huszka Noémi, Mujagi¢ Daniel: The importance of motivation- examples and
experiences

12.00-12.15 Kovacs Laura: Using innovative ways of organizing learning among of
innovation the teachers in Vojvodina

12.15-12.30 Budai Boglarka, Téth Livia: Teaching biodiversity in lower grades of primary
schools in Subotica

4. szekcio: A természettudomanyok és a matematika tanitasa a 21. szazadban
4. sekcija: Prirodne nauke i matematika u 21. veku

7-ES TEREM - UCIONICA BR. 7
Eln6klS - Predsedava: Zorica Vukajlovi¢, Bjanka Damjanovi¢

Olja Mari¢i¢, Andelija Ivkov-Dzigurski, Ivan Stojsi¢: Teach-

11.15-11.30 ers’ attitudes on the implementation and effects of project
teaching in geography
Miljenko Stani¢: A didactic tool for the introduction of ele-
11.30-11.45 . . .
ments of the mathematical set theory in classroom teaching
11.45-12.00 Zorica Vukajlovi¢, Katarina Radosavljevi¢: Content inte-

grated learning as a road to computer literacy

Ljubica Ivanovi¢ Bibi¢, Tamara Vi$ni¢: Teaching aids in the
12.00-12.15 function of logic activation of students through subjects “The
world around us” and “Nature and society”
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12.15-12.30

12.30-12.45

Bjanka Damjanovié: Acquisition of social contents through
Natural and Social Science textbooks

Vanja Kahrimanovi¢é: Linking teaching contents of integrat-
ed science with music in the lower grades of elementary school

5. szekcio: J6 gyakorlatok bemutatasa a médszertanok oktatasa kapcsan
5. sekcija: Dobra praksa u nastavi metodika u obrazovanju

8-AS TEREM - UCIONICA BR. 8

EInéklS - Predsedava: Baganj Igor, Jasna Sulenti¢ Begi¢

11.15-11.30

11.30-11.45

11.45-12.00

12.00-12.15

12.15-12.30

12.30-12.45

Kristina Kalkan, Tin Luki¢, Smiljana Pukicin, Andelija
Ivkov-Dzigurski, Ljubica Ivanovi¢ Bibi¢: Achieving gym-
nasium student’s competencies through utilization of select-
ed didactical principles - a case study of physical Geographic
features

Edita Bori¢, Ivana Stanidé, Ivana Borié: Assessment of the ac-
quired pedagogical competences of primary education train-
ees after Methodology of Science course

Aleksandar Jankovié: Adverse effects of teaching aids based
on modern information and communication technologies on
the development and achievement of students

Baganj Igor, Vatai Eva, Baganj Agnes: Interactive animation
for math lessons

Vedrana Zivkovi¢ Zebec, Lidija Bakota: Photography as an
incentive and a promoter of reading

Jasna Sulenti¢ Begi¢, Amir Begi¢: Enhancing teacher traine’s
competences during their Methodology of teaching music
course of students teacher in music methodology course
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6. szekcio: Az egészségtudatos életmod és a testnevelés az oktatasban
6. sekcija: Zdrav nacin Zivota i fizicko vaspitanje u obrazovanju

9-ES TEREM - UCIONICA BR. 9

Elnokld - Predsedava: Natasa Sturza Mili¢, Ivan Perié

11.15-11.30

11.30-11.45

11.45-12.00

12.00-12.15

12.15-12.30

12.30-12.45

Marko Lazarevi¢, Danilo Radanovi¢, Valdemar Stajer, Ana
Marijanac, Ivan Peri¢, Sasa Semeredi: How to develop en-
durance in students at grades 5-8 among5"-8" grade pupils

Ivan Peri¢, Ana Marijanac, Sasa Semeredi, Marko Lazare-
vi¢: The differences in the results of tests of motor skills after
the a training process

Nevenka Zrnzevic, Jelena Zrnzevi¢: The problem of obesity
amongearly school age children

Natasa Sturza Mili¢: Methodology of learning and organiza-
tion organizing of sensory motor activities at an early age

Ivan Peri¢: Changes in functional abilities among of football
players during the a 7 week period of preparatory phase for a
period of 7 weeks

Sava Maksimovi¢, Slavica Pavi¢: Development of lateraliza-
tion with respect to the social status of preschool children

POSZTER SZEKCIO
POSTER-SEKCIJA
13.45-14.15

7. szekcio: Poszter szekci6 - 7. sekcija: Poster sekcija

1. EMELET - 1. SPRAT

Elno6kl6 - Predsedava: Major Lenke, Pintér Krekity Valéria

13.45-13.50
13.50-13.55

13.55-14.00

14.00-14.05

Horak Rita, Major Lenke, Soti Livia: Parts of plants
Horvathné Téth Ildiké: Teachers and training?

Major Lenke, Pintér Krekity Valéria, Baginy Agnes: The
methodology of mathematics teaching for pre-service kinder-
garten pedagogues

Nagy Lilla, Balint Brigitta: Combined study classes in nurs-
eryschools - environmental and mathematical studies
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Milos$ Vasiljevi¢, Silvia Gladi¢: Education of children and the
14.05-14.10 youth through the reconstruction of the memorial complex
“Alley of the Greats” in Zrenjanin

Arokszallasi Timea, Balassa Rita, Bozsoki Anasztazia,
14.10-14.15 Horvath Timea, Major Lenke, Zamborszki Kitti: Animate
and inanimate nature: POSTER SERIES

DELUTANI SZEKCIOK
POPODNEVNE SEKCIJE
14.15-15.45

1. szekcid: Id6szerii kérdések a pedagogusképzésben
1. sekcija: Savremena pitanja u obrazovanju

DISZTEREM - SVECANA SALA
Elnokld - Predsedava: Vesna Coli¢, Valentina Majdenié

Radomir Arsi¢: Methods of work with children with special

14.15-14.30 needs in the education system at teachers training faculty in
Serbia
14.30-14.45 Vesna Coli¢: Research dimension of educators competence

Aleksandra Dimitrijevi¢: Importance of youth work in the
14.45-15.00 community to encourage the development of creative poten-
tial persons with disabilities

Milan Matijevi¢, Tomislav Topolovéan: Teachers’ assess-
15.00-15.15 ments of elements of multimedia and constructivist didactics
in school

Valentina Majdeni¢: Socio-psychological elements in chil-

15.15-15. N .
3.15-15.30 dren’s cartoons as an educational model

Zivorad Milenovi¢, Milan Radivojevi¢: Learning about the
15.30-15.45 Holocaust at Yad Vashem model school - teaching units: dDe-
portation
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2. szekcio: Készség- és képességfejlesztés miivészetek altal
2. sekcija: Razvijanje umetnickih sposobnosti

5-OS TEREM - UCIONICA BR. 5
EInéklé - Predsedava: Farkas Robert, Nagyné Argany Brigitta

Varga Brigitta: Listening to music - Classroom-based listen-

14.15-14.30 . -
ing to music

14.30-14.45 Farkas Roébert: Visual frame of communication

Nagyné Argany Brigitta: Research of Previous musical train-
14.45-15.00 ing and musical background of kindergarten teacher students
in a complex study at Kaposvar University

15.00-15.15 Huszar Elvira: The formation of memory in music

Gonczol Andrea: Reading comprehension and logical think-

1515-15.30 ing. School in kindergarten?

15.30-15.45 Vass Dorottea: The comparative analysis of two ABC readers’

Daroczi Gabriella: Interdisciplinary approach in the peda-

15.45-16.00 -
gogue training

3. szekcio: Hallgatoi szekcio
3. sekcija: Sekcija studenata

6-OS TEREM - UCIONICA BR. 6
EIndklé - Predsedava: Bagany Agnes, Gyorfi Adrianna

Juhasz David:“,NEST” - children’s and young adults’s day

14.15-14.30
care centre

Abraham Izabella: Living other ways of life- the development

14.30-14.45 of a visually impaired young boy

14.45-15.00 Gyorfi Adrianna: Children and healthy lifestyle

Loboda Csilla: Teaching aids used during kindergarten math-

15.00-15.15 . R
ematics activities
Gyorfi Adrianna, Alexa Katalin: The methods of tale pro-
15.15-15.30 . .
cessing at kindergarten lessons
15.30-15.45 Szabo Batan‘cs Meln'lda, Szalma Izabella: The use of Prezi
and Powerpoint in science class
15.45-16.00 Gal Lidia, Balazs Piri Dorottya: The possibilities of virtual

spaces in teaching Nature and Society
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4. szekcio: A természettudomanyok és a matematika tanitasa a 21. szazadban

14.15-14.30

14.30-14.45

14.45-15.00

15.00-15.15

15.15-15.30

15.30-15.45

15.45-16.00

4. sekcija: Prirodne nauke i matematika u 21. veku

7-ES TEREM - UCIONICA BR. 7

Elnokl6 - Predsedava: Borsos Eva, Zita Diana

Olahné Téglasi Ilona: The role of logical games in mathemat-
ics education

Geda Gabor: Problem solving ideas

Pintér Krekity Valéria, Kovacs Elvira, Bagany Agnes, Major
Lenke: The theoretical and practical approach of differentia-
tion in mathematics teaching

Pintér Krekity Valéria, Zita Diana: Possibilities of differenti-
ated teaching in the early years: of methematics teaching

Borsos Eva: Computer versus “blackboard and chalk

Tét Laszlo: Child protection from unwanted internet content
- case study in the Republic of Serbia

Czékus Géza: Geographic content in the curriculum of Environ-
mental Studies and Studies of Nature and Society in primary schools

5. szekcio: J6 gyakorlatok bemutatasa a modszertanok oktatasa kapcsan
5. sekcija: Dobra praksa u nastavi metodika u obrazovanju

8-AS TEREM - UCIONICA BR. 8

Elnokld - Predsedava: Bencéné Fekete Andrea, Berze Gizella

14.15-14.30

14.30-14.45

14.45-15.00

15.00-15.15

15.15-15.30

15.30-15.45

Molnar Karolina: Good practices - theory and practice

Berze Gizella: Developmental Pedagogy - designing and
planning development processes and activities in groups

Varga Eva: Cooperative learning in higher education - Per-
spectives of teacher training

Fayné Dombi Alice: Educational history source-research in
teacher training

Dombi Maria Adrienn: Education of nature loving expressed
in school books of the 19 century

Bencéné Fekete Andrea, Kovacs Réka: The methodology of teach-
ing songs and verses during kindergarten language education
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Madarasz Kulcsar Sarolta: Living on the edge as reflected in
15.45-16.00 methodology - The analysis of the stereotypes about living on
the edge in textbooks for the lower elementary school classes

8. szekcio: (Idegen) nyelv és irodalom az iskolai oktatasban
8. sekcija: (Strani) jezik i knjiZzevnost u obrazovanju

9-ES TEREM - UCIONICA BR. 9
EInékld - Predsedava: Aleksandra Milenovi¢, Mirjana Cetkovié

Aleksandar Nad Olajos$ , Josip Ivanovi¢: Use of thematic in-

14.15-14.30 . ..
tegrated planning in teaching literature

14.30-14.45 Dragana Franci$kovi¢: Communication with literary text

Aleksandra Milenovi¢: Application of innovative the meth-
14.45-15.00 odological models in teaching sSerbian language and litera-
ture in elementary gradesthe lower grades of primary school

Mirjana Cetkovi¢: The use of principle of sense training in

15.00-15.15 .
grammar teaching



18

PLENARY SESSION
OPCA I POSEBNE DIDAKTIKE: SUVREMENE DIDAKTICKE TEORIJE I PRAKSA

MILAN MATTJEVIC
Uiteljski fakultet Sveuciliste u Zagrebu, Zagreb, Hrvatska

U Hrvatskoj na svim nastavnikim fakultetima svi buduci nastavnici moraju tijekom studija imati razli¢ite kolegije
iz podru¢ja pedagogije, psihologije, metodike i drugih obrazovnih znanosti. Svi ti kolegiji moraju biti u funkciji stjecanja
pedagoske kompetencije kako se u $kolskim zakonima naziva skup kompetencija koje omogucuju zaposljavanje u $kolama.
60 ECTS je jedna godina studija, odnosno jedna petinapatina cjelovitog studija na nastavnickom fakultetu. Od 60 ECTS
bodova na opcu didaktiku otpada otprilike 5 - 8 ECTS, a na specijalnu didaktiku (metodiku) od jedne petine do jedne
tre¢ine ukupne sume ECTS. Oni stru¢njaci koji zavrie nenastavnicke fakultete, a pozele se za posliti u strukovnim Skolama
ii poucavati neke strukovne predmete moraju na sveu¢ilistu nakon petogodisnjeg studija upisati jednogodisnji studij (60
ECTS) od kojih op¢a il specijalna didaktika obuhvacaju jednu tre¢inu bodova.

Na trzistu didakticke literature u Hrvatskoj u proteklih Cetvrtstolje¢a mogu se proucavati djela hrvatskih autora, ali
ii prijevodi stranih autora, prije svega literature koja je prevodena s njemackog ii engleskog jezika. U didaktickoj literatu-
riliterature nalaze se najrazli¢itije didakticke teorije il paradigme, $to se odrazava na velik nered ii mnogo nesporazuma u
nastavnoj praksi. Nastavnici metodika (specijalnih didaktika) tesko prepoznaju utjecaje didaktickih paradigmi ii teorija
ruskih autora Danilova, Jesipova, Gon¢arova ii Gruzdjeva, zatim hrvatskih autora Poljaka i Simlese, drugih didakticara s
podrugja bivse Jugoslavije (npr. Prodanovica, Krnete, Filipovi¢a, Mandica il dr.) te najnovijih predstavnika konstruktivi-
sticke ii kurikulumske teorije nastave. Te nesporazume pojacavaju autori metodicke literature koji ne prate najnovije znan-
stvene teorije, ve¢ su jo§ uvijek na pozicijama didaktike nastave usmjerene na nastavnika, a daleko od konstruktivisticke
didaktike odnosno didaktike nastave usmjerene na u¢enika. I pedagoska dokumentacija (pisane priprave za nastavni sat,
pedeset ili stotinu godina.

Kljucnerijeci: opéa didaktika, specijalne didaktike, didakticke teorije, konstruktivisticka didaktika, kurikulumska didaktika

GENERAL AND SPECIALISED DIDACTICS IN TEACHER TRAINING STUDY
PROGRAMMES AND IN PRACTICE TEACHING

MILAN MATIJEVIC
Faculty of Teacher Education, University of Zagreb, Zagreb, Croatia

At all faculties of teacher educationtraining in Croatia, all pre-service teachers must attend different subjects in the
field of pedagogy, psychology, methodology and other educational sciences during their studies. All these subjects must
aim towards the acquisition of pedagogical competences, as the group of competences that allow for employment in schools
designated according to school laws. A year of study corresponds to 60 ECTS, or one fifth of the entire study programme
at a faculty of teacher education. Out of 60 ECTS, an average of 5-8 ECTS relate to general didactics, and from one fifth to
one third of the total sum of ECTS relate to specialised didactics. Those experts who complete university studies at other
faculties that are not teacher education faculties, and wish to work in vocational schools and teach some vocational subjects,
are obligated to, after their five-year study, enrol in a one-year study (60 ECTS) out of which general and specialist didactics
constitute one third of ECTS.

The market of didactic literature in Croatia in the last quarter of a century allows for the study of the works of Croatian
authors, as well as of translations of foreign authors, primarily literature translated from German and English. Didactics
literature contains various didactic theories and paradigms, which sometimes result in great chaos and an abundance of
misunderstanding in teaching practice. Teachers of methodology (specialist in didactics) often have difficulties in recog-
nising the influences of didactic paradigms and theories of the Russian authors Danilov, Osipov, Goncharov and Gruzdev,
and of the Croatian authors Poljak and Simlesa, as well as of other didacticians from the territory of ex-Yugoslavia (such
as Prodanovi¢, Krneta, Filipovi¢, Mandi¢, etc.), and the newest representatives of constructivist and curricular teaching
theory. These misunderstandings are compounded by authors of methodologyliterature who do not follow the newest sci-
entific theories, but are still advocating the positions of teacher-centred teaching didactics, and are a long way removed
from constructivist didactics that favour student-centred teaching. Pedagogical documentation (written preparations for
classes, annual and operational plans, etc.) is also founded on long-obsolete terminology and on theoretical positions of
fifty or a hundred years ago.

Keywords: general didactics, specialist didactics, didactic theories, constructivist didactics, curriculum didactics



19

SZEMELYISEG ES MODSZER

SUPLICZ SANDOR
Obudai Egyetem TMPK, Budapest, Magyarorszag

A pedagogusi minGség és eredményesség kutatasat didkvéleményekre alapozva végeztiik. Kerestiik azokat a jellemz6-
ket, amelyek a didkok szamara egy pedagogust pozitiv vagy negativ elGjellel kiemeltek a tobbi koziil. A pedagogusi mindsé-
get leginkabb személyiségfiiggs jellemzok hatroztak meg, ezek mindegyik vizsgalt mintdban tobbségben voltak. Mésodik
legfontosabbnak a pedagogiai jellemzéket talaltuk. Itt jelentek meg a modszertani erények és hibak is. A harmadik helyre
szorult a szaktudds.

Kisérleti eredményeinket felhasznaltuk mar palyan 1évé pedagdégusok mentoraldsiban. A didkjaik altal kzepesnek
vagy jonak tartott pedagogusokndl tobbnyire elégnek bizonyult a kognitiv korrekcid, amely tobbnyire pedagogiai, mod-
szertani elemekben torténd valtoztatassal javitott a tanar megitélésén. A gyengének itélt tanarok esetében csak a szemé-
lyiségfiiggd jellemzk véltoztatasaval lehetett eredményt elérni. Az el6addsban bemutatom azokat a személyiségfiigg és
pedagogiai jellemz6ket, amelyek a pedagogusi minéség meghatarozd jellemz6inek bizonyultak.

Kulcsszavak: személyiség, tandri mindség, mindségi indikdtorok

PERSONALITYAND METHOD

SANDOR SUPLICZ
Obuda University, Budapest, Hungary

Research on the quality and efficiency of teachers has been carried out on the basis of students’ opinions. The aim of the
survey was to find those characteristics of educators that differentiate them from others, either positively or negatively, in
the eyes of students. The quality of teachers were was determined by personality dependent characteristics which were pres-
ent in all of the samples. We found pedagogical factors of secondary importance, to be specific methodological strengths
and weaknesses. Specialised knowledge proved to be only of tertiary importance.

Our results have already been used for mentoring in-service teachers. Adequate cognitive abilities proved to be enough
for being rated anaverageor good teacher. However, changes in the methodological elements in their teaching resulted in
higher rating of teachers. Those who were rated weak only changing personality dependent factorscould achieve results.
On the basis of our research, in my presentation I will present the personality dependent and pedagogical factors which are
the determinants of teacher quality.

Keywords: personality, teacher quality, quality indicators

ABSTRACTS

MASNAK LENNI, MASKENT ELNI - EGY LATASSERULT KISFIU FEJLESZTESENEK
LEHETOSEGEI

ABRAHAM IZABELLA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Bagdny Agnes

A latoszerv valamely részének organikus vagy funkcionalis sériilését nevezziik latassériilésnek, amely a vizualis ta-
pasztalatszerzést részlegesen vagy teljesen akadalyozza. Az emberek tobbsége nem tartja kincsnek a latésat, csak azutin
gondolkodik el rajta, hogy tényleg nagy kincs a szemiink, amikor mar sériilt a latasa. A kornyezetiinkbol érkezd informaci-
Ok 80%-at szemiink segitségével szerezziik. Ha ez a receptor megsériil, akkor az informaciofelvétel korlatozotta valik, vagy
meg is szlinik. Ezdltal megvaltozik az illeté személy informéacidszerzése a kornyezetérdl. Az egyén személyiségfejlodése
mésképpen alakul, mas utakra tér. Ezen utakat kell mar korai gyermekkorban tudatosan, rendszeresen és szakszertien
fejleszteni.

A tanulmany célja, hogy révilagitson a latassériiltek problematikajara. Szdmos fejleszté lehetdség all rendelkezéstink-
re, ezen eszkozok segitségével fejleszteni lehet a gyermek emlékezetét, tapintasat és hallasat egyarant. Munkankban néhany
fejlesztd eszkozt és azok hasznalatat mutatjuk be. A korai fejlesztéstdl egészen az also tagozatos kisiskolasok oktatasi lehe-
toségeit vizsgaltuk és gytjtottiik ossze. Olyan fejlesztd eszkozoket igyekeztiink keresni, amelyeket vagy mi magunk otthon
is eltudunk késziteni, vagy olyat, amely konnyen beszerezhetd. Igen sok lehetdség all rendelkezésiinkre, csak megkell talalni
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a megfelel6t. Véleményiink szerint, jovobeli pedagogusokrol lévén szo, fontos, hogy ha egy latdssériilt gyermek keriil az

osztalyunkba, igyekezziink elfogadtatni a tobbiekkel, hasznos tagja legyen a csoportnak, vegye ki 6 maga is a részét a felada-

tokbdl, probaljuk onbizalmat névelni. Elengedhetetlen, hogy Gj modszereket ismerjiink meg, amelyekkel a tanulé integralt

oktatasat segitjiik el6. A fejlesztési lehet6ségek ismertetése mellett kiemelt célunk volt, egy valodi példa bemutatasa. A

munka esttanulmany segitségével egy 12 éves latassériilt kisfi torténetét dolgozza fel. Ezen iskolaskord, latassériilt gyer-

mek mindennapjait mutatjuk be, illetve vizsgaljuk azt is, hogy milyen médszerekkel tanult, milyen fejlesztéseken vett részt.
Kulcsszavak: latdssériilt, fejlesztd eszkizok, fejlesztési lehetdségek

LIVING OTHER WAYS OF LIFE - THE DEVELOPMENT OF A VISUALLY IMPAIRED
YOUNG BOY

IZABELLA ABRAHAM
University of Novi Sad,Teacher Training Faculty in Hungarian, Subotica, Serbia
MentorSupervisor: Agnes Bagdny

The damage of the visual organ which makes the visual experiences partially or completely obstructed is called the
damage of eyesight. Most people do not think about their eyesight as a treasure, only when eye-sight issues occur. We
receive 80% of the information about the world through our eyes. If this receptor is damaged, the recording of the informa-
tion becomes limited or even impossible. Thus, the process of receiving information about the world changes. The progress
of the individual’s personality develops differently. These new ways of development need to be professionally, systematically
and consciously monitored during the individual’s childhood.

The study aims to highlight the challangeschallenges of the blind. There are several development options available
which can help develop a visually impaired child’s memory, sense of touch and hearing alike. In our work we present some
development tools and the progress of using them. Various educational ideas were collected for early development of visual-
ly impaired children and children attending lower grades in primary school. The goal of our research was to provide a selec-
tion of tools that are easily constructed at home or available. There are several options, one just needs to find the right one.

In our opinion, it is very important that a visually impaired child is integrated member of the class. It is essential to
learn about new ways which can help integratation.

Our goal besides presenting the development possibilities of a visually impaired child isalso to present an example. The
daily life of a 12-year-old boy whose eyesight was damaged will be presented as well as the processes during which learnt
and developed his eyesight.

Keywords: visually impaired children, developmental tools, developmental opportunities

AZELO ES AZ ELETTELEN TERMESZET - A TALA] TANULMANYOZASA

AROKSZALLASI TIMEA
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka, Szerbia
Mentor: Major Lenke

Plakatom egy posztersorozat része, amelyen egy, az altalanos iskola harmadik osztalydban feldolgozott témakort, az
é16 és élettelen természet kapcsolatat igyeksziink bemutatni.

Poszteremen az El§ és élettelen természet - A talaj tanulmdnyozdsa cimd tanitasi egység keriilt kidolgozasra, amelyet
a Természet és tarsadalom tanitdsinak modszertandbol megtartott vizsgadramon mutattam be. Az 6ra célja az volt, hogy a
gyermekek megismerkedjenek az egyik életfeltétellel, a talajjal, amely nem csak a novények, hanem az éllatok és az emberek
szempontjabol is egyarant fontos élettani tényez6. Ez a tanitdsi egység lehetdséget ad a kisérletezésre, igy az 6ra kozponti
részében én is bemutattam egyet. Lehetséges (lett volna) az iskolaudvar talajanak kozvetlen tanulmanyozasa a tanéran, de
ez a rossz iddjarasi viszonyok miatt meghiusult. Az ora bevezetd részében atismételtitk a viz és az él6vilag kozotti kapeso-
latot, majd egy talalos kérdés megfejtése altal talaltak ki a gyerekek az ora téméjat. Az ora kozponti részében egy kisérletet
végeztiink harom talajtipussal, homokos, agyagos és feketefolddel. A talajtipusok vizatereszt§ képességét tanulméanyoztuk,
s a kisérlet igazolta, hogy a homokos talaj gyorsan atereszti a vizet, tehat jo a vizéteresztd képessége, az agyagos talaj nem
engedi 4t a vizet, a feketefold pedig részben atengedi, részben pedig megkoti azt. Az 6ra tovabbi részében részleteztiik, hogy
a talaj miért fontos az allatok szdmara, illetve az allatok, kiilonb6z6 él6lények jelenléte miért fontos a talaj szempontjabol.
Power Point prezentdci6 segitségével képeket szemléltettem. Arrol is beszélgettiink, hogy a novények szempontjabol miért
fontos tényezé a talaj, és a talaj szempontjabol miért fontos a novény jelenléte. Az ember szamara is fontos a talaj, illetve a
talaj szdmara is fontos az emberi beavatkozds, de csak mértékkel. Itt az ember krnyezet-, illetve talajszennyez§ (be)hatasa-
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1l is beszélgettiink, a gyerekek sajat tapasztalataikat is elmondhattak. Vizsgaéramat igyekeztem a gyerekek mar meglévé
tuddsara alapozni, s az (j anyagot gy bevezetni, hogy a kérdéseket 6k maguk valaszoljak meg. Az dra befejez részében
jatékosan atismételtiik az oran elhangzottakat. Egy hungarocell tablat szamokkal toltottem ki, s a szimok mindegyikére
hurkapalcat szartam. Egy korongot kellett radobni erre a hurkapalcara. Amelyik szdmra radobtdk a korongot, azt a szima
boritékot kellett kihtzni. A boritékok egy-egy kérdést tartalmaztak.

A gyerekek ezen az 6ran sajat tapasztalataikra, tuddsukra, emlékeikre timaszkodhattak a képi szemléltetés mellett.
Az 6ra igen sikeres volt, a gyerekek sajat tapasztalataik megosztasa mellett észrevétleniil tanultak is egymastol. Az oktatasi
célunk teljes mértékben megvalosult, hiszen a gyermekek hidnytalanul elsajatitottak a tervezett anyagot.

Kulcsszavak: talaj, életfeltételek, kolcsonhatis, él6lények

ANIMATE AND INANIMATE NATURE- THE EXAMINATION OF SOIL

TIMEA AROKSZALLASI
University of Novi Sad, Teacher Training Faculty in Hungarian, Subotica, Serbia
Mentor: Lenke Major

The present poster is a part of a poster series, which was prepared by 2ndgrade elementary school pupils on the topic
of animate and inanimate nature.

This poster demonstrates a teaching unit titled, The examination of soil, which was used during my examination teach-
ing. The goal of the class was to familiarize with on of the living conditions, i.e. the soil, which is important for animals,
plants and humans as well. Although the unit was adequate for experimenting, due to the bad weather the experiment
was cancelled. At the beginning of the lesson, we reviewed the relationship between water and wildlife. The children were
encouraged to guess a riddle which was indeed the topic of the lesson, i.e. soil. During the lesson we managed to experiment
with three different types of soil: sandy, clayey and black soil. We examined the water permeability of the soil. According
to our experiments, clayey soil does not permeate water, black soil partially absorbes it. We also examined the importance
of soil from the perspective of animals and plants, as well as from the perspective of soil. Soil also proved to be important
for humans as well however not as much as for animals and plants. We also talked about the environmment, and pollution
caused by humans. Pupils had the opportunity to share their own experience with the rest of the class. At the end of the
lesson we played a game so that we could review the newly acquired material during which pupils relied on their personal
expeirience and memory.

Keywords: soil, living condition, interaction, creatures

METODIKA RADA SA DECOM SA POSEBNIM POTREBAMA U SISTEMU
OBRAZOVANJA STUDENATA NA UCITELJSKIM FAKULTETIMA U SRBIJI

RADOMIR ARSIC
Utiteljski fakultet u Prizrenu-Leposavicu, Srbija

Zakonom o osnivanju Utiteljskih fakulteta u Srbiji iz 1993. godine dat je i Nastavni plan koji je skoro u potpunosti
bio identi¢an kod svih novoosnovanih fakulteta (Vranje, Jagodina, Prizren,,Uzice, Beograd i Sombor). Nastavni plan je
pod brojem 25 propisivao studijski predmet pod nazivom: Metodika rada sa u¢enicima blago ometenim u razvoju, koji se
realizovao u Vi VI semestru.

Ovaj predmet se nije izu¢avao na Visim pedagoskim $kolama, koje su bile prete¢e novoformiranih fakulteta, ali je
Ministarstvo prosvete prihvatilo preporuke i uvidelo potrebu uvodenja novog studijskog predmeta.

Cilj novog predmeta je bilo upoznavanje studenata, pre svega ucitelja (tada pod nazivom Profesor razredne nastave) sa
decom koja se nalaze u redovnom sistemu obrazovanja, ali koja se po svojim moguénostima razlikuju od redovne dece. Tek
kasnije se razvijala ideja inkluzije i Individualnog obrazovnog plana, koji se postepeno uvodio u nase skole.

Rad ima za cilj da promovise ciljeve ovog predmeta i ukaze na njegov znacaj u sistemu obrazovanja studenata na
Utiteljskim fakultetima u Srbiji.

Kljucne reci: metodika, deca sa posebnim potrebama, ucitelji, vaspitaci



22

METHODS OF WORK WITH SPECIAL NEEDS CHILDREN IN THE EDUCATION SYSTEM
OF TEACHER TRAINING FACULTIES IN SERBIA

RADOMIR ARSIC
Teachers Training Faculty in Prizren-Leposavic, Serbia

As by The Law on the Establishment of Teacher Education Training Faculties in Serbia in 1993 enacted the newsly
established teacher education faculties (in Vranje, Jagodina, Sabac, Uzice, Belgrade and Sombor) are obligated to follow the
syllabus proposed by the law. Paragraph 25 prescribes the study course titled ,Methods of work with students with develop-
mental disabilities, which is realized during the 5" and 6" semesters.

This subject, however, is not taught inat pedagogical colleges, which was a threat for the newly established faculties,
but the Ministry of Education accepted the recommendations and realized the necessity of introducing new study subjects.

The aim of the new subject is to introduce students, primarily primary school teachers (then named “Professor of class-
room teaching”) with children who are in regular education system but differ from average children. The idea of inclusion
and the Individual Education Plan were developed later, which were gradually introduced into the school system.

The present study aims to promote the objectives of the subject and indicate its importance in the education system of
teacher training faculties in Serbia.

Keywords: methodology, children with special needs, teachers, educators

INTERAKTIVNA ANIMACIJA ZA NASTAVU MATEMATIKE

BAGANJ IGOR!, VATAI EVA%, BAGAN] AGNES®
'Osnovna skola ,,Ki§ Ferenc Tresnjevac-Orom, Srbija; *Osnovna $kola ,,18. oktobar®, Orahovo, Srbija;
*Univerzitet u Novom Sadu U¢iteljski fakultet na madarskom nastavnom jeziku, Subotica, Srbija

Multimedijalne animacije se rade u tehnologijama koje objedinjuju fotografiju, zvuk, video, animaciju i/ili tekst. Kom-
binovanjem ovih sadrzaja, multimedijalne animacije u mnogo ¢emu prevazilaze standardni materijal za nastavu i omogu-

Vecina multimedijalnih programa se bazira na interaktivnost. To znaci da se slobodno mozemo kretati kroz svet
informacija, mi sami upravljamo ra¢unarom, ne ogranicava nas u upotrebi.

Matematika spada u grupu predmeta, koju mali broj daka voli, pa ve¢ina dece misli o matematici kao da je ona nesa-
vladiva prepreka u Zivotu. Zbog ovih ¢injenica roditelji i nastavnici rado prihvacaju sva moguca pomagala i sredstva, koja
bi pomogla dacima da savladaju svoj strah ili da unaprede svoja vec ste¢ena znanja.

Interaktivne animacije se mogu Koristiti u svim matematickim oblastima, ali je moZda najprikladnija upotreba u
geometriji. Recimo trodimenzionalno telo se tesko crta na tabli pomocu krede, a kad je ve¢ nacrtano, ne moze se pomerati,
okretati. Samim tim se tesko razvija vizualizacija kod u¢enika. Medutim, sa animacijom je lakse raditi. Nacrtano telo mo-
zemo okretati, menjati dimenzije i boje, itd.

Predstavljen rad obuhvata vise matematickih oblasti, koji, uz obaveznu propratnu pri¢u predavaca , moze vremenski
trajati i viSe desetina $kolskih ¢asova, a pored toga se nalazi i test za proveru znanja. Iako je obuhvacena tema poprili¢no
velika, sve je to stalo u animaciju od svega nekoliko MB (megabajta), to dokazuje teoriju o tome, kako Flash animacija moze
da pruzi mnogo, a da zauzvrat ne zauzme previse memorije.

Kljuéne reci: interaktivna animacija, multimedija, softver, matematika, geometrija

INTERACTIVE ANIMATION FOR MATH LESSONS

IGOR BAGANTJ, EVA VATAI%, AGNES BAGANJ®
'Ki§ Ferenc Primary School, Tre$njevac-Orom, Serbia; 218th October Primary School, Orahovo, Serbia;
*University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia

The multimedia animations are made in technologies that combine image, sound, video, animation and/or text. Com-
bining these contents, multimedia animation in many ways exceeds standard material for teaching and allows us to present
some modules in a more interesting way.

Most multimedia programs are based on interactivity. This means that we can freely operate in the world of informa-
tion, we only manage a computer, does not limit us in use.
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Mathematics is one of the school subjects that small number of pupils love, and most pupils think about mathematics
as an insurmountable obstacle in life. Due to these facts, parents and teachers gladly accept any aid and resource, which
would help pupils overcome their fear or improve their already acquired knowledge.

Interactive animations can be used in all areas of mathematics, but it is probably the mostly advised to use it when
dealing with geometry. Three-dimensional bodies are difficult to draw on the board using chalk, and when it is drawn, it
can not be rotated. Therefore it is difficult to develop pupils’ visualization ability. However, the animation is easy to work
with. Drawn bodies can be rotated or altered considering their size or color.

The present study includes several mathematical areas, which can take dozens of school hours. In addition a test can
be found at the end of the study. Although this software represents a big area of geometry, all that fits into the animation
of a few MB (megabytes), which proves the theory of how Flash animation can give a lot, in addition does not take up too
much memory.

Keywords: interactive animation, multimedia, software, mathematics, geometry

ELO ES ELETTELEN TERMESZET - A LEVEGO ES AZ ELOVILAG

BALASSA RITA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképz6 Kar, Szabadka, Szerbia
Mentor: Major Lenke

Plakatom egy posztersorozat része, amelyen egy, az altalinos iskola harmadik osztélyaban feldolgozott témakdrt, az
618 és élettelen természet kapcsolatat igyeksziink bemutatni. Poszteremen az E16 és élettelen természet - A levegd és az é16-
vildg cimd tanitasi egység keriilt kidolgozasra, amelyet a Természet és tarsadalom tanitdsanak modszertanibol megtartott
vizsgadramon mutattam be.

Fontos, hogy a gyerekek szdmara minél szinesebb, érdekesebb és jol megérthetd orakat tartsunk, ezen az 6ran is erre
probaltam a hangstlyt fektetni. A levegd téméban bemutatott kisérletek és a befejez6 részben alkalmazott plakatkészités
motivaldak, figyelemfelkeltéek és fontosak voltak a fogalmak megértéséhez. A bevezetd részben az é16 és élettelen természet
felosztasaval kezdtiik, a levegét kiilon kiemelve. A f6 részt beszélgetéssel kezdtiik, amelyben a gyerekek is aktivan részt
vettek. Ezt kovetden konnyen megvaldsithato kisérletekkel folytattuk. Az drak befejezé részébennagy motivaciot kelt a
gyerekekben, ha nem csupan egy egyszerti kérdés-felelettel folyik az ismétlés, ezért érdemes masban gondolkodni: ezen
az 6ran egy plakatot készitettek a gyerekek, amelynél a munkat kérdésekkel iranyitottam. A plakathoz sziikséges, el6re ki-
nyomtatott szokartydkat és képeket csak a megfelel6 sorrendbe kellett rakniuk a tanuldknak az 6ran megbeszéltek alapjan.

Kulcsszavak: levegd, élettelen természet, kisérletek, plakdtkészités

LIFE AND PHYSICAL SCIENCE - AIR AND THE ANIMATE WORLD

RITA BALASSA
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Lenke Major

The present poster is part of a poster series, which presents one of the topics taught in Science and Society class in the
third grade of primary school, which aimed to show the connection between animate and inanimate nature. My poster is
a presentation of the teaching unit titled, Animate and inanimate nature - Air and the living world, presented during my
teaching examination class for the methodology course Science and society.

The emphasis was on making the lesson as colorful, interesting and understandable as possible. The experiments relat-
ed to air and the poster creation at the end of the class were attention raising and helped in understanding new concepts. The
lesson started with the division of nature into animate and inanimate elementswith emphasis on air. The main part of the
lesson started with a conversation which pupils were an active part of. This was followed by easily executable experiments.
At the end of the class, it is very motivating for children not to conduct the review of the material in the usual manner of
questions and answers, so  opted for a poster, which was created by pupils with the help of guided questions. The cards with
keywords and pictures were printed out before the class, so the only thing left to do was to find the correct placement for
them based on the knowledge learned during the lesson.

Keywords: air, inanimate nature, experiments, poster
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DAL ES MONDOKA TANITASANAK MODSZERTANA
AZ OVODAI IDEGEN NYELV ELSAJATITASA SORAN

BENCENE FEKETE ANDREA, KOVACS REKA
Kaposvari Egyetem Pedagégiai Kar, Kaposvir, Magyarorszag

Globalizdlodo viligunkban rohamosan né az igény arra, hogy gyermekeinket minél hamarabb elkezdjiik idegen nyel-
vekre oktatni. Az iskolapadba keriilve azonban az idegen nyelv egy tantarggya valik a sok kozil, a tananyagot magolni
kell, amit aztdn szdmon kérnek. Hamar tovatfinik a kezdeti lelkesedés, csak a jegyszerzés lesz a cél. Az idegennyelv-tudds
birtokdban azonban kitarul a vilag a gyermekek el6tt. A német és az angol nyelv nem lehet csupan egy tantérgy a gyerekek
szdmara. A nyelvelsajatitas folyaman élményhez kell juttatni a fiatal nyelvtanulkat, hogy felnéttként is pozitivan viszo-
nyuljanak majd az idegennyelvhez. Ovodaskorban érdemes elkezdeni az idegen nyelv tanuldsét, mivel a korai pozitiv hatds
szdmos elonyt jelent az iskolai nyelvtanulds folyamataban. A sziiléknek nem lehet okuk kételkedésre, a korai nyelvtanulas
nem hatraltatja a kognitiv fejlédést. Fejleszti a gyerekek értelmi fejlodését, raadasul tarsas kapcsolatainak alakuldsara is
pozitivan hat. Az dvoddsok megszeretik az idegen nyelvet, amelynek kovetkeztében elénnyel indulnak az iskolaban. Késobb
egy ujabb nyelv elsajatitasa is mar konnyebb lesz szimukra. Az el6adds sordn tobbféle idegennyelv-elsajatitdsi modszer ke-
riil bemutatasra, koztitk a Kaposvari Egyetem Gyakorlé Ovoddjban is sikeresen alkalmazott modszer. A motivalds soran
legfontosabb az életkori sajatossagoknak megfeleld szemléltetd eszkozok hasznalata, az 6vond személyisége, eléadasmod-
ja, a gyerekek érdeklddési korének megfeleld dalok, mondokéak kivalasztisa, valamint a folyamatos dicséret és buzditas.
Az eldadas soran Gsszehasonlitdsra keriil a magyar nyelvi ének-zene és német foglalkozasok keretében torténé dal- és
monddkatanitas médszere. Rimutatunk arra, hogy a két zenei foglalkozds modszerében sok hasonlésdg fedezhetd fel, de
ennek ellenére fontos modszertani kiillonbozdségek befolyasoljak az eredményességet. A német nyelvii foglalkozasokon az
elsddleges célja a nyelv megszerettetése jatékos kereteken beliil, valamint egy masik nép kulturdjaval torténé ismerkedés.
Az ének-zene foglalkozasokon a képességek fejlesztésén van a hangsily, a zene megszerettetésén, a hallas fejlesztésén. A
foglalkozasok idétartama, a dal- és mondokatanitds modszere hasonld, de kiilonbség mégis adodik a tervezés folyamatd-
ban. Az eszkozoket Osszevetve, az idegen nyelvii foglalkozason tobb, szinesebb eszkoz szitkséges, amelyek megkonnyitik
a magyarazatot és a megértést. A sok mozgdssal, zenével, jitékkal szervezett foglalkozds feledhetetlen élményt nyujt az
ovodasok szamara, amely legtobb esetben a jatékos hangulatnak, a gyerekeknek tetszé interaktiv jatékoknak, eszkozoknek
készonhet6. Az eldadds sordn bemutatasra keriilnek a legeredményesebben alkalmazott tervezetek, foglalkozdsrészletek,
sajatos eszkozok, amelyek sok segitséget adnak az élményt nyujto, eredményes dal- és mondokatanitas soran.

Kulcsszavak: idegennyely, 6voda, modszertan

THE METHODOLOGY OF TEACHING SONGS
AND VERSES DURING KINDERGARTEN LANGUAGE EDUCATION

ANDREA BENCENE FEKETE, REKA KOVACS
Kaposvar University, Kaposvar, Hungary

In our globalizing world there is an increasing need to teach foreign languages to our children as early as possible.
However, when entering school, languages become just another subject, which need to be learnt and examined. The ini-
tial enthusiasm quickly fades away, and the only aim, which remains is to earn a good mark. But in the possession of the
knowledge of a foreign language the world opens up, therefore German and English languages cannot be the only subjects
in school for a child. During language-education pedagogues need to provide positive experiences of language learning,
and this way the positive attitude can be developed among children and maintained also when they grow up. It is worth
starting foreign language education already in the kindergarten, as early positive experiences highly contribute to easier
language acquisition in school later on. Parents have no reason to worry: early language acquisition does not set back cogni-
tive development; on the contrary, it supports mental development and building social relations. Children in kindergarten
start to like a language, and thanks to this, they are going to have a huge advantage in school; and acquisition of further
languages will be much easier for them. During the lecture various methodologies are going to be introduced; among others
the method successfully applied in the Practicing Kindergarten of Kaposvar University. To motivate children taking their
age characteristics into account is crucial, and the personality and skills of the kindergarten teacher and also the choice of
songs and verses and continuous praise and support have a huge effect. During the lecture the methodology of Hungarian
Music classes and teaching songs and verses during German language sessions are going to be compared. The similarities
of the two sessions are going to be highlighted, but methodological differences accounting for the success of both sessions
will also be introduced. The primary aim of the German language sessions is to make children emotionally bound to the
language via games; and to make them acquainted with a foreign culture. In the Music sessions the emphasis is on the devel-
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opment of skills, improving hearing and creating an emotional tie to music. The length of the sessions and the methodology
of teaching songs and verses is similar, but the process of planning is really different. Comparing the tools, foreign language
sessions require more and more colorful and exciting equipment, which helps explanations and understanding. Sessions
with lots of activities, music and games provide an unforgettable experience for young children thanks to the playful atmo-
sphere and interactive games. During the lecture the most successful session plans, session elements and unique equipment
are going to be introduced, which provide a lot of support for teaching songs and verses via experiences.

Keywords: foreign language, kindergarden, methodology

FEJLESZTOPEDAGOGIA - CSOPORTOS FELMERESEK,
FEJLESZTO FOGLALKOZASOK TERVEZESE

BERZE GIZELLA
Stevan Sremac Altalénos Iskola, Zenta, Szerbia
Neveléstudomanyi Doktori Iskola, Szeged, Magyarorszag

A szerbiai oktatdsi torvény szabalyozza, hogyan kotelesek az iskolak a pedagdgiai profilt elkésziteni egy-egy tanuld
szdmara, aki nem képes egyiitt haladni tarsaival a tanulasban. A torvényben meg vannak hatarozva a kimeneti kovetelmé-
nyek, valamint a nevelés és oktatas szabvanyai, ugyanakkor nem lat eld célzott, tervezett terapiat, fejlesztést. A kozoktatasi
rendszer inkluziv, a szervezeti oktatsi keretek nem véltoztak: az iskolai osztalyokat tovabbra is megtartottak.

A tanuldkra kidolgozott egyéni oktatasi program (Individualni obrazovni plan) a fejlesztés megkezdése el6tt egyfajta
inkubécids - megfigyelési - iddszakot lat el a gyermeknél, akir6l a tanito, feltételezései, megfigyelései alapjan azt gondolja,
hogy probléméja lehet a tanuldssal. Ezt az inkubdci6s id6szakot helytelennek tartjuk az elvesztegetett idé miatt, amelyet
kihasznalhatnank a fejlesztésre. Ahhoz, hogy az egyéni oktatasi terv (IOP) szerint haladé tanulok megkapjak a megfelel6
ellatést, meg kell hatdroznunk a nekik legmegfelel6bb munkaformat és -modszert.

Az dltalanos iskola kezdé évfolyamain még van lehetGség az elemi alapkészségek fejlesztésére. Ebben az életkorban
(hat-hét év) még folyamatban lehetnek olyan szenzitiv mikodések, periédusok, amelyek rendkiviil hatékonyan kihasznal-
hatéak a fejlesztésben. Ha ezt elmulasztjuk, késébb mar nem, vagy csak nehezen érhetjiik el az elvart (optimalis) szintet.
Sulyosabb esetekben akar tanuldsi nehézség vagy tanuldsi zavar is kialakulhat.

A zentai November 11. Altaldnos Iskolaban az iskolaév elején felmérjiik a beiskoldzott elsdsoket. A tesztelés egy cso-
portos pszicholdgiai vizsgalat, modszer a tanuldsi zavarok csoportos szirésére, amelyet Porkolabné dr. Balogh Katalin
dolgozott ki. A sztiréssel els6 osztlyban ki tudjuk jelolni a fejlesztés iranyat, teriileteit, pontosabban és hatékonyabban
tudjuk a tanitast tervezni.

Az eredmények alapjan kivélasztjuk a tanuldsi nehézségek altal veszélyeztetett tanulokat, és megtervezziik a korrekci-
6s munkat. A tanito és a sziil utasitdsokat, segitséget kap az érintett tanulok egyéni fejlesztéséhez.

A beiskolazott elsdsoknél komplex prevencios fejlesztést terveziink a felméréseken elért eredmények fiiggvényében.

A fejlesztd foglalkozasok tervezését esettanulmanyokon keresztiil mutatom be, alitamasztva az ide tartozo elméleti
hattérrel. A tanuldsi zavarok korrekciojanal elengedhetetlen a személyiség egészébe agyazott fejlesztés.

Az elmult 7-8 év tapasztalatai alapjan a fejlesztopedagogusok hozzdjirulhatnak a személyi feltételek jobbitdsahoz az
iskoldkban. Egyel6re azonban a szerbiai oktatasi rendszer nem lat el6 olyan szakembereket, akik a fejlesztéseket tanéran
kiviil, csoportosan, vagy egyéni foglalkozasokon végeznék az ltalanos iskolakban.

Kulcsszavak: tanuldsi nehézség, reedukdcio, korrekcio, fejlesztd foglalkozdsok, csoportos fejlesztés

DEVELOPMENTAL PEDAGOGY - DESIGNING AND PLANNING DEVELOPMENT PRO-
CESSES AND ACTIVITIES IN GROUP

GIZELLA BERZE
Stevan Sremac Elementary School, Senta, Serbia
Doctoral School of Education, Szeged, Hungary

The Serbian ILaw on education regulates the way schools are obliged to create a profile for students who are not
able to keep up with their fellow students in terms of learning. The law sets output requirements and the standards of
teaching and education, however it does not specify targeted or planned therapy or development. The system of public
education is inclusive, the framework of educational organization has not changed: the system of school classes has
been retained.
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The individual educational plan (Individualni obrazovni plan) describes an incubational-observational period prior to the
beginning of developmental education for children, who according to the judgement of the teacher (made according to his or
her assumptions and observations) may have difficulties with learning. In our opinion, this incubational period is inadequate,
because of the time wasted on it, which could be used for development. In order for the students who proceed according to the
individual educational plan to receive their proper care, we need to determine the methods of teaching that are the best for them.

In the early years of elementary education there is still an opportunity to improve basic elementary skills. At this age
(6-7 years), there could still be ongoing processes of sensitive operations that can be used for development to a great effect.
If we miss this period, we can only reach the optimal level with great difficulty, if at all. In more serious cases, this delay may
even lead to learning difficulties or disorders.

In the “November 11 Elementary School” in Senta, Serbia, we evaluate the first-year pupils at the beginning of the
school year. This evaluation is a psychological group study, a method for notice learning disorders on a group level. It was
developed by Katalin Porkolabné Balogh PhD. With the help of this screening in the first year we can designate the direction
and areas of development and we can organize teaching more accurately and efficiently.

We choose pupils who are likely to have learning difficulties and plan correctional work on the basis of the results.
Teachers and parents receive guidelines for the individual development of the children concerned.

In case of the first-year pupils, we plan a complex preventive system as a function of the results achieved in the evaluation.

I'will demonstrate the planning of experimential learning in case studies. The correction of learning difficulties has to
be based on the concept of whole person learning.

The experience of the past 5-6 years has shown that special education teachers can contribute to the developmentof in-
dividual, personal conditions in schools. However, the Serbian educational system currently does not provide professionals
who could perform developmental tasks outside of teaching hours, in groups, or in individual workshops.

Keywords: learning disorders, reeducation, correction, developmental processes, student groups

PROCJENA STECENIH PEDAGOSKIH KOMPETENCIJA NAKON KOLEGIJA
METODIKA PRIRODE I DRUSTVA PRIPRAVNIKA PRIMARNOG OBRAZOVANJA

EDITA BORIC, IVANA STANIC, IVANA BORIC
'Fakultet za odgojne i obrazovne znanosti u Osijeku, *Agencija za 0dgoj i obrazovanje Osijek, Hrvatska
*Filozofski fakultet Osijek, Hrvatska

0Od kompetentnog ucitelja ocekuje se da posjeduje specificna stru¢na znanja te razlicite pedagoske vjestine. Zavr-
$etkom Integriranoga preddiplomskoga i diplomskoga Utiteljskoga studija u Osijeku studenti stje¢u razli¢ite pedagoske
i stru¢ne kompetencije potrebne za izvodenje i organiziranje odgoja i obrazovanja ucenika primarnog obrazovanja. Cilj
ovoga istrazivanja je ispitati kako pripravnici primarnog obrazovanja procjenjuju svoje stecene pedagoske kompetencije
nakon polozenog kolegija Metodika prirode i drustva te zavr$enog Integriranog preddiplomskog i diplomskog sveu¢ilisnog
Utiteljskog studija u Osijeku. Uzorak istraZivanja ¢ini 58 pripravnika primarnog obrazovanja. Za potrebe istrazivanja sa-
stavljen je upitnik kojim je ispitana procjena pripravnika o ste¢enim pedagoskim kompetencijama nakon kolegija Metodika
prirode i drustva (15 tvrdnji). Istrazivanje je provedeno tijekom veljace 2015. Pitanja su analizirana na nacin da se za svaki
pojedini ponudeni odgovor racunala frekvencija odgovora. Rezultati su pokazali da pripravnici primarnog obrazovanja
procjenjuju svoje pedagoske kompetencije nakon Metodike prirode i drustva vrlo dobrima do odli¢nima. Sudionici koji su
odradili cijeli ili polovinu pripravni¢kog staza u prosijeku procjenjuju svoje pedagoske kompetencije nesto boljima od onih
koji su na pocetku pripravnickog staza. Pripravnici primarnog obrazovanja moraju trajno usavrsavati pedagoske kompe-
tencije u skladu sa suvremenim pedagoskim teorijama didaktike i metodike nastavnog rada.

Kljuéne rijeci: pedagoske kompetencije, pripravnici primarnog obrazovanja, Metodika prirode i drustva, kompetentan ucitelj

ASSESSMENT OF THE ACQUIRED PEDAGOGICAL COMPETENCES OF PRIMARY
EDUCATION TRAINEES AFTER METHODOLOGY OF SCIENCE COURSE

EDITA BORIC, IVANA STANIC, IVANA BORIC
'Faculty of Educational Sciences in Osijek, 2Agency for Education Osijek,
*Faculty of Philosophy Osijek, Croatia

From a competent teacher it is expected to possess specific expertise and a variety of pedagogical skills. During the
Integrated undergraduate and graduate studies at the Faculty of Educational Sciences in Osijek students acquire different
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pedagogical and professional competence necessary for the performance and organization of education in primary schools.
The aim of this research was to examine how trainees of primary education assess their pedagogical competences after
passing the course titled, Methodology of Science and completing the Integrated undergraduate and graduate university
study at the Faculty of Educational Sciences in Osijek. The sample consisted of 58 primary education pre-service teachers.
For research purposes, we developed a questionnaire which tested the assessment of trainees pedagogical competencies ac-
quired after the course (15 items). The survey was conducted in February, 2015. The results showed that primary education
trainees assess their pedagogical competences and knowledge of the course Methodology of Science. Participants who have
gone through the whole or half of the internship, on average, estimate their pedagogical competences better than those who
are at the beginning of their internship. Primary education trainees must continuously improve their pedagogical compe-
tences in accordance with modern pedagogical theories of didactics and methodology of teaching.
Keywords: pedagogical competences, primary education trainees, methodology of science, competent teacher

SZAMITOGEP KONTRA ,,TABLA ES KRETA”

BORSOS EVA
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka, Szerbia

Napjaink tanarainak szdmos taneszkoz 4ll rendelkezésére: interaktiv tabla, szamit6gép, projektor, haromdimenzids
modellek, oktatéprogramok stb. Ezzel szemben felmeriil a kérdés, hogy mi a legjobb a didkok szamara.

Vajon a mai modern, digitélis viligban feln6vo gyerekeket érdekli-e egy tananyaggal kapcsolatos videofilm? Lekéti-e
ket egy IKT (informdcids és kommunikacios technologiak) taneszkozok segitségével megtartott ora? Esetleg hatékonyabb
az oktat6i munka a hagyomanyos ,tabla és kréta” modszerrel, csupan azért, mert ez szamit ,,érdekesebbnek” az okostelefo-
nok, a laptopok és az egyéb intelligens berendezések mellett?

Munkémban a moholi Novak Radonié¢ Altaldnos Iskola 6. osztalyos tanuléit vontam be kisérletembe. A 33 kisdiak egy
hagyomanyos és egy IKT-eszkozokkel megtartott biologiadran vett részt. A kovetkezd alkalommal leteszteltem Oket. Az
egyik 6rdn a halak, a mésikon pedig a kétéltiek tanitasi egységet dolgoztam fel.

A tiz kérdésbél allo kérdoiv kitoltése utan kiderilt, hogy a két modszer hatékonysaga kézt nem mutatkoztak jelentés
kiilonbségek. A hagyomanyos mddszerrel megtartott 6ra uténi tesztet 8,27-es étlag pontszimmal, az IKT-s 6ra utani felmé-
rést pedig 8,6-o0s eredménnyel teljesitették a didkok.

Lehet, hogy mér az IKT-s eszk6zok sem jelentenek ujdonsagot a tanulok szimara? Lehet, hogy csak egy jo tanar kell a
hatékony tanulashoz? Lehet, hogy ma mar az jelenti az ujdonsagot, ha kimegyiink békat nézni az drokpartra?

Kulcsszavak: oktatdsi modszerek, taneszkozok, biologiatanitds, IKT, hagyomdnyos oktatdsi médszerek

COMPUTER CONTRA ,,BLACKBOARD AND CHALK*

EVA BORSOS
University of Novi Sad, Hungarian LanguageTeacher Training Faculty, Subotica, Serbia

Nowadays teachers can use several school equipment: interactive blackboard, computer, projector, three dimensional
models, teaching programs etc. However, one might raise the issue, what is the best for the pupils.

Are pupils growing up in today’sdigital word interested in a video film relatedto the curriculum? Can information and
communication technologies raise their attention during class? Can we deliver a lesson more effectively with traditional
“blackboard and chalk” methods, because it is more interesting than smart phones, computers and other intelligent equip-
ment?

The present paper introduces an experiments conducted among pupils of 6 grade at the Novak Radoni

¢ Elementary School in Mohol. The 33 subjects participated in a lesson held with traditional methods and in one held
with ICT. Later on pupils were tested. The two topics of lessons were: the fish and the amphibians.

The questionnaire contained of 10 questions. It can be concluded that there were not considerable differences in the
efficiency of the two methods. Pupils achieved8.27 points after the class held with traditional methods, and 8.6 points after
the class held with ICT.

Maybe information and communication technologies are no novelty for pupils? Maybe only a good teacher is enough
for effective learning? Nowadays watching frogs at the river bank will probably be a novelty for pupils.

Keywords: teaching methods, teaching tools, teaching biology, ICT, traditional teaching
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ELO ES ELETTELEN TERMESZET - A VIZ £ES AZ ELOVILAG

BOZSOKI ANASZTAZIA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Major Lenke, Hordk Rita

Egy posztersorozat részét képezi a plakatom, amelyen a viz fontossagat mutatom be a szabadkai Kolibri Iskolaskor
El6tti Intézmény kombinalt (3-5 év) csoportjaban, egyesitve a matematika foglalkozasi egységgel, a literrel.

Az E16 és élettelen természet - A viz fontossdga cimi foglalkozasi egységet mutattam be a Kérnyezetismeret és mate-
matika oktatdsanak modszertanabol megtartott vizsgafoglalkozdsomon. A foglalkozds célja volt, hogy a gyermekek megis-
merkedjenek a vizzel, annak fontossagaval, sziikségszertiségével, valamint a viz vilagnapjaval is.

A bevezet( rész az el6z6 orai anyag ismétlésével kezdddott, majd az aznapi egység felvezetése egy mozgasos, utinzos
jatékon alapult, ahol elmutogattuk, mire hasznalhato a viz (pl. mosdas, fogmosas, ivés, fiirdés stb.). Az ora tovabbi részében
talalds kérdést haszndltam motivicioként, és ez vezetett el a célkitiizéshez. A kozponti részben beszélgetés, kérdésfelelet és
magyarazat modszerének a segitségével tirgyaltuk meg, mi mindenre hasznélhatjuk a vizet, valamint hogyan jut el a haztar-
tasokba a viz, illetve mihez kezdenénk viz nélkiil. Ez utobbi problémafelvetés a logikus gondolkodas fejlesztését és a beszéd-
készség fejlodését szolgalta. Hogy az 6ra minél életkozelibb legyen, megvizsgaltuk a csoportszobaban tallhaté akvariumot
ésannak él6vilagat is. A motivacio ébrentartdsa érdekében IKT-s eszkozok hasznalatdra is sor kerilt. A projektorral kivetitett
film a tenger él6lényeit mutatta be. A viz vildgnapjanak szemléltetéséhez egy naptarat hasznaltam fel, amin be volt jelolve az
aznapi nap és marcius 22-e. A foglalkozasba itt becsempésztitk a matematikat is egy kis szamolssal, hiszen megszamoltuk,
hany napot kell még aludni marcius 22-ig. A viz vilagnapjan és a viz fontossagan keresztiil vezettem fel a liter fogalmat, amely
a matematika foglalkozds témaja volt. Kisérlet alkalmazdsdval és problémamegoldd kérdés felvetésével dolgoztuk fel a liter
fogalmat. A kisérleteket a gyerekek végezték, és megallapitottak, hogy egy 5 literes edénybe hdny 1 literes méréedénnyi vizet
lehet onteni. Hogy ez szemléletesebb legyen, annyi halat ragasztottunk a befottes iivegre, ahany liter viz fért bele. A befejez6
részben csoportmunkat alkalmaztunk négy-négy fovel. A csoportok feladata egy-egy négydarabos puzzle kirakasa volt, ame-
lyek a foglalkozds anyagat képekben foglaltak Gssze, ami lehetdvé tette, hogy jatszva dtismételjitk a tanultakat.

A kombinalt foglalkozas sikerességét igazolja, hogy a gyermekeknek sikeriilt elsajatitani a tervezett ismereteket.

Kulcsszavak: élettelen természet, viz, életfeltétel, liter, él6lények, viz vilagnapja

ANIMATE AND INANIMATE NATURE - WATER AND WILDLIFE

ANASZTAZIA BOZSOKI
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Lenke Major, Rita Horak

This poster presents a part of a poster series. It presented the importance of water a group of kindergarten children at
the “,Kolibri” institution in Subotica. The children were also encouraged to familiarize with the concept of liter.

The teaching unit titled, Animate and inanimate nature- Water and wildlife was presented during my teaching exam-
ination within the framework of the subject titled, The methodology of environmental studies and mathematics teaching.
The aim was to introduce the importance of water and its necessity to children as well as with World Water Day.

In the introductory part of the activity the group revised the unit taught during the previous activity and which was
followed by an action and imitating game during which the group presented what can water be used for (such as, washing
face, teeth brushing, taking a shower, etc.) For the rest of the activity, questions were used as a source of motivation to
achieve the goal of the activity. In the middle part of the activity the method of talking, explanations were applied in order
to facilitate discussion related to water use, water supplies and lack of water. These methods develop logical thinking and
speaking skills. In order to provide a more vividly descriptive activity, we examined the aquarium and its underwater life
in the room. For maintaining motivation, information and communication technologies tools were applied, namely a short
film about ocean creatures was presented to the children. For the presentation of the World Water Day a calendar was used
in which the 22" of March was indicated. Mathematics was used by counting how many days children needed to sleep until
22" of March. The concept of liter was introduced and demonstrated with an experiment and problem-solving task. The
children successfully accomplished the experiment and solved the task, i.e. they could tell how many one-liter bowls should
be used for filling up a five-liter bowl. In order to demonstrate the solution, the children glued as many fish on the water
bottles as many liters could fit into them. At the end of the activity, four teams were formed. Each team had to do a puzzle
of four parts which aimed to review the information and knowledge gained during the activity.

The success of combined tasks proved to be successful since children managed to acquire the new information that
was planed for that activity.

Keywords: inanimate nature, water, lifecondition, liter, creatures, World Water Day
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BIODIVERZITAS-OKTATAS AZ MTTK GYAKORLOISKOLAI
ALSO TAGOZATAIBAN

BUDAI BOGLARKA, TOTH LIVIA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Czékus Géza

A novények sokfélesége tobb szempontbol is fontos. Elsdsorban biologiai (6kolégiai) funkcidjuknal fogva, de nem
elhanyagolhatd az a tény sem, hogy a véltozatos novényfaju krnyezet kellemesebb, jobban érzi magat benne az ember, mert
szebb, vonzobb, mint a sivar. Ezért nem mindegy, hogy milyen igényt alakit ki a pedagogus (0voné - tanitond - biologiata-
nar - minden tandr) és a sziilok. E tekintetben is nagy feleldsség harul a tanitokra.

A tankényv a leggyakrabban és a legtobbet alkalmazott taneszkoz. Minden tanulénak van, 6nallé munkajuk alapja.
A kornyez§ vilag megismerése a latott képen alapszik. A képen a targy hii masat a legaprobb részletekig szemlélteti, ezért
olyan targyak, jelenségek, események ismertetésére hasznalatos, amelyek nehezen, vagy nem mutathatok be mas modon.
Képek nélkiil lehetetlen a tanitasi egység eredményes feldolgozasa. A képek rendeltetése az, hogy az oktatésban a szemlél-
tetést és a hozza tarsitott szellemi tevékenységet segitse.

A kutatds tudomdnyos célja, hogy kideritse, a vajdasagi altalanos iskoldk alsé tagozatainak tanuléi ismerik-e a kor-
nyezetiikben €16 novényeket. Felismerik-e az ,utca novényeit”, illetve a tankonyvi abrakat, elsésorban a Kérnyzetiink és
a Természet és tarsadalom illusztraci6it? Erdekelt benniinket az is, hogy milyen gyakoriak a névényeket 4brazolé képek.

A felmérés 2015 marciusdban tortént. A tankonyvek és a benne szereplé névények abrdinak vizsgalata a felmérés utin
tortént. A felmérésben a két gyakorldiskola, a szabadkai Majsai Uti Altaldnos Iskola és a szabadkai Széchenyi Istvan Alta-
lanos Iskola also tagozatos tanuldi vettek részt.

A vizsgalatot az alsés tanulok kornyezetében él6 novények képeinek szdmitogépes kivetitése szolgaltatta. A kutatds
alapvetd feltételezése az volt, hogy a mintat alkoto tanulok felismerik-e a kivetitett képeken lathatott novényeket, amelyek-
kel nap mint nap taldlkoznak.

Az eredmények feltételezésiinket igazoljak, viszont a tanulok kis hinyada nem ismerte fel a kivetitett novények fotéjat.

Kulcsszavak: tankdnyv, alsés tanuldk, novények sokfélesége

TEACHING BIODIVERSITY IN LOWER GRADES OF PRIMARY SCHOOLS IN SUBOTICA

BOGLARKA BUDAL LIVIA TOTH
University of Novi Sad, Hungarian Language Teacher Training Faculty in Hungarian, Subotica, Serbia
Mentor: Géza Czékus

The diversity of plants is relevant from various aspects. Firstly, from a biological (ecological) aspect, secondly the
diversity of various species of plants also generates pleasant scenery, one feels themselves more positively since the envi-
ronment is nice, attractive and not desolate. Thus, it is important for pedagogues (kindergarten teachers, teachers, biology
teachers) and parents to form a demand among pupils for diverse plant environment. Pedagogues have a huge responsibility
from this aspect as well.

Textbooks are the most frequently and most often used teaching instrument. Each pupil has and it is basis of their in-
dependent work. The recognition of the environment is based on the pictures seen in textbooks. The picture of the textbook
demonstrates the authentic and detailed image of the objects, therefore it is suitable to represent objects, phenomena, events
that are difficult or impossible to demonstrate in other manners. Without picture it would be impossible to successfully
realize a teaching unit. The purpose of pictures in education is to demonstrate and associate mental processes.

The scientific purpose of the research is to examine how well lower grade primary school pupils (in Vojvodina) know
the plants of their environment, whether they can recognize the ‘street plants’ as well as the textbook illustrations. Mainly,
the illustrations of the textbooks titled, Our Environment and Nature and Society. The object of our interest is how often
plants are represented in pictures.

The survey took place in March, 2015. The examination of plant images in textbooks took place afterwards.

The subjects of the survey are pupils of two primary school in Subotica: Majsanski put Primary School and Széchenyi
Istvan Primary School.

The testing phase of the research was conducted by the projection of the plants living in the lower grade primary school
pupils’ environment. The hypothesis was that pupils would recognize the plants that they encounter every day.

The results met with our hypothesis, i.e. only a small amount of pupils did not recognize the projected image of plants.

Keywords: textbook, lower grade primary school pupils, the diversity of plants
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ITPUMEHA ITPMHIUITIA OYUTTTETHOCTN Y HACTABU TPAMATUKE

MMPJAHA RETKOBU'h
Yuusepsuter y Hosom Cany, [leparomku ¢pakynrer y Combopy, Com6op, Cpbuja

Y oBoM papry hemo mokyImari fa ykakeMo Ha BaKHOCT IPUHIIMITA OYHITIEFHOCTH Y HACTABY CPIICKOT je3MKa Y HIDKUM
paspefiMa OCHOBHe LIKoTe. AHamusipaheMo cagpxaje rpaMaTHuKuX YiOeHNMKa pasmauTiX n3fasada (3as00 3a yiybe-
Huxe, Klett, Edyxa, KpeamusHu yenmap) ¢ inbeM yKasyuBama Ha y4eCTajoCcT OUMINIENHIX IPUMepa IIPUIMNKOM 00jalllba-
Bama je3nukux nojasa. Takohe, mpencrasuhemo naycrpanuje koje je Moryhe ynotpe6muti Ha 4acy CprcKor jesika i TakKo
3aJ10BOJBITH IIPUHIIUIT OUMIIEHOCTI.

HacraBha mpakca mokasyje ga o6es6ehusamwe ogrosapajyhux odnrneuux npumepa y Bujy rpaduukux mpykasa,
CIIMKa ¥ WUTYCTPALIMja ¥ HACTABY je3NKa Hutje decT Cy4aj. Vako je cBe Buie mycTpalja y rpaMaTHuKiM yl6eHnimuma,
PeTKO Koja je y GyHKIKjI pasyMeBama jesyuke mojase. IpaMaTiyku cafgpskaju, Koju cy npefsubern sa o6pagy y Hu-
KUM paspefiiMa OCHOBHe LIKOJIe, 4eCTO CY JATH Y alCTPaKTHOj Teopujckoj dopmu. Hajuemrhe us Tor pasyora, ycBajambe
je3sMYKMX T0jMOBA YYEHUIIMMA je 3AMOPHO, T3, CAMUM TUM, ¥ Matbe MHTepecaHTHO. Vnak, off yueHMKa ce 3aXTeBa fia flate
I10jMOBE YCBOje C pasyMeBambeM, 1a MM Oy jacHu KaKko 61 ux Mormu GyHKIMOHATHO KopucTutit. 360r TOra je moTpebHo
YBECTI HOBE IPUCTYIIe 06Pajiy IPAMaTHYKIX CAipIKaja M HAUMHIUTY MX IPUCTYIAY UM I IPUMAM/BUBH]UM 3 yYEHUKe.
Jenan o HaunHa je Yemha mpuMeHa IPUHIINIA OYUITIEFHOCTI IPUIMKOM 06pajie je3sNuKIX [ojaBa. YIOTPeOOM yIHIX
IIpeficTaBa Y yCBajakby rPaMaTHYKUX cafpxaja yueruuyu he ca makohom u pasymeBarmeM npufiy ancTpakTHUM rpaMa-
THYKIM TI0]MOBUMA, 4 3Hakba KOja 0 IIIMa CTeKHY Ouhe Tpajuja.

Kmyune peuu: nacmasa, cpncku jeux, 2pamamuxa, nPURLUN 04u2nedHocmu, unycmpayuje

THE USE OF THE PRINCIPLE OF OBVIOUSNESS IN GRAMMAR TEACHING

MIRJANA CETKOVIC
University of Novi Sad, Faculty of Education, Sombor, Serbia

In this paper we attempt to point out the importance of the principle of obviousness in teachingSerbian language for
lowergraders of primary school education. We will analyze the content of grammar textbooks from different publishers
(Zavod za udzbenike, Klett, Eduka, Kreativni centar) with the aim ofshowing how often obvious examples appear during
explaining linguistic phenomena. We will also present illustrations which could be used during Serbian language lesson-
sand, in that way, to satisfy the principle of obviousnesstraining.

Teaching practice shows that providing corresponding obvious examples like graphical displays, pictures and illustra-
tions do not appear often duringgrammar teaching lessons. Although there are many illustrations in grammar textbooks,
they are rarely useful in understanding the linguistic phenomena. The grammar content which is planned for teaching in
elementary grades usually is given in an abstract theoretical form. Most commonly for that reason, students find tiring
and less interesting understanding grammar terms. However,it isthey are expected to comprehend these terms, so that
they can use them functionally. Because of that, it is necessary to implement new methods of teaching grammar contents
and make them more accessible and attractive for students. One option is to use the principle of obviousnesstraining more
frequently while explaining linguistic terms. With using sensory representation in the adoption of grammatical content,
students will approach to abstract terms with ease and understanding, and the knowledge that they will obtain from them
will last longer.

Keywords: teaching, Serbian language, grammar, principle of obviousnesstraining, illustrations

MOGUCNOSTI PRIMENE ANIMACIJE U PROCESU UCENJA I PODUCAVANJA

UGLJESA COLIC
Visoka $kola strukovnih studija za obrazovanje vaspitaca Novi Sad, Srbija

Primeri pokusaja stvaranja fenomena iluzije kretanja crtezima mogu se naci u paleolitskim pe¢inskim crtezima, gde
su Zivotinje nacrtane sa viSe nogu u pozicijama kretanja sa jasnim pokusajem da se stvori percepcija kretanja. S obzirom da
je nekoliko ljudi paralelno radilo na animiranim filmovima, nije moguce reci ko je zapravo kreator animacije. Produkcija
kratkih animiranih filmova, poznatih kao crtani filmovi, postali su industrija tokom druge decenije 20. veka, a prikazivali
su se u bioskopima. Veéina dece voli da gleda crtane filmove, ali ona ne moraju biti samo posmatraci animiranog filma.
Deca takode mogu aktivno ucestvovati u njihovom stvaranju.
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Animacija je vid umetnosti koji spaja slikanje, crtanje, vajanje, fotografiju, muziku i informatiku. Takva raznovrsnost
dopusta da se u radu na jednom delu ispolji veliki broj razlicitih sposobnosti dece, razli¢itog uzrasta. U procesu snimanja
animiranog filma svako dete moZe pronaci svoje mesto i priliku da se iskaze.

Postoji mnogo razli¢itih vidova animacije. U radu sa decom najbolje se pokazala animacija figura od plastelina. Pla-
stelin je materijal koji ne ogranicava dec¢iju mastu i veoma je pogodan za modelovanje, te samim tim i za razvijanje fine
motorike kod dece. Postoje razli¢iti principi animacije koji olak$avaju snimanje filma. Veoma vazna je i organizacija etapa
uizradi animiranog filma od plastelina. Teme animiranih filmova u ¢ijem stvaranju ucestvuju deca mogu biti raznovrsne.
To mogu biti price, bajke i pesme iz knjizevnosti za decu, znacajni istorijski dogadaji, praznici, smene godi$njih doba, ali i
znacajni dogadaji iz svakodnevnog Zivota dece u porodici, vrticu i $koli.

Dosadasnja iskustva u primeni animacije u radu sa decom, iako retka, pokazuju da uce$ce dece u stvaranju anima-
cija doprinosi razvoju decje kreativnosti, stvaralackog misljenja, samopouzdanja, saradnje i kolektivnog duha i dr. Zbog
toga smatramo da je primena animacije veoma korisna u procesu ucenja i podu¢avanja dece. Znanja i vestine potrebne
za primenu animacije u vaspitno-obrazovnom procesu vaspitaci i ucitelji mogli bi da steknu u okviru predmeta iz oblasti
umetnosti i informatike.

Kljucne reci: animacija, plastelin, tehnike animacije, vaspitaci, ucitelji

POSSIBILITIES OF USING ANIMATION IN THE PROCESS OF LEARNING AND TEACHING

UGLJESA COLIC
Preschool Teacher Training College (PTTC), Novi Sad, Serbia

Examples of attempts to create the illusion of movement phenomena using drawings can be found in Paleolithic cave
paintings, where animals are drawn with multiple legs in positions of movement with a clear attempt to create the percep-
tion of motion. Given that several people simultaneously worked on animated films, it is not possible to tell who actually
the creator of animation is. Production of animated short films, known as cartoons, has become the industry during the
second decade of the 20th century, and was being shown in cinemas. Most children like to watch cartoons, but they do not
have to be just observers of animated film. Children can also actively participate in their creation.

Animation is an art that combines painting, drawing, sculpture, photography, music and computer science. Such
variety allows exhibition of a number of different abilities of children of different ages within one task. In the process of
recording the animated film every child can find their place and an opportunity to communicate.

There are many different types of animation. In working with children animation by play-doh figures displayed the
best possibilities. Play-doh is a material that does not restrict children’s imagination and is very suitable for modeling, and
thus developing fine motor skills in children. There are different animation principles that facilitate filming. The organi-
zation of stages in the making of animated films from play-doh is very important. The topics of animated films created by
children can be various. These can be stories, fairy tales and poems from children’s literature, important historical events,
holidays, seasons shift, and significant events from everyday life of children in the family, preschool and school.

Previous experience in the implementation of the animation in working with children, although rare, have shown
that the participation of children in creating animation contributes to the development of children’s creativity, creative
thinking, self-confidence, cooperation and collective spirit and others. Therefore, we believe that the use of animation
is very helpful in the process of learning and teaching children. Knowledge and skills required for the implementation
of the animation in the educational process, educators and teachers could acquire within the subject from the arts and
computer science.

Keywords: animation, play-doh, animation techniques, educators, teachers

ISTRAZIVACKA DIMENZIJA KOMPETENCIJA VASPITACA

VESNA COLIC
Visoka $kola strukovnih studija za obrazovanje vaspitaca Novi Sad, Srbija

Vreme velikih promena u kome Zivimo karakterise snazan razvoj nauka, prirodnih i drustvenih, koji neminovno utice
na izmenjeno shvatanje vaspitanja i obrazovanja uopste, a posebno na ulogu nastavnika/vaspitaca u vaspitno-obrazovnom
procesu. Shvatanje uloge vaspitaca se umnogome promenilo. Danas je definitivno napusten pozitivisticki teorijski koncept
koji odgovara tradicionalnom shvatanju uloge vaspitaca kao pukog realizatora programa. Njega je zamenilo savremeno
shvatanje uloge vaspitaca kao autonomnog profesionalca, koji je istovremeno i istraZiva¢ i graditelj sopstvene prakse. U
tom smislu, sve ¢e$¢e se mogu Cuti zahtevi da vaspitac treba da svoju profesionalnu delatnost analizira, procenjuje, menja
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i usavr$ava, koristeci informacije koje dobija u procesu vrednovanja i samovrednovanja. Otuda se moze reci da je istrazi-
vacka dimenzija kompetencija vaspitaca sastavni ¢inilac nove vizije kompetencija vaspita¢a kao autonomnog prakticara,
kreatora a ne pukog realizatora vaspitno-obrazovnog programa. Prirodna posledica takvog razmisljanja o izmenjenim
ulogama vaspitaca jeste njegovo ,,prelivanje“ u model obrazovanja vaspitaca, kao sredstva za postizanje zeljenih kompeten-
cija. U ovom radu se najpre razmatra sam pojam kompetencija, da bi se detaljnije razmotrile Zeljene kompetencije vaspitaca
predskolske dece, sa naglaskom na njihovoj istrazivackoj dimenziji. Povlaceci paralelu sa o¢ekivanim ulogama vaspitaca,
u radu se problematizuju mogu¢nosti unapredenja vaspitno-obrazovne prakse u predskolskim ustanovama, sa pokusajem
sagledavanja uloge stru¢nih skola za obrazovanje vaspitaa u gradenju potrebnih kompetencija koje se o¢ekuju od samo-
stalnih praktic¢ara na pocetku karijere vaspitaca.
Kljuéne reti: kompetencije vaspitaca, ocekivane uloge vaspitaca, vaspitac kao istrazivac, obrazovanje vaspitaca

RESEARCH DIMENSION OF EDUCATORS’ COMPETENCE

VESNA COLIC
Preschool Teacher Training College (PTTC),Novi Sad, Serbia

We live in a time of great changes characterized by strong scientific development, both natural and social, which
inevitably impacts the altered concept of upbringing and education in general, especially the teachers/educators role in the
educational process. Concept of educator’s role has greatly changed. Today, the positivist theoretical concept that fits the
traditional understanding of the educator’s role as mere implements of the program is definitely abandoned. It is replaced
by a modern understanding of the educator’s role as an autonomous professional, who is simultaneously a researcher and
developer of their own practice. In this sense, more and more demands can be heard for educators to analyze, estimate,
change and improve their professional activity using the information obtained in the process of evaluation and self-evalu-
ation. Hence, it can be said that the research dimension of educator’s competence is an integral element of the new vision
of educator’s competence as autonomous practitioners, creators and not mere implementers of educational programs. The
natural consequence of such thinking about the changed educator’s roles is the “spillover” into the model of teacher’s
education as a means to achieve desired competence. This paper primarily discusses the very notion of competence for
further detailed consideration of required competence of educators of preschool children with emphasis on their research
dimension. Drawing a parallel using expected roles of educators, the paper discusses the possibilities for improving edu-
cational practice in preschools, with an attempt to recognize the role of vocational schools for the education of teachers in
developing necessary competencies expected of a sole practitioners in their early educator’s career.

Keywords: educators’ competence, expected roles of educators, educator as researcher, education of teachers

SLIKOPRICA- INOVATIVNI PRISTUP U UCENJU DJECJE PJESME U PRVOM RAZREDU
OSNOVNE SKOLE

INES CVITKOVIC KALANJOS
Sveucilite u Zadru, Odjel za nastavnicke studije u Gospicu, Hrvatska

Jedno od temeljnih podrucja glazbene kulture je pjevanje. U danasnjem nastavnom planu i programu predlozen je
popis zadanih pjesmica za uéenike od 1.-4. razreda osnovne $kole koje bi svaki u¢itelj svakako trebao obraditi. Ovim pje-
smicama ucitelj moze pridodati i pjesmice prema svom odabiru. U ovom slu¢aju posebnu pozornost valja obratiti na
uc¢enikovu dob, sadrzaj pjesme te intonaciju.

Kod pjevanja jedan od bitnih didaktickih elemenata je motivacija. U toj fazi nasa je zadaca stvoriti raspolozenje za
usvajanje nove pjesme. Nakon §to ucitelj ¢itanjem odredenog teksta, price ili igre motivira u¢enike potrebno ju je interpre-
tirati na najbolji mogu¢i nacin najbolje uz pomo¢ nekog akordickog instrumenta. Nakon uciteljeve interpretacije odredene
pjesme slijedi u¢enje pjesme ,,po sluhu®. U tom dijelu vrlo je vazno uéiteljevo jasno i to¢no pjevanje da bi ucenici ¢uli me-
lodiju i razumjeli sve rijeci pjesmice. S obzirom na to da neka djeca u prvom razredu imaju poteskoca sa ¢itanjem ili uopce
ne znaju ¢itati od velike pomo¢i moze biti SLIKOPRICA. Tekst pjesmice pretocen u slike pomodi ¢e uéenicima u §to briem
svladavanju teksta pjesmice ali istovremeno i boljem razumijevanju sadrzaja pjevane pjesmice. Slikoprica, kao na¢in pre-
docenja teksta dje¢je pjesme nije posebno zaokupljala metodicare, ucitelje glazbene kulture, pa ni uitelje razredne nastave.
Stoga ovaj rad predocuje uporabu slikoprice u obradi nove djecje pjesme, iskustva studenata i ucitelja razredne nastave koji
su uporabili slikopri¢u u radu s djecom u prvom razredu osnovne $kole.

Kljucne rijeci: slikoprica, pjevanje, djecje pjesme, tekst
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STORY IN PICTURES - AN INNOVATIVE APPROACH OF TEACHING CHILDREN SONGS
IN THE FIRST GRADE OF PRIMARY SCHOOL EDUCATION

INES CVITKOVIC KALANJOS
University of Zadar, Department of Teacher’s Studies, Gospi¢, Croatia

One of the main areas of musical culture is singing. In the current curriculum there is a proposed list of determinated
rhymes for students from 1st to 4th-graders that every teacher should certainly process. Teachers can also add songs of
their ownselection to these rhymes. In this case, special attention should be paid to pupils” age, the content of the songs
and their intonation.

One of the essential elements of singing is didactic motivation. At this stage, our task is to create a mood for the adop-
tion of new songs. Followingthe motivational segment, for instanceby reading particular texts, stories or playing games,
it is necessary to interpret songs in the best possible way with the help of a chordal instrument. Teaching of the song “by
hearing” takes place afterwards. In this part it is very important that teachers clearly and accurately sing so that the student
pupils can hear the melody and understand all the words of the song. Considering the fact that some children in the first
grade have difficulty inreading or cannot read yet, a story in pictures can provide assistancebig help can be story in pictures
for teachers. The text of the song is incorporated into the sequence of pictures that will enhance will help students in fast-
erpupils’ mastering of the text as well asunderstanding the contents of thesong. Story in pictures as a way of presentation of
text for children song doesnot particularly preoccupy educators, teachers of music culture, or even primary school teachers.
Therefore, this work presents the use story in pictures in processing of new children song, the experience of pupilsand pri-
mary school teachers who used story in pictures to work with children in the first grade of primary school.

Keywords: story in pictures, singing, childrens songs, text

FOLDRAJZI TARTALMAK A KORNYEZETUNK ES A TERMESZET ES TARSADALOM
TANTARGY OKTATASABAN

CZEKUS GEZA
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka, Szerbia

A Kornyezetiink (Természet és tarsadalom) a legkomplexebb tantargy, igy a foldrajzi tartalmak is szerepelnek benne.
Moédszertani szempontbol fontos az is, hogy ezeket a tartalmakat modszertanilag (is) a fokozatossdg, elvonatkoztatottsg
elve alapjan helyesen dolgozza fel a tanité. Ugyancsak fontos, hogy az alapveté fogalmakat (pl. a tér) és azok tulajdonsa-
gat a tanulok tapasztalataira épitsitk. Munkdnkban az érvényben 1évé 1-4. osztalyos tankonyvek és munkafiizetek tételes
elemzését és Osszevetését mutatjuk be.

A kisgyerekek nem formdlisan mar a csaladban, majd célzottan az iskolaskor el6tti intézményben, illetve az iskoldban
talalkoznak térbeli relaciokkal, foldrajzi tartalmakkal. A programok osszeallitoi és a tankonyvirok is tiszteletben tartjak a
fokozatossag elvét. A térképismereti jartassagokat is helyesen alakitjak ki - a felvezetés, a tankonyvi szemléltetés is hibatlan.
Viszont a térképismereti jartassagok fejlesztése, megerdsitése, funkciondlis tudassa, jartassagga tétele kifogasolhatd. Ennek
az id6hiany az oka. A domborzat és vizrajz, természeti kincsek, az ember térsadalmi életének feldolgozasa ugyancsak hi-
batlan. A névény- és allatvilag ismertetése - helytol és tértdl fiigg6en - korrekt. Az éghajlatot mint foldrajzi kategoriat az
id6jdras helyettesiti. Az id6jards jellemz6i (elemei) tul nagy teret kapnak, ismétlddnek is. A leghidnyosabb a tér fogalmanak
a kialakitasa, maga a tér feldolgozasa.

A tankonyvekbdl hidnyoznak az olyan (fakultativ, hazi) feladatok, mint a helyi foldrajzi viszonyok elemzése, a talaj
geologiai Osszetétele, domborzat, a napi, havi atlaghdmérséklet alakuldsa, az els6 hoesés datuma, a ho teljes elolvaddsanak
datuma, a héval takart napok szama, az els6 és utolso dér ddtuma, az els és utolsd fagy datuma, id6jrasi naptdr vezetése
(egy-egy évszakban legalabb két hétig), a koltoz6 madarak érkezése és tavozasa, kozlekedés (uthalozatok), gondolati utak
tervezése.

Osszefoglaloként megallapithatd, hogy a programalkoték és tankényvirdk a gyerekek elétuddséra épitik a foldrajzi
tartalmakat. Ez tobbé-kevésbé sikeres is. A foldrajz tanitdsdhoz és tanuldsahoz nélkiilozhetetlen térképismereti jartassa-
gokra szert tesznek. Hianyzik viszont a funkcionalis tudds, ami begyakorlassal és a tananyag integralt alap feldolgozasa-
sdval érhet6 el.

Kulcsszavak: oktatds, foldrajzi tartalmak, funkciondlis tudds
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GEOGRAPHIC CONTENT IN THE CURRICULUM OF ENVIRONMENTAL STUDIES AND
STUDIES OF NATURE AND SOCIETY IN PRIMARY SCHOOLS

GEZA CZEKUS
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia

Environmental studies (Nature and Society) are the most complex school subject of all, and they also include geo-
graphic content. From a methodological point of view, it is important that teachers present geographic contents correctly,
gradually and abstractly. Moreover, it is essential that the introduction of elementary concepts (e.g. space) and their features
is built upon the pupils” experience.

Methods: systematic analysis and comparison of primary school (between the ages of 7-11) textbooks and workbooks.

Young children first encounter the notion of spacial relations and geographic content informally, in the family, then
as specifically aimed content in preschool institutions and further schools. Syllabus designers and textbook writers respect
the principle of gradualism. Map literacy skills are dealt with properly - topic introduction and presentation in textbooks
are flawless. However, the development and reenforcement of map literacy skills, and turnig them into functional knowl-
edge and real-life skills is objectionable. This is due to lack of time. The way of teaching topography, hydrography, natural
resources and human social life is also exceptional. The presentation of flora and fauna, depending on location and space,
is correct. Climate, as a geographic topic, is substituted by weather studies. Weather features (elements) are given too much
room, they are repetitive. The most deficient point is the way the concept of space is introduced and dealt with.

The textbooks lack (optional, homework) tasks that help develop mental maps concerning the analysis of local geogra-
phy, geological composition, topography, average daily and monthly temperature, date of first snowfall, date of snow melt,
number of snow-covered days, date of the first and last rime, date of first and last frost, keeping a weather diary (at least for
two weeks in each season), leaving and arrival of migratory birds, planning mental trips.

Curriculum designers and textbook writers base geographic content on children’s prior knowledge and skills. This is
more or less expedient. Students gain map literacy skills that are essential for learning geography. Functional knowledge
that comes with practice and from an integrative teaching approach is, however, missing.

Keywords: education, geographical content, functional knowledge

USVAJANJE DRUSTVENIH SADRZAJA KROZ UDZBENIKE PRIRODE I DRUSTVA

BJANKA DAMJANOVIC
Univerzitet u Novom Sadu, Filozofski fakultet, Novi Sad, Srbija

Udzbenikom predmeta Priroda i drustvo obuhvacen je veliki broj sadrzaja razlicitih oblasti. Sistem pojmova koji ¢e
biti uveden u udzbenik kroz sadrzaje zavisi od autorovog shvatanja i strukture pojmova, odnosa tih pojmova, njihove
povezanosti, kao i procesa njihovog usvajanja. Rezultati istrazivanja koji su izloZeni u ovom radu predstavljaju pokusaj da
se odgovori na neka pitanja koja se ti¢u usvajanja drustvenih sadrzaja na mladem $kolskom uzrastu, §to je posebno objas-
njeno na primeru usvajanja sadrzaja pojma praznika. Na ovom primeru smo pokusali da utvrdimo da li se u udzbenicima
nude funkcionalna znanja ili se sadrZzaji usvajaju kao gotova znanja (prazno usvajanje reci, goli verbalizam, simuliranje
odgovarajucih pojmova kod deteta), da li se jedan pojam objasnjava u sklopu hijerarhije pojmova koja sa uzrastom postaje
sve slojevitija i sloZenija i da li svi udzbenici, bez obrira na izdavaéa, autora ili priredivaca, daju jednak korpus drustvenih
sadrzaja. Ovim radom ¢emo pokusati da utvrdimo kako ¢e i dali ¢e odredeni sadrzaji biti usvajani u zavisnosti od nastavni-
kovog izbora udzbenika. IstraZivanje bi moglo da posluzi budu¢im autorima udzbenika, izvoda¢ima nastavne prakse, kao
ibuducim istraziva¢ima koji ¢e se baviti sli¢nim pitanjima.

Kljuéne reci: nastavni sadrZaji, usvajanje pojmova, usvajanje sadrzaja, udzbenik, Priroda i drustvo

ACQUISITION OF SOCIAL CONTENTS THROUGH NATURAL AND SOCIAL SCIENCE TEXTBOOKS

BJANKA DAMJANOVIC
University of Novi Sad, Faculty of Philosophy, Novi Sad, Serbia

The Natural and Social Science subjects’ textbook embraces a large number of contents from different areas. Conceptual
system to be introduced in this textbook throughout its contents depends on author’s understanding of nature and structure
of concepts, conceptual relations and relationships, as well as the processes of their acquisition. Research results exposed in
this paper represent attempt to answer a certain question concerning the acquisition of social contents in early childhood
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education, which is especially explained on the example of the concept of holiday. On this example we tried to establish
whether in textbook the functional knowledge is offered, or the content is acquisited as a final knowledge (empty acquisit-
ing of words, bare verbalism, child’s simulation of certain concepts), whether the particular concept is explained in the
conceptual hierarchy frame, which with the child’s age becomes more laminar and more complex, and do all the textbooks,
without regard to publisher, autor or editor, gives equal corpus of social contents. In this paper we will try to establish how
and whether certain contents will be acqusiting in dependence of teacher’s textbook choice. The research could be of use to
future textbook authors, teaching practice exhibitors as well as future researchers who will be occupied with similar issues.
Keywords: teaching contents, acquisiting of concepts, acquisiting of contet, textbook, Natural and Social Science

ZNACA] OMLADINSKOG RADA U ZAJEDNICI ZA PODSTICANJE RAZVOJA
KREATIVNIH POTENCIJALA OSOBE SA SMETNJAMA U RAZVOJU

ALEKSANDRA DIMITRI]EVIC
Osnovna $kola ,,Bata Buli¢”, Petrovac na Mlavi, Srbija

Ideja omladinskog rada je kreiranje sigurnog okruZzenja i mogu¢nosti za aktivno u¢e$¢e mladih na dobrovoljnoj osno-
vi u procesu sticanja vestina, kompetencija i znanja. Da bi se uspostavio potpun protok inkluzivnih vrednosti nepohodna
je saradnja svih nivoa obrazovnog sistema kako onih koji pripadaju formalnom okviru, tako i onih koji se svojim karakte-
ristikama mogu podvesti pod neformalno obrazovanje. U slucaju dece sa razvojnim potesko¢ama stimulacija kreativnosti
predstavlja ono polaziste kojim se na prvo mesto postavlja moguénost neke osobe, a ne poteskoca kojom je ta osoba ogra-
nicena. Kreativnost kao osobina delovanja pojedinca sa potesko¢ama u razvoju i njena stimulacija kao vaspitno-obrazovna
strategija jeste kljuéno polaziste za adekvatnu aspiraciju individue u okvire neke drustvene strukture. Pravi inkluzivni
pristup zahteva da se proces ukljucivanja izvede tako da prevazide polje integracije u onim oblastima koje obezbeduju da
osoba sa potrebom sa posebnom socijalnom podskom funkcionise u skladu sa produktivnim ostvarenjem potencijala, a ne
prema pretpostavljenim mogu¢nostima. U metodoloskom delu ovog rada pokazace se koliko stimulacija talenta i kreativan
pristup edukaciji, a u okviru neformalnog obrazovanja, mogu uticati na napredak pojedinca.

Kljucne reci: kreativnost, talenat, omladinski rad, deca sa razvojnim poteskoéama, inkluzija

THE IMPORTANCE OF YOUTH WORK IN THE COMMUNITY TO ENCOURAGE THE DE-
VELOPMENT OF CREATIVE POTENTIAL PERSONS WITH DISABILITIES

ALEKSANDRA DIMITRI]EVIC
Primary school ”Bata Buli¢”, Petrovac na Mlavi, Serbia

The idea of youth work is to create a safe environment and opportunities for youth participation on a voluntary basis in the
process of acquiring skills, competencies and knowledge.In order to establish a complete flow of inclusive values there should
be cooperation between all levels of education system to those in the formal framework, and those whose characteristics can
be subsumed under non-formal education. In case of children with disabilities stimulation of creativity represents the starting
point which in the first place raises the possibility of a person and not the difficulty with which the person is limited. In the
methodological part of this paper we will demonstrate how stimulation of talent and creative approach to education within the
formal education may affect individual development. Creativity as a feature of an individual’s functioning (with disabilities)
and its stimulation as the educational strategy is the key starting point for adequate aspiration of the individual within a social
structure. The real inclusive approach requires that the process of switching is carried out so that transcend the field of integra-
tion in those areas which provide that person with disabilities with productive achievement potential and not high expectations.

Keywords: creativity, talent, youth work, children with disabilities, inclusion

A TERMESZET SZERETETERE NEVELES A 19. SZAZADI TANKONY VEKBEN

DOMBI MARIA ADRIENN
Szegedi Tudomanyegyetem Juhdsz Gyula Pedagogusképzé Kar, Szeged, Magyarorszag

A 19. szazad gyermekkozpontt szemléletének megfeleléen a korszak tankonyveiben és gyermekkonyveiben egyre na-
gyobb szerepet kapott a krnyezet, a helyi tdj megismerése. Fontosnak tartottdk a kornyezethez valé kot6dést az ismeretek
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bévitésével, annak megismerését, megszerettetését. Ez jelenik meg tobbek kozott Magyarorszagon Gaspar Janos kicsiny
gyerekeknek szant olvasokonyveiben, amelyek gazdag foldrajzi, torténelmi olvasmanyokat is tartalmaznak. Ezek a kényvek
a Magyarorszagon talalhatd iskolai mizeumok gyongyszemei.

Az eldadas a korszak olvasokdnyveibél vélogatva mutatja be a korabeli tankonyvstruktira jellemzdit, amelyek az
ovodaskor és kisiskolas gyermekek szimara késziiltek.

A 19. szézad tankonyvei komplexitdsra torekvésitkkel, modszertani sokszintiségiikkel példat adnak a mai tankony-
viroknak is.

Kulcsszavak: 19. szdzadi tankonyvek, helyi tdj szeretete, kotodés

EDUCATION OF NATURE LOVING EXPRESSED IN THE SCHOOL BOOKS OF THE 19. CENTURY

MARIA ADRIENN DOMBI
University of Szeged Gyula Juhasz Faculty of Education, Szeged, Hungary

According to the 19™ century’s new approach that puts the child in the center in school books and child books of
the time the emphasis was more and more put on the presentation of the local environment and the surround nature.
Connection to local environment was considered to be important and with the widening knowledge they tried to deepen
the affection towards it. In Hungary this appears in the reading book of Janos Gaspar written for children and in the
geography and nature study book. These books are the pearls of the Hungarian school museums.

Keywords: education of nature loving, school books of the 19"century

IIPYICYCTBO 11 3HAYA] HAPOTHUX ITIECAMA YV YIIBEHUIITUMA MY3UYKE KVIITY-
PE HA PYMYHCKOM JE3UKY

KPUCTUJAH BYBA
Banercka mkona “Inmutpuje Hapmuh” Ilanyeso, Cpbuja
Menmop: Fopdana Cmojanosuh

Y nocnenmwe BpeMe, cse yemhe ce cycpehemo ca mojmoM ,Marepimer Mysnukor jesuxa®. Y csery Mehy Mysuukum
Tefiaro3uMa, NpupojHo 1 ommrenpuxsaheHo, a ce yueme MysiKe OTIOYHE Ca MecMaMa Mamer 001Ma, jefHOCTaBHOT
capipxkaja it Mysiyke rpabe 6micke feru. YpaBo 1o Cy 1 KapakTepICTHKe KOje I0ceyjy HapojHe mecMe. Mysyka jeHor
HapOJIa 1 jejjHe TePUTOpHje N3pakaBa IPUIAJHOCT TOM HAPOAY I KPO3 MY3UKY AielTyje Ha OHe KOjif Ty My3HKY Cryuajy (y
HAIleM CITy4ajy - Ha yueHuke). Kpos Ty MaTepiby Meojiujy, yueHMIM YIIO3HABA]y OrPOMHO 6OraTCTBO My3uKe ofpeljenor
Hapofa I Kpo3 My3uKy ce cycpehy u ca KyaTypom Tor Hapoa uujy Mysuky ciyiajy. Y pagy hemo Bujern 3Haaj Koju
HAPOJHO]j TIeCMM IIPHajy My3uuKy nefarosy nomyt Kopama, bjepksona u Bacubesuha. Onut Biusie HapofHy necmy, Kojy
4eCTO Ha3MBajy MY3MUYKIM MaTePHIM je3MKOM, Kao HajOO/bI HAUMH Y3 KOjit ce MOXKe JieTe yBecTH y cBet Mysike. Takobe,
ananmsupahemo

KOJTMKO Ce PYMYHCKUX HapORHIX Tlecama Hamasu y yiberuuuma Mysuuka kynmypa-Cultura muzicald na pymyHsckom
HacTaBHOM jesuky. Hakou Tora, pasmarpahemo u fia 111 je 1w1x0B 6poj foBobaH, ¢ 063upoM Ha 3HaYaj HAPOJHMUX ecama y
IIPOLECY My3MYKOTr 00pasoBarba 1 BAaCIUTAIbA.

Kmwyune peuu: napoona necma, yybenui mysuuke Kynmype, Mysudiu mameptou jesux

THE PRESENCE AND IMPORTANCE OF FOLK SONGS IN THE MUSICAL CULTURE OF
TEXTBOOKS IN ROMANIAN

KRISTIJAN BUDA
Ballet school “Dimitrije Parli¢”, Pancevo, Serbia
Mentor: Gordana Stojanovic

Lately, the term “musical mother tongue” is more and more often used. In the world among music educators, it is
commonto start learning music with songs of smaller scope, content and simple musical structure close to children. These
are the characteristics that folk songs have. Music of thepeople and the territory belonging to the people is expressed
through music and it has an influence on those who listen to thismusic (in our case - the pupils). Through this “mother
tongue melody”, pupilsare introduced to a vast amountof music as well as cultureof those whom the songs belong to. In
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this paper, we will discussthe importance of folk songs performed by music pedagogues such asKodaly, Bjerkvold and
Vasiljevic. They often referred to folk songsas musical mother tongue, as the best way with which it can introduce children
to the world of music.We alsoanalyze how many Romanian folk songs can be found in textbooks Muzicka kultura - Cultura
MuzicaldofRomanian language of education. Afterwards, we will consider whether their number is sufficient in relation to
the importance of folk songs in musical education.

Keywords: folk song, textbook musical culture, musical mother tongue

NEVELESTORTENETI FORRASKUTATAS A PEDAGOGUSKEPZESBEN

FAYNE DOMBI ALICE
Szegedi Tudomanyegyetem Juhdsz Gyula Pedagogusképzé Kar, Szeged, Magyarorszag

Az eldadas egy kutatasi modszer alkalmazasat mutatja be XIX. szazadi pedagogia textusok elemzése teriiletén, kiilo-
nos tekintettel arra, hogy a forraskutatds mint modszer hogyan épitheté be a kisgyermek nevelési szakok gyermekkortor-
téneti, neveléstorténeti targyainak oktatasaba.

Vizsgalatunk targyava tettiink XIX. szdzadi nevelési szakmunkékat, tovabba a korabeli pedagégiai szaksajtoban meg-
jelent neveldi identitasmintakat kozvetitd, folyoiratokban megjelent szakcikkeket, leirasokat.

Vizsgalatunk eredményei alapjan a kovetkez$ megéllapitasokat tehetjiik.

A pedagogiai narracio ényegi elemei megragadhatok a nevel6i identitas reprezentacioiban. A pedagogiai szovegeknek
is kanonikus funkcioi vannak, meghatérozzak a XIX. szazadi nevel6k identitdsvéllaldsat. A textus emblémai az idealis
nevel6 képét, a szovegkorpuszok egésze pedig a hétkoznapi pedagogus alakjat vetiti elénk. A kivalasztott forrasanyag
elemzése a killonbozé pedagogusszakokon tanulé hallgatéinknak tartésan fontos identitasmintdzatot nyuijt.

Kulcsszavak: gyermekkortorténet, idedlis neveld, neveldi identitds, forraskutatds, tananyagfejlesztés

EDUCATIONAL HISTORY SOURCE-RESEARCH IN TEACHER TRAINING

ALICE FAYNE DOMBI
University of Szeged Gyula Juhdsz Faculty of Education, Szeged, Hungary

This lecture presents the adaptation of a research methodology in the field of analyzing 19* century pedagogical texts,
with special emphasis on how searching for resources as a methodology can be incorporated into teaching various subjects
for pupils as far as the history of children’s age and the history of education is concerned.A work-team of both lecturers and
students participated in the research whose purpose was to explore how the social representation of the identity of the edu-
cator is manifested in the chosen 19'" century text. The examination of the text was carried out from two viewpoints: on the
basis of the elements of the role of the educator and the typical features of the dialogues between the educator and children.

According to the results of our examination, we can make the following statements. The substantive elements of peda-
gogical narration can be grabbed in the representation of the identity of the educator. Pedagogical texts also have canonical
functions and determine the role of identity of the 19" century educators. The emblems of the text represent the picture of
the idealistic educator, and the text corps portrays the character of the ordinary educator. The analysis of the chosen re-
source material by students studying at the various departments of pedagogy can give them a significant pattern of identity.

Keywords: history of childhood, educators’ identity, ideal educator, research into sources, material development

KOMUNIKACIJA SA KNJIZEVNIM TEKSTOM

DRAGANA FRANCISKOVIC
Ujvidéki Egyetem Magyar Tannyelvti Tanitoképz6 Kar, Szabadka, Szerbia

Metodicki pristup knjizevnom tekstu polazi od koncepta: ta interpretiramo, zasto interpretiramo, kako interpreti-
ramo i sa kim interpretiramo. Dakle, kada odredimo predmet i svrhu interpretacije, dolazimo do moguénosti da ponudi-
mo odredeni metodicki model interpretacije knjizevnog teksta. Interpretacija podrazumeva uspostavljanje interaktivnih
komunikacionih trouglova koji su preduslov za uspesan pristup knjizevnom tekstu u moguéim metodoloskim okvirima.
Uspostavljanjem komunikacije izmedu teksta, nastavnika i ucenika (tekst-ucenik-nastavnik, tekst-u¢enik-ucenik...) in-
teraktivni komunikacioni proces vodi ka daljoj interpretaciji knjizevnog teksta. U radu se fokusiramo na vezu izmedu
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metodoloske organizacije nastavnog sadrzaja i mogu¢nosti komunikacije sa knjizevnim tekstom. Bavimo se pitanjem us-
lovljenosti komunikacije odredenim metodoloskim resenjima u nastavnim sadrzajima te razmatramo metodicka sredstva
koja uslovljavaju recepciju knjizevnog teksta. U fokusu istrazivanja je knjizevni tekst sa kojim komuniciraju i u¢enik i na-
stavnik, a u tu komunikaciju uklju¢uju se i drugi izvori i nastavna sredstva. Taj proces komunikacije bazira se na usmerenoj
i promisljenoj organizaciji interpretacije knjizevnog teksta.

Kljuéne reci: knjizevni tekst, interpretacija, metodicki postupci, komunikacija

COMMUNICATION WITH LITERARY TEXT

DRAGANA FRANCISKOVIC
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia

Methodical approach to a literary text is based on the concept: what we interpret, why we interpret, how we interpret
and with whom we interpret. So, when you define the object and purpose of interpretation, we become able to offer
some methodological models of interpretation of literary texts. Interpretation involves the establishment of interactive
communication triangles which isa prerequisite for a successful approach to a literary text in a possible methodological
framework. By establishing communication between text, teachers and students (text-student-teacher, text-student-
student, ... etc.) interactive communication process leads to further interpretations of literary texts. In this paper, we focus
on the relationship between the methodological organization of the teaching content and the ability to communicate with
a literary text. We are engaged in the issue of conditionality of communication, certain methodological innovations in
teaching contents and we consider methodological resources that require reception of literary texts. The study focuses
on the literary text with which both students and teachers communicate, and in this communication other sources and
teaching resources are also included. The process of communication is based on directed and deliberate organization of
literary text interpretation.

Keywords: literary text, interpretation, methodical procedures, communication

GONDOLATOK A PROBLEMAMEGOLDASROL

GEDA GABOR
Eszterhazy Karoly Féiskola, Eger, Magyarorszag

Az emberiség, de még a technika torténetében is példa nélkiili az a fejl6dési Gitem, ami a komputertechnikat és az
informaci6s technol6giat jellemzi az utébbi néhany évtizedben. A szamitogépek ilyen nagyaranyu elterjedésével minden-
napjaink meghatarozo elemévé valtak ezek az eszkozok.

Az élet kiilonboz6 teriiletein felmerild feladatok megolddsara mar a szamitogépek megjelenése el6tt is meg tudtik
adni olyan lépések sorozatat, amelyek elvezettek az adott probléma megoldasahoz. Ezeket nem csak a matematika és az
informatika teriiletén nevezziik algoritmusoknak. Ugyanakkor szamos algoritmus gyakorlati alkalmazaséhoz napjaink
minden eddiginél nagyobb szamitasi kapacitassal rendelkezd gépei biztositanak lehet6séget. Ilyen, a kiilonbozo problémak
megoldasat célzo tevékenységsorozatok elsajatittatasa hossza idé ota célja az oktatdsnak.

Tehat az oktatds egyik {6 célja mindig is a problémamegoldsra val6 folkészités volt. Osszetettebb problémék megoldaséra
is ezek révén a minték révén valunk képessé. A vilagban azonban az lathatd, hogy kiilonb6z6 allamok oktataspolitikdja olykor
mer&ben mas szerepet szan ezeknek az eszkozoknek, masként gondolkodik a problémamegoldo gondolkodas fejlesztésérol.

Kulcsszavak: problémamegoldé gondolkodds, algoritmizdlds

PROBLEM SOLVING IDEAS

GABOR GEDA
Eszterhazy Karoly College, Eger, Hungary

The rate of development in the fields of computer-technology and information technology is unprecedented in the
history of humanity. Computers being so wide spread have become the key elements of our everyday life.

The sequence of elementary steps which leads to the solution of problems in different fields of life could be given before
the appearance of the computers. They are named algorithms not only in the fields of mathematics and computing.

At the same time application of several algorithms have been possible with the help of today’s computers having big
computing capacity. The algorithms helping to solve different problems have been taught for long time. So one of the main
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goals of education is to develop the students’ problem solving skills. We all will be able to solve more complex problems
with the help of these patterns.

Today’s education policy of different states represent completely different standpoints about using IT devices in the
field of development of problem solving.

Keywords: problem solving, algorithms

SZOVEGERTES ES LOGIKUS GONDOLKODAS. ISKOLA AZ OVODABAN?

GONCZOL ANDREA
ELTE Tanit- és Ovoképzd Kar, Budapest, Magyarorszag

El6adasom a szovegértés és a logikus gondolkodas 6vodai fejlesztésének kérdéseit jarja koriil. Probalok vélaszt keresni
arra a kérdésre, hogy az 6vodédban milyen metodikakat alkalmazhatunk az olvaséva nevelés céljabol, illetve bevihetjitk-e
az iskolai modszereket az 6vodaskoru gyermekek dvodai nevelésének folyamatéba, kiemelten az anyanyelvi és az irodalmi
nevelésbe.

A szerz6 az olvas6va nevelés 6vodai lehet8ségeit tekinti at, valamint azt, hogy az alapkultirtechnikédkhoz sziikséges
készségek és képességek fejlesztéséhez milyen modszerekkel tudunk - a gyerekek életkori sajatossagait szemel6tt tartva -
hozzdjarulni.

Az el6ado felveti a folyamatolvasas (szakaszos olvasas) és az interaktiv mesélés iskolai és 6vodai alkalmazhatdsaga-
nak médszertani kérdéseit, problémait, s probal javaslatot tenni a szévegfeldolgozasok 6vodai lehetdségeire, az irodalmi
élmény 6vodai kozvetitésének modjaira. Az eldadas fokuszaban a drimapedagogiai modszerek és a mesereprodukcids for-
mak szemléltetése all. A mesereprodukcios formak targyaldsinal mind a népmesére, mind a miimesére hozunk példakat,
azt az elvet kvetve, hogy a mesét mint suigeneris alkotdst tartjuk szimon.

Kulcsszavak: olvasévi nevelés, szovegértés, logikus gondolkodds, metakognitiv olvasési stratégidk, folyamatolvasds
médszere, dramapedagogia, mesreprodukcid, gyermekirodalom, interaktiv mesélés

READING COMPREHENSION AND LOGICAL THINKING. SCHOOL IN KINDERGARTEN?

ANDREA GONCZOL
Eotvos Lordnd University, Faculty of Primary and Pre-School Education, Budapest, Hungary

This presentation aims to discuss theissues of literacy and the development of logical thinking in kindergarten. My
attempt is to answer the question what kindergarten methodologies can be used in order to educate readers and whatmeth-
ods should be introduced to school children in the preschool kindergarten education process, in particular concerning
language and literary education.

The author reviews the pre-school education opportunities to educate children to becom fore readers, as well as the
development of skills and abilities required for the foundation ofwe fund reading culture while being aware oftechniques -
ch the child’s age specific characteristics.

The lecturer raises methodological issues and problems of the reading process (batch reading) and interactive story-
telling in schools and preschools, as well as proposes a text processing possibility forpreschools. The presentation focuses
on the drama teaching methods and reproductiveforms of taleillustration. Both folk tales and literary tales will also be
presented following the principlethattalesoperateas sui generis.

Keywords: educatereaders, comprehension, logical thinking, metacognitive reading strategies, reading process method,
dramapedagogy, reproductiveforms of tale, children’s literature, interactive storytelling

A SZEMLELTETOESZKOZOK ALKALMAZASA

GRUBER KLAUDIA, BASIC P. GRETA
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka, Szerbia
Mentor: Hordk Rita

A dolgozat a szemléltetdeszkozok hasznalatdval foglalkozik a kornyezetiink, valamint a természet és tarsadalom oré-
kon. A munka célja megosztani a Magyar Tannyelvii Tanitoképzé Kar negyedéves hallgatdinak a vizsgadérakon szerzett
ilyen jellegti tapasztalatait, Gtleteit, megfigyeléseit a még gyakorlattal nem rendelkezé alsébb évfolyamokkal. A kérnye-
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zetiink, valamint a természet és tdrsadalom vizsgadrakra a Széchenyi Istvan Altaldnos Iskoldban keriil sor, heti 6 6ré-
val. A vizsgadrdkat a médszertan tandr, illetve tanarsegéd értékeli. A munkaban bemutatasra keriilnek sajat készitésti
eszkozok, amelyek sokrétd kihasznalhatosagukon keresztiil hozzajarulnak a tananyag sikeres elsajatitasahoz. A szem-
lélteteszkozok kozill bemutatjuk a plakatokat, dbrakat és a 3 dimenzids szemléltetSeszkozoket, mint pl.: a maketteket,
modelleket és mintadarabokat. A szemléltetdeszkozok hasznalatdval érthet6bbe, érdekesebbé, hatékonyabba tudjuk tenni
az ismeretszerzést, jobban ki tudjuk emelni a lényeget az elsajatitandd tananyagbol. Ezen eszkozok egyik nagy elénye,
hogy gyakran tobb tanitasi egységnél, illetve tobb éven keresztiil is fel lehet hasznalni Gket, az adott anyag ismétlésekor,
illetve bévitésekor.
Kulcsszavak: szemléltetéeszkozok, természet és tarsadalom, kornyezet, makett, modell, plakdt

THE USE OF VISUAL AIDS

KLAUDIA GRUBER, GRETA BASIC P.
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Rita Hordk

The main subject of our study is the usage of visual aids in the first years of primary school education. Besides presenting
these tools we attempt to prove their importance and their wide range of usability.During the methodological processes we
have gained a lot of experience and empirical practices which we want to share with the third-year students. Also, we would like
to present our work to the participants of the conference so they would also get an insight into the pre-class preparations and
the daily work of teachers. In this context, we would like to present posters, illustrations and pictures, as well as some three-
dimensional visual aids, such as maquettes, models and samples. Furthermore, by using visual aids we can transfer knowledge
in a more interesting, stimulating and efficient way. In addition, the advantage of visual aids is that they can be used for the
presentation of almost all learning units and topics during Nature and Environment classes and also in other fields of education.

Keywords: visual aids, nature and social study, environment, mock-up, model, poster

GYERMEKEK ES AZ EGESZSEGES ELETMOD

GYORFI ADRIANNA
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka, Szerbia
Mentor: Borsos Eva

Az egészség fogalma nem csak a betegségek hidnyit jelenti. Kiterjed az ember teljes testi, lelki és szocidlis dllapotdra.
Aki egészségesen €l, teljes ember. Nem kell aggodnia, hogy munkajaban, csaladi életében, egyéb eseményeken ki kell hagy-
nia a fontos pillanatokat egy betegség miatt.

Kutatasom f6 célja: megtudni, mennyire van jelen az egészséges életmod az ovodas gyermekek életében.

Kérd6ives felmérést végeztem Szabadka, Becse, illetve a kozségek koriili 6voddkban.

Munkamban a vajdasagi 6vonok nézeteire vilagitok rd, hogy 6k hogyan vélekednek az egészséges életmodrol, illetve
hogy mit tesznek annak érdekében, hogy a gyermekek is megtanuljak. Ebben kiemelkedd szerepet jatszik az 6voda és a szi-
16 kapcsolata. Arra is kivancsi voltam, hogy fontosnak tartjak-e a sziilok bevondst az egészséges életmddra vald nevelésbe,
tovabba hogy szoktak-e a sziilokkel errél beszélgetni.

A kapott eredmények révildgitanak, hogy az 6vonék nagy része fontosnak tartja az egészséges életmodot, és vélemé-
nyiik szerint mar az 6vodaban el kell kezdeni az alapokat megtanitani. A kutatasbdl az is kideriilt, hogy az 6vodas kort
kisfiuk megkozelitoleg 33%-a tulsulyos, a kislinyok esetében ez az érték 28%.

A kapott adatok eléggé aggasztéak, hiszen 0k lesznek a jovendébeli felnéttek, a jovo sziil6i.

Kulcsszavak: egészséges életmdd, ovoda és sziilok kapcsolata, tilsitly

CHILDREN AND HEALTHY LIFESTYLE

ADRIANNA GYORFI
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Eva Borsos

The concept of health is not mean lack of disease.It covers complete physical, mental and social condition of people.
Those who live in a healthy way are complete individuals. They do not have to worry about missing out important moments
at work, family life or other events due to any illness.
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The main purpose of my research is to find out how present healthy lifestyle is in kindergarten children’s lives.I carried
out a survey in kindergartens of Subotica, Becej and the surrounding villages.

In my essay I am going to highlight the views of kindergarten teachers in Vojvodina, what their opinion in regarding
healthy lifestyles, and what they do in order to transfer positive values to children. In this case the relationship between par-
ents and kindergarten plays a significant role. I was also interested to reveal if kindergarten teachers consider it important
to involve parents into health education, and if they tend to talk about it.

The results reveal that the majority of kindergarten teachers believe healthy lifestyle is important, and their opinion is
that the process to teach them is also essentialwhich should started in kindergarten. The research also showed that approx-
imately 33% of the pre-school-aged boys and 28% of the girls are overweight.

The research results are quite worrying, because they will be adults and parents in the future.

Keywords: healthy lifestyle, relationship between kindergarten and parents, overweight

AZ OVODAI FOGLALKOZASON ALKALMAZOTT MODSZEREK MESEFELDOLGOZAS TEKINTETEBEN

GYORFI ADRIANNA, ALEXA KATALIN
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképz6 Kar, Szabadka, Szerbia
Mentor: Takdcs Izabella

A legfontosabb tapasztalati forrdst a gyermekek szamdra a korai olvasmanyélmények, elsésorban a mese nyujtja.
Akiknek sokszor olvastak fel otthon meséket, verseket, gyorsan megértik, hogy a nyomtatott szovegek jelentést hordoznak.
Ok azok, akik viszonylag kénnyen megtanulnak az iskolapadban értelemmel olvasni.

Kutatasunk f6 célja: megtudni, hogy az el6z6 évek generacioi milyen modszereket részesitettek elényben a mesefeldol-
gozasban, illetve hogy ezeket a kiilonb6z6 mesefeldolgozasi formékat milyen aranyban hasznaltak.

Célunk: bemutatni, hogy mely mesefeldolgozasi méodszerek bizonyulnak osszetettebbnek a hallgatok szamara, vagyis
hogy melyeket hasznalték fel legkevésbé. A gyermekek és mese kapcsolatat pedig egy kisebb kutatas keretében igyeksziink
feltarni, ahol harom szabadkai 6voda hét csoportjiban végeztiink kisebb felmérést a gyermekek korében arrdl, hanyan
részesiilnek olvasmanyélményben otthon.

Kulcsszavak: mesefeldolgozds, olvasmdny- és meseélmény, oktatdsmodszertan

THE METHODS OF TALE PROCESSING DURING KINDERGARTEN LESSONS

ADRIANNA GYORFI, KATALIN ALEXA
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Izabella Takdcs

For children, the most important textual experience is the tale. Children who were often read bedtime stories prove
to be better at understanding printed texts. These children tend to succeed in learn fast the method of the reading, with
uunderstanding the meaning of texts earlier than those children who were not read tales.

The main aim of our research is to reveal what kind of tale processing methods previous generations have.

The relationship between children and tales will also be discussed by the introduction of a research conducted in seven
groups of three kindergartens in Subotica.

Keywords: tale processing, reading/tale experience, educationmethodology

ANOVENY RESZEI

HORAK RITA, MAJOR LENKE, SOTI LIVIA
Ujvidéki Egyetem Magyar Tannyelvti Tanitoképz6 Kar, Szabadka, Szerbia

Poszteriinkon a Novény részei cimd tanitasi egység harom kiilonboz6 szempont szerinti feldolgozasat mutatjuk be.

Az ora megtartdsira a negyedéves Természet és tdrsadalom modszertan tantargy keretein beliil keriilt sor egy vizs-
gadra sordn.

Az 6ra megvaldsitasahoz szitkség volt a téma tudoményos szempontbdl valé feldolgozasara, vagyis tobbek kozott a
novények részeinek bioldgiai meghatarozdsara. A novény részei kozil a gyokér, szar, levél, virag és a termés keriiltek fel-
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dolgozasra. A vegetativ és a reproduktiv részek szemléltetéshez kiilonféle fajokat valasztottunk azzal a céllal, hogy mindig
olyan novényt mutassunk be az adott novényi rész megismerésekor, amelyet fel is hasznalunk, elfogyasztunk, igy probaltuk
meg életkozelibbé tenni ezt az egységet. A negyedéves, vizsgadrdikat tarto tanitok novénytani ismereteiket a Bioldgia és a
Bioldgiai praktikum tantérgy keretein beliil bévithetik még a harmadik év folyamén. A vizsgadrdhoz kapcsoléddan a bio-
logia szakos tanar feladata volt a névényrészek elnevezéseinek pontos meghatarozasa, a feldolgozott tartalom tudomanyos
szempontbol torténd ellenbrzése.

Az el6késziiletek szerves része volt a hallgato modszertani felkészitése. A gyakorlati képzés fontos része, hogy a harma-
dik év folyamén a hallgatok elsajatitsak a legfontosabb, az adott tantdrgyra vonatkozé médszertani tudnivalékat. A mod-
szertan tantargyhoz rendelt asszisztens feladata a kész oravazlat atnézése és véleményezése, valamint a vizsgadra értékelése.

A vizsgadrat tartd hallgatd az Gj anyag feldolgozdsa soran megtanitotta a gyerekekkel a novények részeit és az adott
részek szerepét a novények életében, ugy, hogy ezt kiilonboz6 novényfajok bemutatasaval szemléltette. Ez mellett ismertette
anovények szaporosaddnak menetét, aminek sordn a reproduktiv szervek elsajatitasara is sor keriilt.

Poszteriinket a harom szempont bemutatésaval kozosen dolgoztuk ki - a biologus, a modszertan asszisztens és a hall-
gat6 -, mindenki bemutatva munkaja lényegét, a vizsgadra elokésziileteinek, tervezésének és megvaldsitasinak legfonto-
sabb mozzanatait.

Kulcsszavak: novények, természetismeret, modszertan, biologia

PARTS OF PLANTS

RITA HORAK, LENKE MAJOR, LIVIA SOTI
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia

The present poster demonstrates the teaching segment of Parts of plants from three different aspects.

This lesson was held as an examination lesson within the framework of the subject, titled The Methodology of Teaching
Nature and Society.

For the purpose of the successful realization of the lesson, it was necessary to approach the topic from a scientific
perspective, i.e. the biological definition of the parts of plants. The root, stem, leaf, flower and crop were introduced. In
order to demonstrate the vegetative and reproductive parts of the plant, various species were selected with the purpose of
introducing such plants whose demonstrated parts could also be consumed. Thus, the teaching unit became more lifelike
for the pupils. Graduating pre-service teachers can widen their knowledge within the framework of third-grade subjects,
titled Biology and Biological practicum. Regarding the examination lesson, the biology teacher’s task was to define the parts
of plants and the assessment of the teaching unit from a scientific perspective.

Methodological preparation of the pre-service teacher was a significant element. It is crucial for pre-service teachers
to acquire the most important methodological knowledge related to a given subject during their practical training. The
assistants who are delegated to certain methodology subjects are expected to analyze and evaluate the lesson plan as well
as assess the examination lesson.

The candidate of the examination lesson managed to teach the parts of the plant and their role in plants’ lives by the
demonstration of various plant species. In addition, the procedure of plant reproduction was also shown in line with their
acquisition.

The present poster has been organized with taking into consideration all three aspects, i.e. that of the biologist, that of
the assistant of methodology and the pre-service teacher. Each aspect is introduced, thus the main segments of their work,
the preparation, planning and realization of the examination lesson.

Keywords: plants,natural science, methodology, biology

ELO ES ELETTELEN TERMESZET - A NAP ES AZ ELOVILAG

HORVATH TIMEA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Major Lenke

Plakatom egy posztersorozat része, amelyen egy, az altalanos iskola harmadik osztlyaban feldolgozott témakort,
az él6 és élettelen természet kapcsolatdt igyeksziink bemutatni. Poszteremen az El6 és élettelen természet - A Nap és az
él6vildg cim tanitasi egység kerilt kidolgozasra, amely a Természet és tarsadalom tanitdsanak modszertandbol megtartott
vizsgadramon lett bemutatva. Az 6ra céljaaz volt, hogy a gyermekek megismerkedjenek az egyik életfeltétellel,a Nappal, ezzel
a csillaggal, amely Naprendszeriink kozéppontjat képezi. Ez a tanitasi egység nem sok lehetdséget ad a kisérletezésre, merta
Napot mint csillagot nehéz behozni a tanterembe (nem gy, mint a vizet, levegét, talajt, névényeket, allatokat s embereket).
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Féleg akkor nehéz, ha az 6ra megtartasanak idépontjaban borts idé van, ahogy az altalam megtartott 6ran is tortént. De
ilyenkor sem kell megijedni, hiszen mi, taniték és a gyermekek is nyugodtan tamaszkodhatunk a sajat tapasztalatainkra,
élményeinkre, el6zetes tuddsunkra. Az ora bevezetd részében atismételtiik az €16 és élettelen természet alkotoelemeit egy
PowerPoint-os animécid segitségével, majd egy talalos kérdés megfejtése altal taldltdk ki a gyermekek az ora témajat. Az ora
kozponti részében kozosen atbeszéltiik azt, hogy miért is van a novényeknek sziikségiik a Nap fényére és melegére. Ezzel
kapcsolatban végeztem kisérletet, amelynek eredményét be is mutattam, miszerint a ngvény, ha nem kap fényt és meleget,
akkor elpusztul. Az 6ran megbeszéltiik, hogy miért van sziikségiik az allatoknak a Nap fényére és melegére. Kitértiink a
vandormadarakra, a téli almot alvé allatokra, a madaretetés fontossdgéra, valamint a taplaléklanc téméjéra. Ezek utin
megbeszéltitk, milyen hatésa van a Napnak az emberekre, milyen vitamint termel a szervezetiink a Nap hatasara, milyen
a kedviink, ha siit a Nap, mennyi ideig van vilagos nyaron és télen, a mindennapi uzsonndnkat mennyire befolyasolja
a Nap fénye és melege. Az ora befejez6 részében paros munkdban dolgoztak a gyerekek, egy feladatlapot oldottak meg,
amely egyben Gsszefoglaloként is szolgalt az oran elhangzott ismeretekrél. A gyerekek ezen az Ordn sajat tapasztalataikra,
tudasukra, emlékeikre timaszkodhattak a képi szemléltetés mellett. Az 6ra igen sikeres volt, a gyerekek sajat tapasztalataik
megosztsa mellett észrevétlenil tanultak is egymastol. Az oktatési célunk teljes mértékben megval6sult, hiszen a gyerekek
hidnytalanul elsajatitottak a tervezett anyagot.
Kulcsszavak: Nap, életfeltétel, kolcsonhatds, él6lények

ANIMATE AND INANIMATE NATURE - THE SUN AND WILDLIFE

TIMEA HORVATH
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Lenke Major

My poster is one of the poster series which presents the connection between the animate and inanimate nature and
was prepared with the assistance of third grade primary school pupils. The topic of the poster is the Animate and inanimate
nature - The sun and the wildlife. I have presented it on my examination lesson of the subject, The methodology of teaching
Nature and society. The aim of this lesson was that children have familiarize with one of the living conditions, the Sun. It
is the star which is the center of our solar system. This teaching unit does not provide teachers with too many possibilities
of experiments since the Sun as star is difficult to bring into class(unlike water, air, earth, plants, animals orhumans).
It causes extra difficult if the weather is cloudy during the lesson, as it was in my case. One should not be discouraged,
because teachers and children can also use their own experience, adventure and knowledge. In the introductory part of
the lesson we repeated the elements of animate and inanimate nature with the assistance of a Power point animation and
afterwards,pupilsguessed the topic of the lesson by correctly answering a riddle. In the middle part of the lesson we have
discussed why sunshine and heat arenecessary for plants. I have conducted an experiment regarding this topic and intro-
duced the results to the class: if a herb does not get any light and heat, it dies. We have also discussed why animals need the
Sun, too. Theissue of migratory birds, the hibernators, the importance of bird feeding and the topic of food chain were also
touched upon. Afterwards, the effect of the Sun on humans wasdiscussed, i.e. what kind of vitamin is produced by the body
with the help of the sunshine, what our mood is when the sun is shining, how long a day and night lasts during summer and
winter, what effect the sunshine and solar heat have on our snacks. In the closing part of the lesson pupils worked in pairs
and solveda worksheet,which summarized the new knowledge of the lesson. During this lesson, pupils relied their own
experiences, knowledge and memories besides the picture illustrations. The lesson was successful,pupils not only shared
their own experiences, but also learned from each other. The aim of the teaching is fulfilled because pupils completely
learned the planned material.

Keywords: sun, living condition, interaction, organisms

PEDAGOGUSOK ES A TOVABBKEPZESEK!?

HORVATHNE TOTH ILDIKO
Kaposviri Egyetem Pedagdgiai Kar, Kaposvér, Magyarorszag

Napjainkban kiemelt cél a pedagogusképzés megujitisa, hogy a képzések/tovabbképzések minél hatékonyabbak
legyenek. A sikeresség egyik feltétele a motivacid. Eléaddsomban a pedagégusok tanulashoz vald viszonyat, a
tovibbképzéseken szerzett tudds hasznosulasat mutatom be. A téma doktori kutatasomhoz illeszkedik, amely a felnéttkori
motivaciéval, azon belill a pedagogusok tovabbtanulasi indittatasaival, a tovabbképzési lehetdségek és kinalatok feltarasaval
foglakozik. Az altalam elvégzett empirikus kutatast 2015. janudr-mérciusban Magyarorszagon, a Dél-Dundntul koznevelési
intézményeiben dolgozé pedagégusai (altalanos iskolai tanitok és tanarok, valamint kozépiskolai tandrok) kérében
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végeztem el. A kérdéives vizsgilat soran tobb mint 300 pedagogustol kaptam valaszt. A témahoz kapcsolodéan szekunder
kutatasként elemzem a térségben 1évé pedagogus-tovabbképzéseken részt vevo/részt vett pedagogusok létszamanak
alakuldsat, amelyhez adatbazisok is rendelkezésemre allnak, illetve e témaban mar meglévo adatokat haszndlok fel. A
felmérésem sorén kapott eredmények hozzéjirulhatnak a pedagégusok pélydjanak, szakmai fejlédésének hasznossagahoz,
a mindennapi munka sordn alkalmazott médszerek hatékonyabb alkalmazasahoz.

Kulcsszavak: motivicid, tovabbképzés, tanulds, felnétt tanulé

TEACHERS AND FURTHER TRAINING?

ILDIKO HORVATHNE TOTH
University of Kaposvar, Faculty of Pedagogy, Kaposvér, Hungary

Today the renewal of teacher training to courses/trainings is a priority in order to achieve efficiency. One of the con-
ditions for success ismotivation. In my presentation teachers’ attitude towards further traning andits benefits will be dis-
cussed. The topic ofmy doctoral research is which in the motivation of the adult, to be specific the further education of
teachers, training possibilities and their offer. From January to March of 2015 an Eempirical research has beencarried out
among teachers of primary and secondary schools in the region of SouthTransdanubia in Hungary. More than 300 teachers
participated in the investigation. As a secondary research the number of teachers participating in futher trainings in the
region will also be touched upon. The results of the survey can contribute to professional development teachers and the
efficient use of various methods during their daily work.

Keywords: motivation, traning, learning, adult learner

A ZENEI EMLEKEZOKESZSEG KIALAKITASA

HUSZAR ELVIRA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképz6 Kar, Szabadka, Szerbia

Az emlékezet 1ényege: nincs jelen az adott jelenség, targy, de képesek vagyunk felidézni azt. A sorjaban elraktarozott
informaciok, a szervezet kiilsé és belsé kornyezetében beallt valtozasokkal kapcsolatos informaciok, amelyek az idegrend-
szerben elektromos impulzusok (hirtelen hatasok) formajaban terjednek, a megfeleld agyi teriileteken tartos elvaltozaso-
kat, ingramokat (emlékezetbe bevésett tapasztalatot), emléknyomokat hoznak létre. Beépiilnek a korabban szerzett tapasz-
talatok rendszerébe, 1j egységeket alakitanak ki ezekkel az informaciokkal, ezaltal jelent6sen befolyasoljak a tanulasi fo-
lyamat tovabbi menetét, az elsajatitds jellegét és mértékét. Tehat az a jelenség, amit az embereknél emlékezésnek neveziink,
nem mds, mint a tanulds sordn a magasabb idegmiikodés altal atalakitott és rogzodott informaciok tudatosuldsa kiilénbozo
kiilsé ingerhatasokra, illetve belsd kivalté okok hatdsara.

A hajlamok veliink sziiletnek, majd képességgé fejlédnek ugy, hogy a gyermek sziiletésétél kapcsolatba keriil kornye-
zetével, amely allando tevékenységre osztokéli hajlamait. A kornyezet befolyasai kozott kiilonos szerepe van az oktatdsnak
és nevelésnek. A hajlam és képesség kozott a donté kiilonbség, hogy a kettd kozott all az egész személyiség fejlodésének
utja. Maga a zenei emlékezet is, amely nélkiilozhetetlen feltétele a zenei tevékenységnek és egyben a tevékenység terméke is.

Kulcsszavak: emlékezet, zenei emlékezet, emléknyomok, képzettdrsitds, zenei gondolkodds, zenei képzelet

THE FORMATION OF MEMORY IN MUSIC

ELVIRA HUSZAR
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia

The essence of memory: the given phenomena or objects are not present, yet we are able to revoke them. The informa-
tion lined up in our brain, i.e. the information connected to the changes which occur in the inner or outer surroundings
of the organism and which spread in the form of electric impulses (immediate effects) create engrams (experinces carved
in our memories) or traits of memories aslasting changes on the given parts of the brain. They infiltrate into the system
of previous experiences, form new units with the new information and consequently influence considerably the further
learning processes, the characteristics and level of further acquisitions. Namely, what we call human memory is actually
the cognitively changed and fixed set of information depicted through learning and which reflects various - either inner or
outer - impulses. Inclinations are inborn capacities which later develop into skills through the interactions of newborns
with their environment and which interactions stimulate them to constant activities. Among the many influences, educa-
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tion and training have a special role. The decisive difference between inclination and skill is that the road of one’s personal
development lies somewhere between the two. Memory connected to music is also important because it is the inevitable
condition for any musical activity and it is also the product of activities connected to music.

Keywords:memory, traits of memories in music, empairing images, thinking in music,imagination in music

A MOTIVACIO JELENTOSEGE - PELDAK ES TAPASZTALATOK

HUSZKA NOEMI, MUJAGIC DANIEL
Ujvidéki Egyetem Magyar Tannyelvti Tanitoképz6 Kar, Szabadka, Szerbia
Mentor: Hordk Rita

A munka a motivcid jelentdségét taglalja a kdrnyezetismeret, valamint a természet és tarsadalom 6rak bevezeté részé-
ben. A dolgozat célja a negyedéves hallgatok tapasztalatainak megosztasa, a hasznos tudnivalok, Gtletek csokorba foglalasa,
amely gyakorlatias informaciokhoz juttathatja a harmadéves, még gyakorlati tuddssal nem rendelkez6 tanitéjelolteket az-
altal, hogy révilagit arra, hogy miként lehet és érdemes motivalni a kisdidkokat, hogy az adott téma felkeltse figyelmiiket.
A negyedéves hallgaték a Magyar Tannyelv{i Tanitoképz8 Kar didkjaiként heti 6 orat téltenek a Széchenyi Istvan Altaldnos
Iskola alsos oszalyaiban, ahol a gyakorlo pedagogusok és a modszertan gyakorlatokat vezet tandrok és asszisztensek el6tt
tartjak a vizsgadraikat. Koztudott, hogy a kisgyermekek szdmara a szines és érdekes, vagyis a talalo motivacioval induld
ora meghatdrozo szereppel bir a tananyag elsajatitasat illetéen. A motivalaskor figyelembe kell venni a tanulk gyermekkori
sajatossagait. Az eredményes motivéalds pozitivan hat ki az 6ra menetére, hiszen az érdekldés felkeltése altal hatékonyab-
ba valik a tanulas is. Ezért elengedhetetlen az, hogy a jovendébeli pedagogusok fokozottan iigyeljenek arra, hogy mar a
szakmai gyakorlatuk végzésekor kellé hangsilyt fektessenek a motivéciora, hiszen munkéjuk csak igy lehet eredményes.

Kulcsszavak: motivicid, természet és tarsadalom, kornyezetismeret

THE IMPORTANCE OF MOTIVATION- EXAMPLES AND EXPERIENCES

NOEMI HUSZKA, DANIEL MUJAGIC
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia
Mentor: Rita Hordk

Our work discusses the importance of motivation in science class. We would like to share the experiences of our
4th grade students, and also their knowledge and ideas about motivating children, so this way we can help our 3th grade
students by giving them practical information. The 4th grade students have their teaching practice in Istvin Széchényi
Primary School, six lessons a week, where they are teaching in front of the in-service teachers, otherstudents, professors and
assistants. It is well known that children prefer colorful and interesting, motivational ways of teaching, so it bears a crucial
influence on the learning process. When motivatingthe specificities of pupils should also be taken into account. Adequate
motivation positively affects the class, because it raises their interest and the process of learning becomes more efficient.
Therefore, it is essential that teachers become more aware of the concept “motivation” before they begin to teach, so the
process of learning canbecome more effective.

Keywords: motivation, science class, environment

NASTAVNA SREDSTVA U FUNKCIJI MISAONE AKTIVIZACIJE UCENIKA U NASTAVI
PREDMETA SVET OKO NAS I PRIRODA I DRUSTVO

LJUBICA IVANOVIC BIBIC, TAMARA VISNIC
Univerzitet u Novom Sadu, Prirodno-matematicki fakultet, Departman za geografiju, turizam i hotelijerstvo, Novi Sad, Srbija

Ocekivani standardi znanja kod ucenika se ne ostvaruju ukoliko oni nisu aktivni na nastavnim ¢asovima. Osnovni
cilj aktivne nastave jeste postizanje boljih obrazovnih rezultata. Kvalitet stecenog znanja je potrebno analizirati u smislu
doprinosa razvoju misaonih sposobnosti ucenika, zelje i motivacije za daljim saznanjima. Tako svako ucenje moze da se
nazove aktivnim, stepen aktivnosti i angaZovani mentalni procesi su veoma razli¢iti zavisno od oblika uc¢enja. U radu su
razmatrani metodicki postupci primene nastavnih sredstava u nastavi predmeta Svet oko nas i Priroda i drustvo, odnosno
adekvatan izbor nastavnog sredstva koji svojom oc¢igledno$¢u najvise misaono aktiviraju ucenike, a koji ostvaruju trajnija



46

znanja u¢enika. Ideja je da se, upotrebom nastavnih sredstava, aktivna nastava pretvori u prakti¢no upotrebljivi materijal
u cilju efikasnijeg usvajanja fundamentalnih znanja o naukama o prirodi u razrednoj nastavi. Identifikovani su postupci
koji su, sa stanovista ostvarivanja maksimalnih postignu¢a u nastavnom radu upotrebom nastavnih sredstava, posebno
znacajni za nastavne predmete Svet oko nas i Priroda i drustvo. Cilj rada je bio da se utvrdi vaznost nastavnih sredstava u
aktivnoj nastavi, kao i da li ucenik postaje misaono aktivni uéesnik u obrazovnom procesu koris¢enjem nastavnih sredsta-
va. Metodoloski okvir istrazivanja sastojao se od analize anketnog upitnika u kome je u¢estvovalo 154 nastavnika razredne
nastave, koji su ocenjivali znacaj nastavnih sredstava za usvajanje trajnijih znanja u¢enika. Pored toga, anketom su analizi-
rane i razli¢ite vrste nastavnih sredstava sa aspekta njihove vrednosti u misaonoj aktivizaciji u¢enika. Ovim istrazivanjem
potvrdena je prethodno postavljena hipoteza o velikom znacaju nastavnih sredstava za misaonu aktivizaciju uéenika.
Kljucne reti: aktivna nastava, nastavna sredstva, Priroda i drustvo, Svet oko nas

TEACHING AIDS IN THE FUNCTION OF LOGIC ACTIVATION OF STUDENTS
THROUGH SUBJECTS “THE WORLD AROUND US” AND “NATURE AND SOCIETY”

LJUBICA IVANOVIC BIBIC, TAMARA VISNIC
University of Novi Sad, Faculty of Science, Department of Geography, Tourism and Hotel Management, Novi Sad, Serbia

Expected standards of students’ knowledge will not be achieved if they are not active duringlessons. The main objec-
tive of active teaching is to achieve better educational results. The quality of the acquired knowledge needs to be analyzed
in terms of contribution to the development of thinking skills of students, desire and motivation for further knowledge.
Although all learning can be called active, activity level and mental processes that are involved are very different depending
on the types of learning. The paper discusses the methodological procedures of application of teaching aids through the
subjects: The Wworld around us and Nature and society, as well as an adequate choice of teaching resources that encourage
students to earn permanent knowledge. The idea is to use teaching aids in active teaching and to turn it into practical use of
material, in order to efficiently adopt the fundamental knowledge about the nature of science in classroom. The procedures
are identified, which are especially important from the point of maximum achievements in teaching the use of teaching
aids, and especially significant for subjects The world around us and Nature and society. The aim of this study was to deter-
mine the importance of teaching aids in active teaching, as well as whether the student becomes mentally active participant
in the educational process using teaching aids. The study involved class teachers (154) who evaluated the importance of
teaching resources for permanent adoption of knowledge of students. In addition, the survey was analyzed and different
types of learning resources in terms of their values in the activation of thinking in students were analyzed as well. This
survey has confirmed the hypothesis about the importance of teaching aids for thoughtful activation of students.

Keywords: active learning, teaching aids, Nature and society, The world around us

UCENJE CITANJA BRAJEVOG PISMA

BRANKA JABLAN', KSENIJA STANIMIROV?, JASNA MAKSIMOVIC?
'Univerzitet u Beogradu - Fakultet za specijalnu edukaciju i rehabilitaciju, Beograd, Srbija
Univerzitet u Kragujevcu - U¢iteljski fakultet u UZicu, Srbija

Citanje i pisanje su bazi¢ne akademske vestine. Sti¢u se i razvijaju adekvatnim radom pre svega u $koli. Nastava kojom
se sticu vestine Citanja i pisanja naziva se nastava pocetnog ¢itanja i pisanja i zauzima izuzetno vazno mesto u nastavnom
planu i programu. Metodicka razmatranja i mogu¢nost za usavr$avanje pristupa ¢itanju i pisanju Cest su predmet istrazi-
vanja.

Citanje je omoguéeno uskladenim razvojem odredenih sposobnosti. Pocinje prijemom $ifrovane informacije (gra-
fickog znaka) vizuelnim putem, dok obrada informacija na kognitivnom nivou uklju¢uje dva procesa: dekodiranje (tran-
sformaciju vizuelne forme re¢i u auditivnu) i procesuiranje tj. razumevanje napisanih informacija. Kada pomo¢u ¢ula vida
nije mogude pristupiti pisanim informacijama, pristupa im se pomo¢u nekog drugog modaliteta. Citaoci Brajevog pisma o
informacijama iz pisanog teksta saznaju putem ¢ula dodira.

Brajevo pismo je primarni medijum za Citanje i pisanje kod slepih osoba. To je reljefno pismo sastavljeno od Sest tacaka
¢ijom kombinacijom se mogu dobiti 63 osnovna znaka. Pomoc¢u osnovnih i dopunskih znakova dobijaju se slova, znaci
interpunkcije, arapski i rimski brojevi, muzi¢ki, matematicki, hemijski i svi ostali znaci.

Kako bi usvojila ¢itanje i stekla dobre ¢italacke vestine slepa deca prolaze kroz odredene faze ucenja ¢itanja. Faze su
integrisane u model koji pruza detaljan uvid u nadin sticanja vestine Citanja i omogucava komparaciju ucenja Citanja slepe
dece sa u¢enjem ¢itanja dece bez o$tecenja vida.



47

Cilj ovog rada je predstaviti faze ucenja Brajevog pisma.

Kljucne reci: ucenje Citanja, Brajevo pismo, deca.

Rad je realizovan u okviru projekata “Kreiranje Protokola za procenu edukativnih potencijala dece sa smetnjama
u razvoju kao kriterijuma za izradu individualnih obrazovnih programa” (br. 179025) i “Socijalna participacija osoba sa
intelektualnom ometeno§¢u® (br. 179017), ¢iju realizaciju finansira Ministarstvo prosvete, nauke i tehnoloskog razvoja
Republike Srbije, 2011-2015.

LEARNING TO READ BRAILLE

BRANKA JABLAN', KSENIJA STANIMIROV', JASNA MAKSIMOVIC?
University of Belgrade, Faculty of Special Education and Rehabilitation,BeogradBelgrade, SrbijaSerbia
*University of Kragujevac, Teacher Training Faculty in UZice, Serbia

Reading and writing are basic academic skills. With adequate work they are primarily acquired and developed at
school. Teaching through which the skills of reading and writing are acquired is called the initial teaching of reading and
writing and it takes very important place in the curriculum. Methodical considerations and possibilities for improvement
of approaches are often the subject of research.Reading is enabled by harmonious development of certain skills. It begins
with the reception of coded information (graphic symbols) visually, while information processing at cognitive level
includes two processes: decoding (transformation of visual forms into the auditory) and processing, i.e. understanding of
the written information. When access to written information is not possible by using the sense of sight, they are accessed
by using a different modality. Braille readers are learning about information from written text through the sense of touch.

Braille is blind people’s primary medium for reading and writing. It is embossed letter composed of six dots whose
combination can give 63 primary characters. Using the primary and additional characters it is possible to obtain letters,
punctuation marks, Arabic and Roman numbers, musical, mathematical, chemical and other signs.

In order to master the reading and acquire good reading skills, blind children pass through certain phases of learning
how to read. The phases are integrated into the model which provides a detailed insight into the ways of the acquisition of
reading skills and allows the comparison of blind children process of learning to read with the same process in children
without visual impairment.

The aim of this paper is to present the stages of learning Braille.

Keywords: learning to read, Braille, children

This article is related to the research done in projects “Protocol Creation for Assessment of Educational Potentials of Children
with Disabilities as Criteria For Creation of Individual Educational Programs” - No. 179025, and “Social participation of persons with
intelectual disabilities”, No. 179017, financially supported by the Ministry of Education, Science and Technological Development - Serbia,
2011 - 2015.

NEPOZELJNI UTICAJI, PO RAZVO]J I POSTIGNUCA UCENIKA, NASTAVNIH SREDSTAVA UTE-
MELJENIH NA SAVREMENIJIM INFORMACIONO-KOMUNIKACIONIM TEHNOLOGIJAMA

ALEKSANDAR JANKOVIC
Pedagoski fakultet, Sombor, Srbija

Mno$tvo pozitivnih efekata uticaja primene savremenih informaciono-komunikacionih tehnologija u vidu savre-
menijih nastavnih sredstava kao izvora znanja nau¢no-stru¢noj javnosti nisu nepoznati. Medutim, kada je re¢ o nekim
nepozeljnim efektima koje ista sredstva ostavljaju u pogledu psiho-fizickog razvoja i obrazovnog postignuca to je nesto
sa ¢ime smo se na stranicama nau¢no-strucne literature i drugih izvora rede mogli sresti. Ne toliko zbog toga $to je to bilo
nepoznato, koliko zbog toga $to se islo na to da se medu nastavnicima popularizuje nova informaciono-komunikaciona,
odnosno obrazovna, tehnologija i na istima utemeljena savremenija ili digitalna nastavna sredstva kao izvori znanja.

U ovom ¢lanku daje se prikaz i kriticki osvrt na neka od dosadasnjih istrazivanja o nepovoljnom uticaju savremenijih
nastavnih sredstava na psiho-fizi¢ki razvoj i obrazovna postignuca u¢enika mlade osnovnoskolske ili Zivotne dobi. U pri-
log tome, a kao rezultat nasih empirijskih istrazivanja, iznece se u ovom ¢lanku i ocene nasih ucitelja o nekim aspektima
didakti¢ko-metodicke vrednosti ili znacaja ¢e$ée koriséenih sredstva u nastavi predmeta Priroda i drustvo, kao $to su:
tradicionalna sredstva, mape uma, multimedijalna vido-prezentacija i interaktivna tabla.

Kljuéne reci: ucenik, nastava, nastavna sredstva, razvoj, postignuca
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ADVERSE EFFECTS OF TEACHING AIDS BASED ON MODERN INFORMATION AND
COMMUNICATION TECHNOLOGIES ON THE DEVELOPMENT AND ACHIEVEMENT OF PUPILS

ALEKSANDAR JANKOVIC
University of Novi Sad, Faculty of Education, Sombor, Serbia

A variety of positive effects of the impact of application of modern information and communication technologies in
the form of modern teaching aids as sources of knowledge are not unknown to scientific and professional public. However,
when it comes to some undesirable effects that these aids have in terms of psycho-physical development and educational
achievement, this is something that we can find less frequently on the pages of scientific journals and other sources, not so
much because it was unknown but because they aimed to popularize among teachers new information and communication
technology, as well as teaching aids based on them.

This article gives an overview and a critical review of some of the previous studies of the adverse effects of modern
teaching aids on the psycho-physical development and educational achievements of young pupils in elementary school. In
addition, as a result of our empirical research, we will present in this article an evaluation of our teachers on some aspects
of the didactic-methodological value or significance of the more frequently used aids in teaching the subject Nature and
society, such as: traditional aids, mind maps, multimedia video-presentations and interactive whiteboard.

Keywords: pupil, teaching, teaching aids, development, achievements

FESZEK - GYERMEKEK ES FIATALOK NAPKOZIJE

JUHASZ DAVID
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka, Szerbia
Mentor: Bagdny Agnes

Munkém a Fészek napkozi bemutatdsarol fog szolni. Ez az intézmény a hatrdnyos helyzeti gyerekekkel foglalkozik.
Magyarkanizsan helyezkedik el az épiilet, a Bolman utca 10-es hazszam alatt. Itt tartjak hétkoznapokon a foglalkozasokat
a gyerekek szdmdra nagyon csaladias hangulatban. Ez a masodik otthonuk. A Fészek napkozi a magyarkanizsai Szocidlis
Kozpont iranyitasa alatt 4ll. Az intézmény egyediilallo, mert nincs sem a kérnyékben, sem Szerbia teriiletén még egy ilyen,
Magyarorszdgon van csak hasonl. Magyarorszagrol is jarnak at megnézni, milyen munka folyik itt, mert nagyon érdekes-
nek és hasznosnak tartjak. Az intézménybe kb. 40 gyerek jar, és minden nap iskola eltt vagy utdn részt vesznek a foglalko-
zasokon, ahol tanulnak veliik és megtanitjak 6ket a helyes viselkedésre. Hétkoznaponként reggel 8-tol délutan 16-6rdig iize-
mel az épiilet, délel6tti és délutani valtdsban, hétvégén nem dolgoznak, akkor kirandulasokat szoktak szervezni. Ameddig
tart a tanév, a napkozi is addig dolgozik, a nyari sziinetben pedig tiborokat szerveznek a gyerekeknek. Nevelok segitségével
folyik az oktatds. A gyerekek legnagyobb része roma szarmazasu, és a sziileik nem igazan foglalkoznak veliik, nincs meg a
biztos csaladi hattér és timogatds. A didkok korosztélya eltérd, a 3 éves dvoddstol a 18 éves kozépiskoldsig terjed. A legna-
gyobb résziik also és felsé tagozatos, altalanos iskolas tanuld. Ezek a didkok Magyarkanizsa kozség teriiletérol szirmaznak.

A munka célja az volt, hogy megismerjék az intézményt, ami ebben a kis virosban iizemel és szép eredményeket ér el.
Be fogom mutatni az épiiletet, a nevel6ket, hogy milyen egy nap, hogyan foglalkoznak a gyerekekkel, milyen eredményeket
értek el, milyen problémakat kell kikiiszobolni, mik a tervek a kozeljovében. Mivel én is Gnkénteskénten oda jarok a gyere-
kekkel foglalkozni és tanulni, szeretném a sajat tapasztalataimat is megosztani.

Kulcsszavak: hdtranyos helyzet, Fészek napkozi, tanulds, nevelés, felzdarkoztatds, beilleszkedés, motivicid, el6relépés

”NEST” - CHILDREN’S AND YOUNG ADULT’S’ DAY CARE CENTRE

DAVID JUHASZ
University of Novi Sad, Teachers’ Training Faculty in Subotica, Serbia
Mentor: Agnes Bagdny

In this work, I would like to present the Nest Day Care Centre. This institution has been established for children with
dysfunctional backgrounds at 10 Bolman Street, Magyarkanizsa. During the weekdays they hold various study classes for
children in a really welcoming and relaxing environment. This place is the children’s second home. The Nest Day Care
Centre is organised run by the Social Centre inof Magyarkanizsa. This institution is very unique because there is nothing
like it in Serbia, only a few similar centres in the neighbouring country, Hungary. Visitors from Hungary regularly arrive to
seeThe centre holds regular visits from Hungarians, where the visitors can find out what kind of exercises and work the day
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care centre could offers for the children. The visitors find it very stimulating and useful. About 40 children attend the centre
either before or after school, where they teach them to behave well and also help them with the learning process. During
school term the centre is open between 8 a.m. to 4 p.m. on weekdays. It is closed during the weekend and the summer hol-
idays, however most of the time they organise trips and summer camps. Most of the children are Ggypsy coming from an
unpriviledged troubled background without any parental support. CThe children attending the centre are aged between 3
to 18 years old. Most of them are local and attend primary school.

The aim of my work was is to introduce this extraordinary institution to people. To let them know that in this small
town the centre has achieved already a lot. I will introduce the building, the teachers and an average day at the centre to
show how they treat and teach the children. Also I will talk about the results that they the centre hasve achieved so far, the
problems they have to face on a day to day basis and their plans for the future. As I am volunteering at the centre, I would
like to talk about my personal experiences as well.

Keywords: troubled background, dysfunctionalunpriviledged background, Nest Day Care Centre, learning, teaching,
upgradecatching-up, integration, motivation, improvement

POVEZIVANJE NASTAVNIH SADRZAJA INTEGRISANIH PRIRODNIH NAUKA SA
MUZICKOM KULTUROM U NIZIM RAZREDIMA OSNOVNE SKOLE

VANJA KAHRIMANOVIC
Pedagoski fakultet Sombor, Srbija

Savremena nastava poznavanja prirode zahteva pristup nastavnim sadrzajima sa razli¢itih aspekata. Kako bi uée-
nici bolje razumeli nastavno gradivo, potrebno je nastavne sadrzaje povezivati medu razli¢itim nastavnim predmetima.
Nastavni predmeti Svet oko nas i Priroda i drustvo obuhvataju sadrZaje i prirodnih i drustvenih nauka, te su moguénosti
korelacije i integracije velike. Korelacija moZe da se vrsi sa svim nastavnim predmetima, obuhvaéenim nastavnim planom
i programom za nize razrede osnovne skole. U ovom radu akcenat je stavljen na nastavne sadrzaje integrisanih prirodnih
nauka u okviru predmeta Svet oko nas i Priroda i drustvo, koji obuhvataju sadrzaje fizike, biologije i hemije, u korelaciji sa
nastavnim sadrzajima predmeta Muzicka kultura.. Uradena je uporedna analiza nastavnih planova i programa predmeta
Svet oko nas i Priroda i drustvo sa Muzi¢kom kulturom. Analiza je pokazala da su mogu¢nosti korelacije ovih predmeta
velike. Vecina nastavnih jedinica integrisanih prirodnih nauka moze da se poveze sa muzickom kulturom, da li u okviru
¢asa jednog od ovih nastavnih predmeta ili u okviru, takozvanog, tematskog dana. U¢itelji naj¢esce izbegavaju ovaj vid
nastave iz razloga $to zahteva vie vremena i detaljniju pripremu. Navedeni su i primeri primene korelacije ovih nastavnih
predmeta u razli¢itim razredima.

Kljucne reci: korelacija, integracija, muzicka kultura, integrisane prirodne nauke, savremena nastava poznavanja pri-
rode

LINKING TEACHING CONTENTS OF INTEGRATED SCIENCE WITH MUSIC IN THE
JUNIOR GRADES OF ELEMENTARY SCHOOL

VANJA KAHRIMANOVIC
Faculty of Education, Sombor, Serbia

Modern science teaching requires access to educational content from different aspects. To make the students better
understand the teaching material better, it is necessary to link the teaching contents among different subjects. Subjects
“World around us” and “Natural and social studies” include the contents of both natural and social sciences thus, as well
as the possibilities of correlation and integration are large. CThe correlation can include all subjects, covered in the cur-
riculum for the first four grades of primary gradesschool. In this paper, the emphasis is on teaching contents of iIntegrated
science within the subjects World around us and Natural and social studies, (including the contents of Pphysics, Bbiology
and Cchemistry), in correlation with Music. We performed a comparative analysis of the curriculaum of subjects World
around us and Natural and social studies with Music. The analysis showed that the possibility of correlation is large. Most
lessons in Tintegrated sciences can be linked with the Music, whether on one of these subjects classes or within the so-called
thematic days. Teachers usually avoid this type of teaching because they it requires more time and more detailed prepara-
tion. The examples of correlation between these subjects in different grades are also included.

Keywords: correlation, integration, Mmusic,I integrated science, modern science teaching



50

OSTVARIVANJE KOMPETENCIJA UCENIKA GIMNAZIJA PRIMENOM ODABRANIH
DIDAKTICKIH PRINCIPA - STUDIJA SLUCAJA: FIZICKO-GEOGRAFSKI SADRZAJI

KRISTINA KALKAN, TIN LUKIC, SMILJANA DUKICIN,
ANDELIJA IVKOV - DZIGURSKI, LJUBICA IVANOVIC BIBIC
Univerzitet u Novom Sadu, Prirodno-matematicki fakultet, Departman za geografiju, turizam i hotelijerstvo, Novi Sad,
Srbija

Cilj sprovedenog istraZivanja bio je da se utvrde kompetencije ucenika gimnazije obradom fizicko-geografskih sa-
drzaja primenom odabranih didaktickih principa. Didakticki principi koji su bili primenjivani na oglednim ¢asovima su
princip o¢iglednosti i princip svesne ucenitke aktivnosti. U istraZivanju su ucestovali ucenici prvog razreda Gimnazije
“Laza Kosti¢” (Novi Sad). Izabrana odeljenja su bila podeljena u dve grupe, pri ¢emu su razli¢itim metodickim postupcima
usvajali iste nastavne sadrzaje. U kontrolnoj grupi nastava je realizovana tradicionalno uz pridrzavanje osnovnih nacela
metodickih principa, dok se u eksperimentalnoj grupi nastava izvodila stavljanjem akcenta na princip svesne ucenicke
aktivnosti. Za potrebe istrazivanja sastavljen je anketni upitnik od 14 tvrdnji na osnovu kojih su ucenici procenjivali mo-
tivisanost, ucestvovanje i u¢enje datih nastavnih sadrzaja. Ovom prilikom procena je vrsena na osnovu Likertove skale.
Takode, za ucenike je sastavljen i test znanja koji se sastojao od 9 pitanja razlicitih nivoa kognitivnog domena ucenja: zna-
nja, vestina i umenja. Da bi se utvrdilo da li postoji korelacija izmedu samovrednovanja u pogledu motivisanosti, saradnje
i ucenja, i testu znanja izmedu eksperimentalne i kontrolne grupe izra¢unat je Pirsonov koeficijent korelacije. Podaci su
obradeni statistickim programom SPSS 17.0. Rezultati istrazivanja pokazali su da nivo reproduktivnog znanja ucenika i
umenja u nastavnom procesu ostaje na relativno istom nivou, dok je sticanje vestina nesto bolje kod eksperimentalne grupe.

Kljucne reci: fizicko-geografski sadrzaji, didakticki principi, kompetencije ucenika, korelacija, gimnazija

ACHIEVING GYMNASIUM STUDENTS’COMPETENCIES THROUGH UTILIZATION OF
SELECTED DIDACTICAL PRINCIPLES - A CASE STUDY OF PHYSICAL-GEOGRAPHIC
FEATURES

KRISTINA KALKAN, TIN LUKIC, SMILJANA DUKICIN,
ANDELIJA IVKOV - DZIGURSKI, LJUBICA IVANOVIC BIBIC
University of Novi Sad, Faculty of Sciences, Department of Geography, Tourism and Hotel Management, Novi Sad, Serbia

The aim of this research was to ascertain the competencies of gymnasium secondary grammar school students learn-
ingwho learn contents from Physics and Geographyphysical-geographic features by applying selected didactical principles.
The sSelected didactical principles for this research were the principle of apparentness and the principle of the conscious
and active participation of students. The research included I** grade students fromof Laza Kosti¢ GymnasiumGrammar
School. Selected classess were divided into two groups of students. Among these groups, students acquired the same con-
tents by the means of different didactic scenarios. The control group teaching was performed through traditionally lec-
ture-based teaching in the classroom. The experimental group learned through group teaching focusing on the with the
main usage of principle of the conscious and active participation of students. A questionnaire containing 14 statements
was drafted for the needs of the research and the students were to evaluate, on a Likert-type 5 point scale, motivation, par-
ticipation and learning through lecture-based and group teaching. A knowledge test for the students was also created and
contained 9 questions of different levels of learning domains: knowledge, skills and abilities. In order to determine whether
there is a correlation between the self-evaluation of the level of motivation, participation and learning, the self-evaluation of
the level of motivation, participation and the knowledge test between concerning the experimental and the control group,
Pearson correlation coefficient was determined. The data was processed using the statistical programme SPSS 17.0. The
results show that the level of students’ reproductive knowledge and abilities remains the same in research-based traditional
and modern teaching, but the problem-solving skills related to selected contents from Physics and Geographyphysical-geo-
graphic features improved within the experimental group of students.

Keywords: contents from Physics and GeographyPhysical-geographic Features, Ddidactical pPrinciples, sStudents’ com-
petencies; cCorrelation; Gymnasiumsecondary grammar school
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ANEVELESFILOZOFIA HORIZONTJAI ES KIHIVASAI

KARIKO SANDOR
Szegedi Tudomdnyegyetem, Juhdsz Gyula Pedagogusképzé Kar, Szeged, Magyarorszag

Sziikségesnek és kivanatosnak tartom, hogy gondoljuk at tjra - elméleti és modszertani szempontbol egyarant - a
nevelésfilozofia jelentését, lehetdségeit és kihivasait, illetéleg annak hasznosithatosagat oktato- és nevelétevékenységiink
szamara. A nevelésfilozofiat az ugynevezett alkalmazott filozofia részének tekinthetjiik, amely legf6képpen azt vizsgalja,
hogy miképpen fiigg ossze a vildg, az ember és a nevelés. E harom ,.elem” legmélyebb szinti 6sszekapcsolasanak kérdéseit
és tanulsagait probélja megragadni. Azonban a meggydz6 és egyontet(i valaszok kidolgozasaért még sokat kell tenniiik a
nevelésfilozofusoknak, a pedagogiakutatoknak, a neveléspszichologusoknak és szociologusoknak, és maguknak a gyakorld
pedagdgusoknak. Amit megfontolhatunk (és j6 lenne megallapodnunk abban), hogy maga a nevelés tartama nem azonos (a
kozfelfogassal szemben) az oktatds, tovabba a szocializacid folyamataval. Végezetiil szeretnék hinni és reménykedni abban,
hogy a nevelés legfontosabb, egyuttal legnemesebb kiildetése nem mas, mint a jéravaldsdg kialakitasa.

Kulcsszavak: nevelés, nevelésfilozéfia, joravalésag, alkalmazott filozofia

THE HORIZONS AND CHALLENGES OF PHILOSOPHY OF EDUCATION

SANDOR KARIKO
University of Szeged, Gyula Juhasz Teaching Faculty, Szeged, Hungary

On the grounds of Milan Fiist, we can say that the need for goodness is cannot be extinguished from human mind and
life. The problem of goodness as an idea and virtue directly leads to philosophy of education. Mainly for that in the child’s
world tales, simple and clear stories’ function becomes obligate. “Tales above all!” And we all know, every tales are actually
about good, and the fight between good and evil. The interest and sensibility for goodness evolve in a natural way in the
child. Goodness as a preferred idea and value falls on a particularly productive ground in children. Fable appears stronger
and more evidently compared to every other people (generations). In this way forphilosophy of education (in theoretical and
practical accomplishment) goodness becomes basic category and value. The researches about philosophy of education are
not very satisfying from this view. Because owe with the systematic and deep exploration of interaction between good and
bad. But it is true in my view that generic philosophy does not serve soothing result in this case either.I find it necessary and
desireable to re-think - both from a theoretical and a methodological aspect - the meaning, possibilities and challenges of
the philosophy of education, as well as its usefulness in our educational work. Philosophy of education is regarded as part
of applied philosophy, which primarily focuses on the relationship between the world, people and education. It aims to find
the issues and learn the lessons of how these three elements are connected on the deepest level. Philosophers of education,
researchers of pedagogy, educational psychologists, sociologists as well as teachers themselves still need, however, to work
alot in order to develop convincing and uniform answers. We should consider (and possibly agree) that the content of edu-
cation (contrary to the general belief) is not the same as the process of education and socialization. Finally, we believe and
hope that the main and noblest mission of education is none else but developing goodness in children.

Keywords: educatione, philosophy of education, goodness, applied phfilosophy

ULOGA STRUCNO - PEDAGOSKE PRAKSE U RAZVOJU KOMPETENCIJA BUDUCIH
UCITELJA ZA IZVODENJE NASTAVE GLAZBENE KULTURE U PRIMARNOM
OBRAZOVAN]JU

MAJA KOPORCIC, SANJA NUHANOVIC
Fakultet za odgojne i obrazovne znanosti u Osijeku, Hrvatska

Prema kulturno-estetskom na¢ elu kojim bi se trebalo voditi u nastavi glazbene kulture, suvremena nastava glazbe u
osnovnoj $koli mora se temeljiti na aktivnosti slu$anja glazbe. Slusanjem kvalitetne glazbe razvija se glazbeni ukus u¢enika
ii kriticko miSljenje za procjenjivanje glazbe. Uvodenjem otvorenog modela nastave, slusanje glazbe postalo je jedino obve-
zno nastavno podrucje. Ostala nastavna podru¢ja danas u u¢iteljima na izbor u smislu koliki ¢e znacaj ii vrijeme pojedinom
od njih pridavati.

Kako bi spoznali stanje u praksi, provedeno je istrazivanje uz pomo¢ anketnih upitnika sa studentima ii uciteljima, iz
kojih se utvrdilo koliko ii kako se provodi oOtvoreni model nastave glazbene kulture. IstraZivanje obuhvaca studente 3. go-
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dine Fakulteta za odgojne ii obrazovne znanosti, dislociranoga studija u Slavonskom Brodu. U sklopu kolegija Strucno - peda-
goska praksa, kao obveznoga prema izvedbenom planu ii programu integriranoga preddiplomskog ii diplomskog sveu¢ilisnog
uUtiteljskog studija, studenti su duzni prisustvovati izvodenju nastave glazbene kulture 1. - 4. razreda u trajanju od tri tjedna.
Obzirom na specifi¢nost struke za razvoj kompetencija budu¢ih ucitelja neophodno je njihovo sudjelovanje u proma-
tranju ii izvodenju odgojno - obrazovnoga procesa te samim tim ii u vidu dobre i lo$e strane stanja u praksi. Razvijanje
nastavnih umije¢a ii pozitivnog stava prema glazbi temelj je razvoj u takvoga stava ii kod ucenika.
Kljucne rijeci :nastava glazbe, strucno-pedagoska praksa, kompetencije

THE ROLE OF PROFESSIONAL - PEDAGOGICAL PRACTICE IN DEVELOPING THE
COMPETENCIES OF FUTURE TEACHERS FOR TEACHING MUSICAL CULTURE IN
PRIMARY EDUCATION

MAJA KOPORCIC, SANJA NUHANOVIC
University of Osijek, Faculty of Education, University of Osijek, Croatia

According to cultural and aesthetic principles guidingwhich should guide the teaching of musical culture, contem-
porary music classes in elementary school must be based on the activity of listening to music. Listening to quality music
develops the taste of the pupils and encourages critical thinking in music evaluation. After the ilntroduction of the open
teaching model, listening to music has become the only compulsory teaching area. Other teaching areas are upon individ-
ual teacher choice in terms of relatively significance of the area and amount of available time for each of them to assign.

To study the situation in practice, research was carried out with the help of questionnaires for students and teachers,
from which we determined quantity and quality of applied open music teaching model. The survey includes students of the
third year at the University in Osijek, Faculty of Education (study faculty in Slavonski Brod). Within the course ‘Profes-
sional - teaching practice’, as compulsory according to an executive program and for students whose major is lintegrated
undergraduate and graduate university teacher, all students are required to attend the performance of music teaching (Ist-
4th grade of elementary school) for a period of three weeks.

Given the specificity of the profession and need of competence development of future teachers, it is necessary for them
to participate in the observation and execution of training - educational process and thereby gain an insight into the pros
and cons of the real situation in practice. Developing teaching skills and additionally a positive attitudes towards music - are
the basis for the development of the same in pupils also.

Keywords: music education, professional - pedagogical practice, competencies

AZ INNOVACIOS TANULASSZERVEZESI MODOK HASZNALATA A VAJDASAGI TANITOK
KOREBEN

KOVACS LAURA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Bagdny Agnes

Az innovaci6 az Gjdonsagok létrehozasanak, bevezetésének és elterjesztésének Gsszefiigg§ folyamata. Csak a megva-
16sitott, a gyakorlatba bevezetett, a kozhasznalatba bevont Gjdonsag tekinthetd innovativ produktumnak. Ugy gondolom,
a mai gyerekeknek mar nem elegendd a hagyoményos frontlis oktatds, valami t6bbre, modernebb dolgokra vigynak. A
hozzdjuk kozel allo dolgokkal, mint a szimitogép, tablet, az aktualisan bevezetett modszerekkel, eszkozokkel tudjuk oket
igazdn motivalni. De vajon a tanitok figyelembe veszik-e ezt, és alkalmazzak-e a mindennapi oktatasban?

A kutatds célja, hogy feltarja a kozoktatdsban torténd valtozasokat a tanuldsszervezés szempontjabol. Arra a kérdésre
keresiink vélaszt, hogy a tanitok korében mennyire van jelen a hagyomanyos és az innovativ tanuldsszervezési mod. Alkal-
mazzak-e a mindennapi oktatasban az innovativ tanulasszervezési modokat, vagy csak kiprobaljak, de nem alkalmazzak,
vagy egyaltaldn ki sem probaljak. Melyek azok a tantérgyak, ahol szivesen alkalmazzak az innovativ médokat?

A kutatds a 2015-0s év marciusaban és dprilisaban tortént. A kutatasban vajdasagi also osztalyos tanitok vettek részt,
mind pélyakezdd, mind mar tobbéves tapasztalattal rendelkezok. Egyarént jelen lesznek falusi és varosi iskolakban dolgozd
pedagégusok is. A felmérés kérd8ivek formdjaban valdsult meg a vajdasagi magyar telepiiléseken. Osszesen 50 tanité véla-
szolt a feltett kérdésekre, 6t varosi és 6t falusi iskoldban. Majd az adatok dsszegzése az SPSS programban tortént.

Kulcsszavak: innovicio, tanitok, tanuldsszervezési mod
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USING INNOVATIVE WAYS OF ORGANIZING LEARING AMONG OF INNOVATION THE
TEACHERS IN VOJVODINA

LAURA KOVACS
University of Novi Sad Hungarian Language Teacher Training Faculty in Subotica, Serbia
Mentor: Agnes Bagdny

The innovation is the novelty of creating, implementing and promoting a coherent process. Only commonly created
considered a novelty introduced the practice implemented innovative creation. I think today’s kids are no longer sufficient
to traditional frontal teaching, something more modern looking things. The things close to them, like a computer, tablett,
we can really motivate them to the currently implemented methods, tools. But is it the teachers to take account of this and
applied in everyday teaching.

The purpose research aims to explore the use of public education in terms of changes in the learning organization.
We are looking for answers to the question of the extent to which teachers are among the traditional and innovative online
learning management mod. Applied in everyday teaching innovative ways of organizing learning or just try, but do not
apply, or do not even try. What are the subjects where people want to apply innovative ways?

The research a 2015 year in March and April is befall. The research Vojvodina lower-grade teachers are involved in ear-
ly-stage case, did you already have years of experience with those. Will be both rural and urban schools are active teachers.
A survey carried out in a Vojvodina Hungarian settlements by means of questionnaires. Total of 50 teachers responded to
questions in five urban and five rural schools. Followed by a summary of the data from the program using SPSS.

Keywords: innovation, teacher, organization, learing mode

KAKO RAZVITI IZDRZLJIVOST KOD UCENIKA OD 5-8. RAZREDA

MARKO LAZAREVIC, DANILO RADANOVIC, VALDEMAR STAJER, ANA MARIJANAC, IVAN PERIC, SASA SEMEREDI
Fakultet sporta i fizickog vaspitanja, Novi Sad, Srbija

U ovom radu prikazane su vezbe koje se koriste za razvoj izdrZljivosti dece uzrasta 11 - 14 godina. Kako izdrzljivost
ima viSestruku ulogu u razvoju dece pomenutog uzrasta, potrebno ju je razviti vezbama razli¢itih sadrzaja. Vezbe izdrzlji-
vosti se mogu Koristiti u svim delovima ¢asa, obzirom da na nju uti¢emo raznim poligonima, tréanjem i elementarnim igra-
ma. Bez obzira na to $to prirodno brzi razvoj izdrzljivosti dece zapocinje tek u VI razredu osnovne $kole, vezbe izdrzljivosti
bi trebalo primenjivati i ranije, kao osnovu za buduca opterecenja u visim razredima. Vezbe usmerene na razvoj izdrzljivosti
postavljaju vece zahteve kardiovaskularnom i nervnom sistemu. Stoga kod primene razlicitih vezbi za aerobnu izdrzljivost
dece treba biti oprezan i stalno kontrolisati zdravlje u¢enika. PoZeljno je uvoditi takve sadrzaje koji naglasavaju znacaj sva-
kodnevnog fizickog vezbanja i njihovog uticaja na antropoloski status, kao i znacaj podizanja aerobne izdrzljivosti na $to
visi nivo, prvenstveno sa zdravstvenog stanovista. Iako smo svesni da sama nastava fizickog vaspitanja nije dovoljna za opti-
malan razvoj aerobnih kapaciteta, napredak se ipak moze posti¢i. Uzevsi u obzir psiholoske karakteristike dece pomenutog
uzrasta, izdrzljivost treba razvijati kroz igru i tako staviti u prvi plan zabavu, jer deca jedino na taj na¢in daju sve od sebe.

Kljuéne reti: motoricke sposobnosti, trening, funkcionalne sposobnosti, elementarne igre, fizicka aktivnost

HOW TO DEVELOP THE ENDURANCE 5-8 GRADE STUDENTS

MARKO LAZAREVIC, DANILO RADANOVIC, VALDEMAR STAJER, ANA MARIJANAC, IVAN PERIC, SASA SEMEREDI
Faculty of Sport and Physical Education, Novi Sad

In this paper exercises which are used for endurance development in children aged 11-14 are shown. As endurance
has multiple roles in child development of mentioned age, it is necessary to develop it with diversity of exercises. Endur-
ance exercises can be used in all parts of the class, through all kind of obstacle courses, running and elementary games.
Regardless ofto normal accelerated endurance development which starts in the 6" grade, it is necessary to apply endurance
exercises earlier, as a basis for future load in higher grades. These exercises vastly load cardiovascular and nervous system. It
is important to be cautious and constantly monitor students’ health. It is good to implement such exercise programs which
emphasizes everyday physical activity and its impact on anthropological status, and also thean importance of improving
aerobic endurance on high level, mainly health related. Although we are aware that the physical education classes are not
sufficient for optimal development of aerobic capacity, progress can still be achieved. Considering the psychological char-
acteristics of children of this age, endurance should be developed through play, hence through fun, because it is the only
way to get the most of them.

Keywords: motor abilities, training, functional abilities, elementary games, physical activity
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A HATRANYOS HELYZETU ALSOS TANULOK MOTOROS KEPESSEGEINEK VALTOZASA

JOSIP LEPES!, HALASI SZABOLCS SZABOLCS', ANITA STAJER?, ZORAN MILIC?
'Ujvidéki Egyetem Magyar Tannyelv(i Tanitoképzé Kar, Szabadka, Szerbia
2Ujvidéki Egyetem, Testnevelés- és Sporttudomanyi Kar, Ujvidék, Szerbia

*Visoka $kola strukovnih studija za obrazovanje vaspitaca i trenera, Subotica, Srbija

A hétranyos helyzetd tanulokndl iskolakezdéskor tobbévnyi fejlettségbeli kiilonbség mutathato ki a tGbbségi tanu-
lokkal szemben a készségek terén. Kisgyermekkori kognitiv készségeik gyakran olyan jelent6s elmaradast mutatnak kor-
tarsaikhoz képest, amelynek behozdsara tobbnyire csak j6 minéségd, hosszabb id6n at tarté, kompetens kisgyermekkori
kompenzalé programok képesek. Vajon igy van-e a motoros képességekkel is? A fizikai aktivitas bizonyitottan hatassal
van az iskolai eredményre, kognitiv képességekre és az Gnértékelésre is. A Horgoson felmért 125 alsés tanuld koziil 60-an
hatranyos helyzetiek (atlegév: 9,41+1,55) voltak, akik szignifikansan (F=4,28; p<0,01) gyengébben teljesitettek a tarsaikkal
(atlagév: 9,12+1,27) szemben. A gyerekeknél a testneveléssel erkolcsi, akarati tulajdonsagokat, gyakorlati készségeket fej-
lesztiink és felkészitjitk 6ket az életre. Azokban az iskolakban, amelyekben nagyobb létszamban oktatnak hatranyos hely-
zetti, alacsony szocidlis stituszi gyereket, érdemes megvaldsitani a motoros képességfejlesztésnek egy egyszerti modjat. Az
ingyenes fejlesztoprogram, amely nem igényel sok id6t, a megszokott készségfejlesztési modszerekhez hozzajarulva tovabbi
segitséget nyujthat az alacsonyabb stétuszi gyerekek iskolai tanulasra torténd felkészitéséhez.

Kulcsszavak: dltaldnos iskola, motoros képesség, hatrdanyos helyzetii gyerek

CHANGES IN MOTOR ABILITIES AT PRIMARY SCHOOL DISADVANTAGED
UNDERPRIVILEDGED CHILDREN

JOSIP LEPES!, SZABOLCS HALAST', ANITA STAJER?, ZORAN MILIC®
'University of Novi Sad, Hungarian Language Teachers’ Training Faculty in Subotica, Serbia
*University of Novi Sad, Faculty of Sport and Physical Education, Novi Sad, Serbia
*Preschool Teacher and Sport Trainer High School, Subotica, Serbia

By disadvantaged At starting school, underpriviledged children at the time of a school start, show a few more years
of developmental differences can be manifested on in the field of skills, opposite compared to the majority students.
Cognitive skills in early childhood show such a lag compared with to their peers, that catching up is only possible given
high-quality, long-term, competent, early-childhood compensating programs Physical activity is proved to haves an effect
on the academic achievement, on cognitive abilities and on self-evaluation. From among the 125 junior children surveyed
in Horgos, 60 of them were disadvantaged (Mean age: 9,41+1,55). Theiry performance was significantly (F=4,28; p<0,01)
more weakerly performed thanto their companions (Mean age: 9,12+1,27). With physical education we develop ethical
and, volitional characteristics and as well as practical skills inat children and prepare them for life. In schools in which
more disadvantaged children with low social status are taught, it is worth to implementing an easy way of motor ability
development. The free generative development programme, which does not require much time, can contribute to the
regular readiness skills development programmes and additionally may help children with lower status to prepare them
for learning at school.

Keywords: primary school, motor abilities, disadvantaged children

HOW CHILDREN SING NOWADAYS

IVAN LESNIK
University of Primorska, Faculty of Education, Koper, Slovenia

The development of a child is a complex process, an integration of motoric, emotional, social and cognitive factors that
intervene and correlate with each other.

Singing as an elementary music activity, helps to develop main music capabilities, such as rhythmic and melodic hear-
ing, harmonies reception feeling, music memory, analytic reception and formal thinking. Students develop melodic and
rhythmic precision of reproduction and capability of song interpretation. Performance is connected with creativity, which
is noticeable in an expression of musical contents.

Singing activities” development is very much connected with the development of music capabilities. We divide de-
velopmental stages of singing capabilities on active and passive singing capabilities. Active singing capabilities include
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developed performing capabilities, singing organ, tone hearing, listening and performing capabilities; passive singing ca-
pabilities include developed capability of tone hearing and listening, but not performing.

In the following article we present the results of a research about voice range from six to twelve years old children
and we compare the results with researches already madedone. The intention of the research is to confirm the hypothesis
in which we predict that children’s voice range modify, narrows in the way of lower singing positions, in correlation with
listening to the popular music. In our research we used descriptive and causal methods. Collecting informationData collec-
tion technique consisted of observation and classification of children’s singing and their voice range. Coincidentally picked
161 children were a part of the research sample. They were from six to twelve years old, coming from 17 elementary schools
in different Slovenian regions.

Keywords: voice range, elementary school, singing activities

TANESZKOZOK ES SEGEDESZKOZOK A MATEMATIKA FOGLALKOZASOKON

i LOBODA CSILLA
Ujvidéki Egyetem Magyar Tannyelv{i Tanitoképz6 Kar, Szabadka, Szerbia
Mentor: Major Lenke

Az iskolaskor el6tti intézményekben zajlo foglalkozdsokon kiilonféle kellékeket, segédeszkozoket ajanlatos hasznélni
a gyermekek megfeleld motivacidjanak szempontjabdl. A kiilonbozé eszkozok segitségével motivalhatjuk a gyerekeket,
szinesebbé tehetjik a foglalkozasokat. Egyes témdkat kozelebb hozhatunk a kisgyermekek szamara a hozzaill kellékek
segitségével. Kiemelhetjitk a fontos részleteket, igy a gyerekekben konnyebben rogziilnek az Gj fogalmak. Az 6évodai
kornyezetben még jatékos modon sajatitjak el a kiilonféle fogalmakat, tevékenységeket, ezért az ovodapedagogus
legfontosabb feladata, hogy megfeleléen motivalja a gyerekeket.

Témdm alapjit a 2014/2015-6s matematika modszertan foglalkozésokon szemléltetett tan- és segédeszkozok
szolgaltattdk. Munkamban bemutatdsra keriilnek a kiilonbozo tipust eszkozok, kellékek mint motivacios forrasok,
amelyeket a negyedéves dvodapedagdgus hallgatok a vizsgafoglalkozdsaik sordn alkalmaztak. Elemeztem a segédeszkozok
jellegét, gyakorisagat, felhasznaldsat, és hogy témakoronként milyen jellegd kellékekkel szemléltették az adott témat. Ezen
kiviil a 2D és 3D eszkozok gyakorisaga és jellege is a kutatdsom része volt.

Kulcsszavak: matematika médszertan, 6vodapedagogus, segédeszkozok, foglalkozds, motivdcio

TEACHING AIDS USED DURING KINDERGARTEN MATHEMATICS ACTIVITIES

CSILLA LOBODA
University of Novi Sad, Hungarian Language Teachers’ Training Faculty in Subotica, Serbia
Mentor: Lenke Major

Various tools and aids are used during activities at pre-school institutions with the purpose of successfully motivation
ofon children. With the assistance of various tools teachers achieve motivation among children as well as diversify their ac-
tivity. Certain topics are easily demonstrated to children with the help of various tools. One can highlight important details
so that children can memorize new concepts more easily. Children acquire various concepts, activates in a playful manner
at kindergartens, therefore the kindergarten teacher’s most important task is to adequately motivate children.

The basis of my topic wereas the teaching aids demonstrated at the 2014/2015 mathematics methodology activitiesy.
Various types of instruments and, tools will be presented as a source of motivation that 4" grade pre-servicetrainee kinder-
garten teachers used during their examination activities. The features, frequency and application of the aids were analyzed,
the various aids used with as well as in which different topics what kind of aids were used. In addition, the frequency and
features of two- and three-dimensional aids were also examined.

Keywords: mathematics methodology, kindergarten teacher, teaching aid, activity, motivation

DRUSTVENO-PSTHOLOSKI ELEMENTI U ANIMIRANIM FILMOVIMA ZA DJECU KAO
OBRAZOVNIMODEL

VALENTINA MAJDENIC
Fakultet za odgojne i obrazovne znanosti, Osijek, Hrvatska

Medijski se odgoju primarnom obrazovanju u Republici Hrvatskoj provodi samo u okviru nastave hrvatskoga jezika
od prvoga do osmoga razreda. Nastava medijske kulture od velike je vaznosti zbog uloge medija u svakodnevnom Zivotu.
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Jedna od vaznih zadaca nastave medijske kulture je pribliZiti tu svakodnevicu ucenicima i pokazati im kako se koristiti
razli¢itim sadrzajima. U ovome radu naglasak e se staviti na animirani film. Pokusat Ce se istraziti kvaliteta animiranih
filmova u Nastavnome planu i programu te kvaliteta animiranih filmova hrvatskih televizijskih kanala. IstraZit ¢e se i
koliku ulogu imaju animirani filmovi u obrazovanju djeteta te koliko sadrZaji koji djeca gledaju u animiranim filmovima
koriste i Stete njihovu razvoju. Stoga je pred odgajateljima i u¢iteljima velika odgovornost jer je njihova zadaéa nauciti dijete
pravilnoj recepciji filma i razvijanju kritickoga misljenja. Kako bi pomogli djeci u tumacenju filma, odgajatelji i uitelji,
navodi Kresimir Miki¢, moraju poznavati njihov intelektualno-emocionalni razvoj i razvoj recepcijskih mogu¢nosti
Kljuéne rijeci: animirani filmovi, obrazovanje, recepcija, kriticko misljenje

SOCIO-PSYCHOLOGICAL ELEMENTS IN CHILDREN’S CARTOONS AS AN
EDUCATIONAL MODEL

VALENTINA MAJDENIC
Faculty of Educational Sciences, Osijek, Croatia

Media education in the primary schooling in Croatia is being conducted only as a part of the curriculum of the sub-
ject Croatian language, from the 1st till the 8th grade of primary school. The teaching of media culture is very important
because of the role of media in everyday life. One of the cruical aims of the media studies therefore is to bringmake the
everyday life closer to students and to show them how to use different contents. The present paper sets its accent onto the
cartoons. In During the course of the paper there will be the quality of the cartoons in the school curricula will be inves-
tigated, as well as the cartoons that are being aired on the Croatian TVtv-channels. One of the goals of the research is to
try to determine the role of cartoons in the education of a child. Therefore, one of the biggest challenges the teachers and
educators face is to teach the child the correct reception of the movie and to develop their critical thinking. According to
Kresimir Miki¢, iIn order to help children interpret movies, educators and teachers, according to Kresimir Miki¢, should-
have to know their intelectual and emotional development, as well as the development of their possibitities of reception.
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ELO ES ELETTELEN TERMESZET - MODSZERTANI OSSZEFOGLALO

MAJOR LENKE
Ujvidéki Egyetem Magyar Tannyelvii Tanitéképzd Kar, Szabadka

Az €16 és élettelen természet elemei kozott fennallo kapesolat ismertetése évrél évre visszatérd téma az Gvodaban és az
dltaldnos iskola als osztélyaiban. Kornyezetiinkben minden mindennel sszefiigg, nem léteznek egymastol elkiilonithetd
elemek, folyamatok. Az élettelen természet elemei, mint a Nap fénye és héje, a levegd, a viz és a talaj, életfeltételként szolgdl-
nak az él6lények, novények, allatok, emberek szamara. A természetben lejatsz6dé minden valtozas kihatassal van a rendszer
tobbi elemére. Az élolények is hatassal vannak, alakitjak, épitik vagy romboljak az élettelen természetet. Ezek a valtozasok
pedig sokszor kiszdmithatatlanok, ezért feleldsséggel tartozunk tetteinkért, és azokért a kovetkezményekért, amiket a kor-
nyezetiinkben okozunk.A kérdéses témakorhoz kapesolodo oktatasi és nevelési feladatok célja formdlni a tanulék gondolko-
dasmodjat, természethez valo viszonyat. A kornyezettudatos, a természet kincseit védd, 6vo magatartas a Fold irdnt érzett fe-
lelésség kialakitdsahoz jarul hozza. A témakor feldolgozasa soran arra kell felhivni a tanulok figyelmét, hogy az ember része
a természetnek, annak rendszereivel megbonthatatlan egységet alkot, cselekvései a természet folyamatainak részét képezik.
Az 616 és élettelen természet kapcsolata cimi témakor feldolgozasa soran a legfontosabb feladat kialakitani a tanulokban az
oda-vissza hat6 kapcsolatok tényét és jelentdségét. Minden esetben megvizsgaljuk az egyes élettelen elemek hatdsét az é61¢-
nyek mindharom csoportjra, majd ugyanugy az él6lények altal gyakorolt befolyst is a természeti kornyezet egyes elemeire.

Poszteremnek osszefoglald, magyardzo szerepet szdntam a hat plakat altal képezett sorozatban. A rendhagyé poszter-
szerkesztés azt a szertedgazo, modszertani, tartalmi, életkori és Karunk oktatdsi programjaban megmutatkozé bonyolult
kapcsolatrendszert igyekszik bemutatni, amely egyrészt a kornyezetismeret modszertananak, masrészt a killonbozo élet-
kort gyerekek oktatasanak sajatos velejardja.

A hat poszterbél 416 sorozatbél 6t egyenként igyekszik bemutatni az 6 és élettelen természet elemeit, vagyis a Nap
(hd és fény), A levegd, A talaj, A viz, valamint Az éldlények kozos tulajdonsdgai cimt tanitasi/foglalkozasi egységek feldol-
gozasanak modjat. Az 6t poszterbdl négynek az iskoldban, tanitoképzds hallgatok altal megtartott vizsgaorak képezik az
alapjat, egyet pedig ovoképzos hallgaté mutat be az 6vodai foglalkozas kapcsan.A hatodik, jelenlegi poszter pedig egyrészt
osszefoglalni hivatott a sorozat lényegét, masrészt pedig az 6vodai és iskolai kdrnyezetismeret modszertan tantargy fel6li
megkozelitést, az oktaté szempontjait emeli ki.

Kulcsszavak: él6 és élettelen természet, rendszer, 6voda, iskola, kornyezetismeret médszertan
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ANIMATE AND INANIMATE NATURE - METHODOLOGICAL SUMMARY

LENKE MAJOR
University of Novi Sad, Hungarian Language Teachers’ Training Faculty in Subotica, Serbia

The review of the relationship between the elements of animate and inanimate nature elements is a reoccurring topic
in kindergartens and lower grades of primary school every year. Everything is in relation with everything in our environ-
ment, there are no elements and processes that could be separated from one another. The elements of the inanimate nature
such as the light and heat of the Sun, air, water and soil serve as life conditions for plants, animals and humans. All changes
of nature have an influence on the other elements of the system. Living creatures also have an impact on the inanimate
nature, form and build it or destroy it. These changes might sometimes be unpredictable, therefore we are responsible for
our actions and for the consequences that we cause in our environment.

The aim of the educational task regarding the above mentioned issue is to form the point of view of pupils as well as
their relation to nature. Environmental conscious and protective behavior contributes to the formation of feeling responsi-
ble for the Earth. During the realization of the topic the pupils’ attention needs to be drawn to the fact that humans are part
of nature and its system form an undisrupted unit with it, their actions constitute parts of nature.

During the realization of the topic, The relation of animate and inanimate nature the most important task is to transfer
the fact and importance of vice-versa influence relation. In each case each inanimate element’s effect is analyzed on the
three groups of living creatures, as well as the impact of living creatures on the elements of the natural environment.

The purpose of the sequence of six posters is to summarize and explain. The unconventional editing of posters aims
to demonstrate the diverse methodological, content- and age-dependent complex system of the educational program that
is present at our faculty, which on the first hand the uniquely accompaniesy of the education of Mmethodology of environ-
ment education,, and on the other hand the consequence of teaching pupils of varying ages.

Out of the sequence consisting of six posters, five aims to introduce the elements of the animate and inanimate nature,
i.e. the various realization modes of teaching units: the Sun (heat and light), Air, Soil, Water as well as The mutual features of
living creatures. Out of five posters, four are based on examination lessons held by pre-service teacher candidatestrainees,
while one is demonstrated by a kindergarten pre-service teacher trainee candidate.

The sixth, the present poster aims to summarize the main points of the sequence as well as the emphasize d the tutor’s
perspective from a kindergarten and school methodological aspect of environment education.

Keywords: animate and inanimate nature, system, kindergarten, school, environmental studies methodology

A MATEMATIKATANITAS MODSZERTANA AZ OVODAPEDAGOGUS HALLGATOK SZAMARA

_ MAJOR LENKE, PINTER KREKITY VALERIA, BAGANY AGNES
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzd Kar, Szabadka, Szerbia

Az dvodas kort gyerekekre a kivancsi, nyitott, aktiv lelkiilet jellemz6, amelynek hatésara alland6 késztetést éreznek
arra, hogy felfedezzék, megismerjék kornyezetiiket. Ezeket a jellemzoket kihasznalva kell torekedni az alapvet$ matemati-
kai alapképességek és fogalmak kialakitasara az dvodai matematikaoktatds soran.

A Magyar Tannyelvii Tanitoképzo Karon az évodapedagégusok felkészitése a matematika oktataséra az alapképzés hato-
dik szemeszterében kezd6dik, Az elemi matematikai fogalmak kialakitdsdnak modszertana tantargy keretein belill. A tantargy
alapvet6 célja, hogy képessé tegye az 6vodapedagdgus-jelolteket arra, hogy matematikai, pedagégiai, pszichologiai tuddsuk bir-
tokaban lehetdséget tudjanak teremteni az dvodaskort gyerekek szimara a kornyez6 vilig mennyiségi viszonyaival kapcsolatos
tapasztalatszerzésre, valamint a gyerekek sokoldalu, harmonikus fejlédésének és az iskoldba val6 dtmenetnek az el6segitésére.

A hallgatok elméleti, illetve gyakorlati orak keretein beliil sajatitjak el azt a tudast, amellyel a negyedik éven képesek
lesznek onalléan foglalkozasokat tartani az erre a célra kijelolt gyakorlointézményben. Megtanuljak az alapvetd matema-
tikai fogalmaknak az oktatdsat, mint amilyen a reldciok, a térbeli tdjékozodas, mértékegységek, geometriai formak, logikai
miiveletek, valamint a szimfogalom kialakitasa.

Minden hallgaté két-két vizsgafoglalkozast tart szemeszterenként a negyedik tanév folyamén, az Ovodai matematika
foglalkozdsok tantargy teljesitése sordn. A médszertani képzést a 8. szemeszter utolso két hetében megtartott kéthetes,
6nallo gyakorlat zarja.

Poszteriinkon azt a folyamatot szeretnénk bemutatni, amelynek sordn az 6voképzés hallgatok elsajétitjak az alapvetd
elméleti és gyakorlati ismereteket a matematikatanitas modszertandval kapcsolatban, illetve az elsajatitott ismereteknek a
valosagba torténd atiiltetését a vizsgadrak alkalméval.

Bemutatjuk a két tantdrgy szerkezeti felépitését, céljait, feladatait, kiilon hangsulyt fektetve a gyakorlati 6rédkon zajlé
munkdra, tapasztalatszerzésre. Bemutatjuk a vizsgadrakra valo felkészités folyamatat, a foglalkozasok megvaldsitasanak és
a teljesitmény elemzésének modjét, valamint a matematika modszertan oktatasaval kapcsolatos adminisztrativ és gyakor-
lati kovetelményeket.

Kulcsszavak: ovodapedagogus, matematika, médszertan, gyakorlat
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THE METHODOLOGY OF TEACHING MATHEMATICS FOR
PRE-SERVICE KINDERGARTEN PEDAGOGUES

LENKE MAJOR, VALERIA PINTER KREKITY, AGNES BAGANY
University of Novi Sad, Hungarian Language Teachers’ Training Faculty in Subotica, Serbia

Kindergarten- age children are curious, open and active, which continuously encourages them to explore and get to
know their environment. These features need to be exploited in order to form the basic skills and concepts of mathematics
during mathematics teaching in kindergarten.

The preparation of pre-service kindergarten pedagogues teacher trainees for mathematics teaching starts in the sixth
semester at the Hungarian Language Teacher Training Faculty within the framework of the course titled, The methodol-
ogy of the concept formation of elementary mathematics. The main purpose of the course is to enable future pre-service
kindergarten teachers pedagogues to dispose of the adequate mathematical, pedagogical and psychological knowledge in
order to provide such an environment give scope to kindergarten children in which they canto establish an empirical-based
relationship with the quantities of their environment as well as support their diverse, harmonious development and assist
transition to the school environment.

During the theoretical and practical courses students acquire the necessary knowledge that enable them to organize
kindergarten activities during their last year of university studies. They dispose of the basic mathematical concepts such
as relational and special orientation, metric system, geometrical shapes, logical operations and the concept of numbers.

Each pre-service kindergarten teacher trainee organizes prepares two examination kindergarten actives during each
semester of the fourth year during their course titled, Kindergarten mathematical activities. The methodological training
ends in the last two weeks of the 8" semester.

The present poster aims to demonstrate the process during which pre-service kindergarten teachers acquire the foun-
dations of theoretical and practical knowledge regarding the methodology of mathematics teaching as well as the transfer
of the acquired knowledge into the real world during their examination activities.

The structure and purpose of two courses will be outlined with a special emphasis on processes during practical
course. The process of preparing for an examination activity will also be demonstrated as well as the assessment of the
activity and the administrative and practical requirements of teaching mathematics methodology.

Keywords: kindergarten pedagoguesteachers, mathematics, methodology, practice

IZGRADENOST LATERALIZOVANOSTI U ODNOSU NA SOCIJALNI STATUS
PREDSKOLSKE DECE

SAVA MAKSIMOVIC, SLAVICA PAVIC
Visoka strukovna §kola za vaspitace Sabac, Srbija

Uvod. Uticaj socijalnog statusa porodice od posebnog je znacaja za predskolski uzrast dece. Opjti razvoj predskol-
ske dece, pored naslednog faktora, uslovljen je socijalnim statusom roditelja. (Kamenov, E. 1983,18-33).Lateralizovanost
Prema Bojaninu (1979) “oznacava podeljenost tela na dva komplementarna dela, desni i levi, koji se objedinjuje oko verti-
kalne osovine tela I uzajamno dopunjuju svojim funkcijama. Ova podela je bitna u sferi senzo-motorne organizovanosti
I psihomotorne aktivnosti” (Bojanin, S. 1979, 23). S obzirom da je razvoj lateralizovnaosti deo opsteg razvoja, znacajno je
sa pedagoskog aspekta sagledati povezanost socijalnog statusa i nivoa lateralizovansoti predskolske dece. Cilj rada je bio
utvrditi da li socioekonomski i sociokulturni status uti¢u na nivo izgradenosti lateralizovanosti. Povezanost socijalnog
statusa sa lateralizovano$c¢u sagledati kroz razlike koje se u tom pogledu javljaju medju decom koja poti¢u iz porodica sa
razli¢itim socioekonomskim i sociokulturnim statusom. Poslo se od tri nulte hipoteze: HO1 ne postoje statisticki znacajne
razlike po ucestalosti izmedu izmedu grupa po socijalnom statusu (nizi, srednji i visi) u pogledu stanja lateralizovanosti;
HO02 ne postoji statisitcki znacajna razlika po ucestalosti izmedu grupa po socijalnom statusu (nizi, srednji i visi) po pojedi-
nim obelezjima (varijablama); H03 grupe nisu diskriminativne, odnosno ne postoji jasno definisana granica (u odnosu na
ucestalost) izmedu grupa po socijalnom statusu (niZi, srednji i visi) u pogledu stawa lateralizovanosti.

Metod. Uzorak je ¢inilo 147 dece, uzrasta 6 godina + dva meseca iz PU ,Nase dete“ u Sapcu. Uzorak je stratifikovan
po socijalnom kriterijumu na tri stratuma.Socioekonomski i sociokulturni status procenjivan je ,Upitnikom o uslovima
porodi¢ne sredine®, koji je sadrzao slede¢u grupu porodi¢nih karateristika: A) socioekonomski i sociokulturni status -
materijalne prilike; zaposlenost oba roditelja; stambene prilike; obrazovni nivo roditelja koji je povezan sa sociokulturnim
statusom; vrsta zanimanja roditelja; posedovanje igracaka; odlasci na more, zimovanja; sopstvena ocena imovnog stanja;
B) struktura porodice - broj ¢anova domacinstva; broj dece u porodici. Test lateralizovanosti (DZinovi¢-Koji¢ 2000) dao
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nam je podatke o li¢noj i prostornoj lateralizovanosti. Prva dva pitanja su indikatori licne, a druga dva indikatori prostorne
lateralizovanosti. Ispitiva¢ zaokruzuje tacan, ili neta¢an odgovor. Ispitanici su svrstani u 3 kategorije: u prvoj su deca koja
ne vladaju ni licnom ni prostornom lateralizovanoscu, u drugoj koja vladaju licnom, a u trecoj su deca koja vladaju licnom
i prostornom lateralizovano$¢u (Dzinovié-Koji¢ 2000, 119). Obrada podataka obuhvatila je multivarijantnu analizu vari-
janse, Roy-ev test i diskriminativnu analizu.

Rezultai sa diskusijom. Rezultati MANOV-e su pokazali da ne postoje statisticki znacajne razlike izmedu dece koja
pripadaju razli¢itim socijalnim grupama (stratumima) po osnovu tri procenjivane varijable lateralizovanosti. Roy-ev test
je pokazao da nisu uocene znacajne razlike izmedu tri stratuma odredena socijalnim statusom po osnovu pojedinaénih
varijabli: “li¢na lateralizovanost” i “prostorna lateralizovanost”. Diskriminativna analiza je pokazala da ne postoji jasno
definisana granica izmedu tri grupe dece, formirane po socijalnom kriterijumu, u pogledu statusa lateralizovanosti.

Zakljuéak.

Rezultati pokazuju da ne postoji signifikantna razlika izmedu stratuma odredenih socijalnim statusom po pitanju iz-
gradenosti lateralizovanosti kod dece predskolskog uzrasta. Istrazivanje pokazuje da socijalni faktorfaktor nije odlu¢ujuci
u procesu lateralizovanosti.

Kljucne reci: lateralizovanost, stratumi, predskolska deca, socijalni status

DEVELOPMENT OF LATERALIZATION WITH RESPECT TO THE SOCIAL STATUS OF
PRESCHOOL CHILDREN

SAVA MAKSIMOVIC, SLAVICA PAVIC
Preschool Teachers’ Training College in Sabac, Serbia

Introduction. The impact of the social status of the family is of particular importance for preschool children’s age. The
overall development of preschool children, in addition to hereditary factors, is conditioned by the social status of parents.
(Kamenov, E. 1983, 18-33). Lateralization, according Bojanin (1979), “denotes division of the body into two complementary
parts, right and left, which consolidate around a vertical axis of the body and their functions complement each other. This
division is important in the field of sensory - motor organization and psychomotor activity.” (Bojanin, S. 1979, 23) Given
that the development of lateralization is a part of the general development, it is important to examine, from pedagogical
aspects the, connection between social status and level of lateralization in preschool children. The aim of the study was to
determine whether the socio-economic and socio-cultural status affect the level of development of lateralization.

The association of social status with lateralization should be seen through differences which occur among children
who come from families with different socio-economic and socio-cultural status.

We started from three zero hypotheses: HO1 there are no statistically significant differences in frequency between the
groups according to the social status (lower, middle and higher) with respect to the state of lateralization; H02 there are no
significant differences in frequency between groups according to the social status (lower, middle and higher) based on indi-
vidual characteristics (variables); H03 groups are not discriminatory, i.e. there is no clearly defined boundary (in relation to
the frequency) between groups according to the social status (lower, middle and higher) in terms of condition of lateralization.

Method. The sample consisted of 147 children, aged 6 + two months, from Preschool Institution “Our Child” in Sabac.

The sample was stratified according to social criteria into three strata. Socio-economic and socio-cultural status were
evaluated by Questionnaire on conditions of family environment, which contained the following groups of family charac-
teristics: A) socio-economic and socio-cultural status - material conditions; employment of both parents; housing condi-
tions; educational level of parents that is associated with socio-cultural status; occupational status of parents; possession
of toys; trips to the sea, wintering; own assessment of the financial situation; B) family structure - number of household
members; number of children in the family.

Lateralization test (DZinovi¢ - Koji¢, 2000) gave us the information about personal and spatial lateralization. The
first two questions are indicators of identity and the other two are indicators of spatial lateralization. The examiner circles
correct or incorrect answer. The subjects were classified into three categories: the first one was made of children who do not
master either personal or spatial lateralization, in the second one were those who master only personal and in the third one
children who master personal and physical lateralization (Dzinovi¢ - Koji¢ 2000, 119). Data analysis included the multivar-
iate analysis of variance, Roy’s test and discriminant analysis.

Results of the discussion. Results of MANOV showed that there were no statistically significant differences between
children belonging to different social groups (strata) based on three evaluated variables of lateralization. Roy’s test showed
no evidence of significant differences between the three strata determined by social status on the basis of individual vari-
ables “personal lateralization” and “spatial lateralization.” Discriminant analysis showed that there is no clearly defined
boundary between the three groups of children, formed by social criteria, in terms of the status of lateralization.

Conclusion.Results show that Tthere is no significant difference between the strata of certain social status in terms of
development of lateralization in children of preschool age. Research shows that the social factor is not crucial in the process
of lateralization.

Keywords: lateralization, strata, preschool children, social status
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MOGUCNOSTI PRIMENE ONLAJN/VIRTUELNIH MUZEJA U VASPITNO-OBRAZOVNOM RADU

SLADANA MARIC
Filozofski fakultet, Univerzitet u Novom Sadu, Srbija
Mentor: Milka Oljaca

Ovaj rad istrazuje mogucnosti primene onlajn/virtuelnih muzeja u podsticanju ucenja kod u¢enika i efikasnoj podrsci
inovacijama u u¢enju uopste i u nastavi engleskog jezika u osnovnom i srednjem opstem i stru¢nom umetnickom (muzi¢-
kom) obrazovanju u Srbiji. Kako bi pravilno postavili okvir u prilagodavanju upotrebe onlajn/virtuelnih muzeja u vaspit-
no-obrazovne svrhe, u skladu sa medijskim i tehnoloskim promenama savremenog drustva, prikazali smo njihove razlicite
vrste i mogucnosti primene. U zakljucku, onlajn/virtuelni muzeji mogu obezbediti dodatne sadrzaje ucenja za postizanje
zahteva postavljenih u vaspitno-obrazovnom radu.

Kljuénereci: inovacija, nastava engleskog jezika (ELT), onlajn muzeji, muzicka skola, ucenje stranog jezika, virtuelni muzeji

THE POSSIBILITIES OF APPLYING ONLINE/VIRTUAL MUSEUMS IN EDUCATIONAL WORK

SLADANA MARIC
Faculty of Philosophy, University of Nov Sad, Serbia
Mentor: Milka Oljaca

This study examines the possible ways of using the online/virtual museums to encourage student learning and to
effectively support learning innovation in general, and in teaching English language in primary and secondary general
and artistic vocational (music) schools in Serbia. In order to correctly frame the adaptation of online/virtual museums
correctly for educational purposes, their different types and examples are briefly presented. In conclusion, online/virtual
museums can provide supplemental learning resources for achieving the learning outcomes set out in the educational work.

Keywords: English language teaching (ELT), foreign learning learning, innovation, music school, online museums, virtual museums

STAVOVINASTAVNIKA O PRIMENITEFEKTIMA MINIPROJEKATA UNASTAVI GEOGRAFIJE

OLJA MARICIC', ANDELIJA IVKOV-DZIGURSKI?, TVAN STOJSIC?
'Univerzitet u Novom Sadu, Pedagoski fakultet u Somboru, Srbija
*Univerzitet u Novom Sadu, Prirodno-matematicki fakultet, Departman za geografiju, turizam i hotelijerstvo, Novi Sad,
Srbija

Savremena nastava istice vaznost aktivnog u¢es¢a uéenika u nastavnom procesu. Potrebno ih je angazovati i aktivirati,
motivisati da istrazuju, oslanjajuci se prvenstveno na ve¢ ste¢ena znanja, a potom i na koris¢enje drugih izvora znanja.
Projektna nastava je oblik savremene nastave u kojoj je fokus na samostalnom radu u¢enika u okviru teme koncipirane na
osnovu njihovih interesovanja. Na taj nacin ostvaruju se brojne prednosti, a sami ucenici pored znanja sticu i druge poZelj-
ne vestine i sposobnosti. Uprkos brojnim pozitivnim efektima koji se njenom primenom ostvaruju, i dalje je nedovoljno
zastupljena u nastavi geografije.

Predmet rada je osavremenjevanje nastavnog procesa primenom projektne nastave. U radu su predstavljeni rezulta-
ti istrazivanja sprovedenog medu nastavnicima geografije sa ciljem utvrdivanja zastupljenosti miniprojekata u nastavi.
Rezultati su potvrdili pocetne pretpostavke da je najveci broj nastavnika geografije obuhvacenih istrazivanjem delimi¢no
upoznat sa projektnom nastavom kao oblikom savremene nastave. Nedovoljna osposobljenost nastavnika geografije za
njenu primenu utice na to da se miniprojekti izuzetno retko ili gotovo nikad ne primenjuju u nastavnom procesu.

Kljuéne reti: nastava, geografija, projektna nastava, projekti, ucenicki mini projekti

TEACHERSATTITUDES ON THE IMPLEMENTATION AND EFFECTS OF
PROJECT TEACHING IN GEOGRAPHY

OLJA MARICIC, ANDELIJA IVKOV-DZIGURSKI, IVAN STOJSIC
University of Novi Sad, Faculty of Education in Sombor, Serbia
University of Novi Sad, Faculty of Sciences, Department of Geography, Tourism and Hotel Management, Novi Sad, Serbia

Modern teaching emphasizes the importance of students’ active participation in the teaching process. They need to
be engaged and active, motivated to explore, relying primarily on the already acquired knowledge, and then to use other
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sources of knowledge. Project teaching is a form of modern teaching with a focus on independent students work on a project
theme topic based on their interests. Despite of the a number of positive effects, project based learning is still underrepre-
sented in the teaching of geography.

The subject of this paper is modernization of the teaching process using the project teaching. The paper presents the
results of the survey conducted among teachers of geography with the aim of determining the presence of mini-projects in
the teaching of geography. The results confirmed the initial assumption that the majority of geography teachers are partially
familiar with the project teaching as a form of modern teaching. Teachers being linsufficiently trained teachers is the most
common reason for for the rarely implementation of mini-projects in the teaching process.

Keywords: education, geography, project teaching, projects, students mini projects

FIZKTALNI EKSPERIMENTI ZA SLEPE IN SLABOVIDNE DACE-PRILAGODAVANJA
EKSPERIMENTOV SA SVETLOM

JURI] MARUSSIG
Pedagoska fakulteta Koper, Slovenija

V prispevku je predstavljen problem samostojnega izvajanja fizikalnih poskusov, pri katerih aktivno sodelujejo slepi
in slabovidni uc¢enci. Inkluzivna $ola mora tudi slepim in slabovidnim uéencem zagotavljati ¢im bolj$o integracijo v sa-
mem u¢nem procesu, kar pomeni ¢im vecjo samostojnost pri ucenju in tudi pri izvajanju fizikalnih poskusov, hkrati pa
se preostali u¢enci lahko veliko nau¢ijo od slepega oziroma slabovidnega sosolca. To je bistven moment procesa inkluzije.
Samostojnost in aktivno sodelovanje pripomore k dvigu notranje motivacije slepega u¢enca in mu zagotavlja uspesno pot
do doseganja zastavljenih u¢nih ciljev.

Tako je v prispevku predstavljenih nekaj poskusov iz podrocja svetlobe. Poskuse so izvajali slepi in slabovidni u¢enci
na Zavodu za slepo in slabovidno mladino v Ljubljani in sicer po eden iz devetega in sedmega ter dva iz petega razreda.
Cilj samostojnega izvajanja fizikalnih poskusov je ¢im kvalitetnejsa predstava slepih in slabovidnih uéencev o dolocenem
fizikalnem problemu. Uéenci so bili med celotnim potekom poskusov aktivni in motivirani, kar kaze na to, da so bili po-
skusi s svetlobo zanje dovolj zanimivi in predvsem razumljivi. U¢enci so bili med izvajanjem poskusov samostojni, tako da
sklepamo, da so bila navodila za izvajanje poskusov razumljiva, prilagojeni u¢ni pripomocki pa dovolj nazorni za razvijanje
miselnih predstav slepih in slabovidnih ucencev. Glede na odgovore na vpraanja o svetlobi in svetlobnih pojavih pred
izvajanjem poskusov in po njih lahko z gotovostjo trdimo, da so uéenci s prilagojenimi fizikalnimi poskusi pridobili veliko
znanja ter dobili pravilne predstave o izbrani fizikalni vsebini. Z izdelavo prilagojenih u¢nih pripomockov smo se priblizali
potrebi slepim in slabovidnim pri pouku naravoslovja in jim s prilagoditvijo tako poskusov kot u¢nih pripomockov zagoto-
vili samostojno aktivno ucenje naravoslovnih vsebin.

Kljuéne rijeci: slepi i slabovidni daci, prilagodavanja fizikalnih eksperimentov, snop od svetlobe, inkluzija

PHYSICAL EXPERIMENTS FOR BLIND AND VISUALLY IMPARED STUDENTS -
ADJUSMENTS HOW SOME SEXPERIMENTS WITH LIGHT CAN BE ADJUSTED

JURI] MARUSSIG
Faculty of education Koper, Slovenia

This article presents the problem of the independendt prosecution performance of physical experiments, which are
actively involveed blind and visually impared students. An inclusive school must also include blind and visually impared stu-
dents providing the best possible integration into the learning process, which means providing them as big as possible much
independencet in their learning as possible, as well as in including the prosecution performance of physical experiments,
while t. The rest of the students can also learn a lot from their blind and visually impared classmates. This is anthe essential
moment inof the inclusion process. Autonomy and active cooperation areis the most important parts of personal motivation
for blind andin visually impared students. In this article are present some physical experiments are presented about light and
its nature. The eExperiments are performed by blind and visually impared students from the Institution of Blind and Visu-
ally Impared Yyuouth in Ljubljana. The goal of the independentd performance of physical experiments is to provide blind
and visually impared students a more qualitatively higher level of understanding preformence blind and visually impared
students about of some physical problems. When the students were learninged about phisyical experiments they were been
active and motivated for work. That means the experiments with light were interesting and understandable. Blind and visu-
ally impared students were being independentd, the didactic accessories for them were being enough understandable enough



62

for processing their mind activity. We found out that the blind and visually impared students got a lot of knowledge about

from experiments with light, which are adapted for them. With production adjustinged physical experiments for blind and

visually impared students we were can get closer to such blind and visually impared students’ needs for learning Pphysics.
Keywords: blind and visually impaired students, adapted physical experiments, a beam of light, inclusion

UCITELJSKE PROCJENE ELEMENATA MULTIMEDIJSKE I KONSTRUKTIVISTICKE
DIDAKTIKE U SKOLI

MILAN MATIJEVIC, TOMISLAV TOPOLOVCAN
Utiteljski fakultet SveuciliSte u Zagrebu, Hrvatska

I pored spoznaja koje godinama nude konstruktivisticka i multimedijska didaktika te kurikulumska teorija i teorija
visestrukih inteligencija u ucionicama i nastavnom procesu se dogada didaktika nastave usmjerene na ucitelja. U ucio-
nicama prevladavaju didakticki i metodicki scenariji koji su primjereniji nekom proslom vremenu negoli pripadnicima
netgeneracija u¢enika. Cilj istraZivanja je bio ispitivanje procjena promjena koje se u $koli i nastavi dogadaju (ili koje bi se
mogle dogadati) pod utjecajem novih didaktickih spoznaja i digitalne obrazovne tehnologije. Posebno konstruiranim upit-
nikom ispitan je uzorak uciteljica i u¢itelja primarnog obrazovanja (N=236) koji je reprezentativan za sredisnju Hrvatsku
jer su podaci prikupljani individualnim anketiranjem u $kolama koje se nalaze na podru¢ju grada Zagreba i osam Zupanija.
Prikupljanje podataka su obavili studenti éetvrte godine utiteljskog studija iz Zagreba, Petrinje i Cakovca napocetku 2015.
godine. Upitnik se sastojao od 50 tvrdnji koje su ispitanici procjenjivali na skali Likertova tipa. Na kraju upitnika je ponu-
deno ijedno pitanje otvorenog tipa kako bi ispitanici mogli iznijeti ideje i miSljenja o suvremenoj nastavi i opitanjima koja
nisu pokrivena ponudenim tvrdnjama na Likertovojskali.

Kljuénerijecizmultimedijska didaktika, konstruktivisticka didaktika, ucitelji primarnog obrazovanja, nastava u primarnom obrazovanju

TEACHERS’ ASSESSMENTS OF ELEMENTS OF MULTIMEDIA AND CONSTRUCTIVIST
DIDACTICS IN SCHOOL

MILAN MATIJEVIC, TOMISLAV TOPOLOVCAN
Faculty of Teacher Education, University of Zagreb, Croatia

Despite the understandings that constructivist and multimedia didactics, as well as curricular theory and multiple
intelligences theory, have been providing around for years, what happens in the classroom and in the teaching process is
still mostly teacher-centred. Some of the didactic and methodological scenarios that prevail in our classes are more suitable
to times long ago gone than to students belonging to the net-generation. The aim of this study is to examine the assessments
of changes that happen in school and in classes (or those that could happen) under the influence of new didactic under-
standings and digital education technology. A specifically constructed questionnaire was used on a sample of primary edu-
cation school teachers (N=236), which is representative for central Croatia, since the data were collected through individual
surveys in schools located in the City of Zagreb and in eight counties. The data were collected by fourth-year students of
teacher education studies participating in teacher training from in Zagreb, Petrinja, and Cakovec at the beginning of 2015.
The questionnaire contained 50 statements that the respondents had to assess on a Likert-type scale. An open-ended ques-
tion was also offered at the end of the questionnaire to allow the respondents to express their ideas and opinions on modern
teaching and to answer questions that were not covered by the offered statements on the Likert scale.

Keywords: multimedia didactics, constructivist didactics, primary education teachers, primary education classes

PRIMENA INOVATIVNIH DIDAKTICKO-METODICKIM MODELA U NASTAVI SRPSKOG
JEZIKA 1 KNJIZEVNOSTI U MLADIM RAZREDIMA OSNOVNE SKOLE

ALEKSANDRA MILENOVIC
Utiteljski fakultet u Prizrenu Univerziteta u Pristini, Srbija
Mentor: Branko Risti¢

Nastava prema inovativnim didakti¢ko-metodi¢kim modelima planira se u obrnutom dizajnu i ima etiri stadijuma:
1) identifikacija o¢ekivanih rezultata nastave, 2) odredivanje prihvatljivih dokaza da su rezultati nastave postignuti, 3)
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planiranje iskustva aktivnog u¢enja i delotvornog poucavanja i 4) obezbedivanje materijalno-tehnicke osnove nastavnog
rada. Struktura i tok nastavnog ¢asa realizuju se u vi$e koraka ¢iji broj zavisi od svake konkretne nastavne jednicije i vrste
nastave koja se primenjuje. Najcesce vrste nastave koje se planiraju prema inovanitvnim didakticko-metodickim modelima
su: a) interaktivna nastava, b) responsibilna nastava, c) egzemplarna nastava, d) integrisana nastava, ) inkluzivna nastava,
f) tandemska nastava, g) grupni oblik rada i ostale. Da bi se utvrdile mogu¢nosti primene inovativnih didakti¢ko-meto-
dickih modela u nastavi srpskog jezika i knjizevnosti u mladim razredima osnovne $kole, u martu 2015. godine godine, na
uzorku od 136 ucitelja osnivnih $kola na podrucju kosovskomitrovickog okruga i grada Nisa, sprovedeno je istrazivanje
koje je prikazano u ovom radu. Podaci prikupljeni istrazivanjem, obradeni su faktorskom analizom i Man Vitnejevim U te-
stom. Faktorskom analizom su izdvojena tri faktora: 1) aktivnost u¢enika, 2) doprinos vaspitanju i 3) doprinos u¢enju, koji
objasnjavaju 64,35% zajednicke varijanse (KMO = 0,85, p = 0,000). Man-Vitnejev U test je otkrio zna¢ajnu razliku na nivou
procena moguénosti primene inovativnih didakticko-metodickih modela u nastavi srpskog jezika i knjizevnosti u mladim
razredima osnovne $kole kod ucitelja zaposlenih u osnovnim $kolama grada Nisa (Md = 34, n = 84 i ucitelja zaposlenih u
osnovnim $kolama kosovskomitrovickog okruga (Md = 28, n = 52), U= 0,000, z =- 9,635, p = 0,000. Rezultati istrazivanja
prikazani su u formi zakljucka i date su didakti¢ko-metodicke implikacije.

Kljuéne reci: inovativna nastava, inovativni didakticko-metodicki modeli nastave, planiranje nastave u obrnutom diza-
jnu, interaktivna nastava, responsibilna nastava, egzemplarna nastava, integrisana nastava, inkluzivna nastava

APPLICATION OF INNOVATIVE THE METHODOLOGICAL MODELS IN TEACHING SERBIAN
LANGUAGE AND LITERATURE IN THE LOWER GRADES OF PRIMARY SCHOOL

ALEKSANDRA MILENOVIC
Teacher Training Faculty of Prizren, University of Pristina, Serbia
Mentor: Branko Ristic

Teaching towards based on innovative didactic-methodological models planned for the follows a reverse design and
has four stages: 1) identification of the expected results objectives of teaching, 2) determining acceptable evidence that the
results objectives have been achieved classes, 3) planning the experience of active learning and effective teaching and 4)
the provision of materiael and of the technical basis of teaching. The structure and flow of the class are implemented in
several steps, whose number depends on each specific teaching jednicije unit and the types of classes to be applied.. The
most common types of classes that are planned to inovanitvnim innovative didactic and methodological models are: a)
interactive teaching, b) responsible teaching, c) exemplary teaching, d) integrated learning, e) inclusive teaching, f) tandem
teaching, g) and group work other. In order to determine the possibilities of application applying of innovative teaching
methodology models s in teaching Serbian language and literature in the elementary grades, in March 2015 we conducted
a study, on a sample of 136 teachers to basic schools in elementary school in the the area Kosovskomitrovi¢kiog Ddistricts
and in the City of Ni§ which we present in this paper., conducted a study that presented in this paper. The dData collected by
the survey were analyzed by factor analysis and Vitnejevim Man statistical methods. U test. Factor analysis was singled out
three factors: 1) the activity of students, 2) contribution to education and 3) the contribution of learning, which explained
64.35% of the common variance (KMO = 0.85, p = 0.000). Man-Vitnejev The test revealed a significant difference in the
level of assessing the ment possibilities of application of innovative teaching methodology models in teaching Serbian
language and literature in the elementary grades with teachers employed in primary schools of in the City of Ni§s (Md =
34, n = 84) and the teachers zaspolsenih usnovnim in the Kosovskomitrovickiog school dDistricts (Md = 28, n =52), U =
0.000, z = - 9.635, p = 0.000. The rResearch results are presented in the form of a conclusion, and were have didactic and
methodological implications.

Keywords: innovative teaching, innovative methodological modelof teaching, lesson planning in the reverse design, in-
teractive teaching, responsible teaching, exemplary teaching, integrated teaching, inclusive teaching

YYEILE O XO/TOKAYCTY I10 MOJIENTY YAD VASHEM IIKOJIE - HACTABHA LIETMHA IEIIOPTALIVJA

JKMBOPAJI MUJTIEHOBU'R', MUJIAH PAIBOJEBIR?
"Yunremcku dpakynrer y [Ipuspeny Yunsepsurera y Ipumrrinu, Cpouja
*OcnosHa mKona ,, hypa Jaxuiuh*

XomoKaycr je fipyKaBHY TPOTOH HAJl PASTIIMTIM €THIIKIM, BEDCKUM ¥ IOMUTHIKIM IPyTaMa 6y TokoM Jlpyror
CBETCKOT pata. 3a1o4eo je JOHOIIEEM HalMCTHYKMX 3akoHa Y Hupubepry. ¥ Xonokaycry cy Hajsuiie crpajany eBpor-
ckn Jespeji. Kpajem Tpupecernx roguna 20. Beka, JeBpeji cy Hajipe 61/1u M30710BaHN ¥ TOCEOHNM [I€TOBUMA IPA0BA.
HaxoH Tora ycrefia je bIX0Ba JelopTaLija y HALMCTIIKMM KOHLeTparoruM noropuma. Hajsehu 6poj mux gemop-
TOBaH je y moropuma Ayursi 1, Aymsni 2 - Bupkeray, Tpe6nutka i octamum. O oBum forabhajuma Koju cy mpeTxopun
KaCHIjeM KOHaYHOM pellerby jeBpejCKOT MUTatba, OTHOCHO HIUX0BO0j GM3NYKOj MUKBUJALM}M Y TOTOPUMA CMPTH, y IIKO-
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nmama ce cBe Mae yui. Cagpxaju o XomoKaycTy ce y OCHOBHOj LIKO/H M3y4aBajy camo pparmerapHo, 6es npopybmennje
aHa/IM3e i IIpeMa TPAJMIMOHATHIM MeToflaMa. 3a pasiuKy off Tora, y Melyynapopnoj mxomn YadVashem y Jepycanemy,
HACTABHU CajiPXKajii ce M3Y4aBajy 1O MOCEOHOM JUJAKTUYKO-METOMMUKOM MOJIETY, KOjit TIOfpasyMeBa yyemwe o Xomo-
KayCTy y OKBHPY IleT HacTaBHNX LemnHa: 1) 3akonn, 2) Tero, 3) [lenopramuja y morope cmpri, 4) Konauso pererse u 5)
Ocno6obeme. Y 0BOM pajiy AaTa je yropefiHa aHa/I13a yuerma HacTaBHe LenHe Jenopmayuja y TpafuLMOHaTHOj HACTABY
ucropuje 1 npema Mogeny YadVashem mikore, koji mospasymeBa aKTHBHO I y4etbe Ha OYMITIEaH HAYMH, Y3 IPUMeHY
JTMKOBHE M MY3MYKE KYNTYDpE, noesmje, fpame, (I)I/l}'lMa 1 OCTanyX NMHOBATMBHUX NMPUCTYTIA. )Ia 6u ce YTBpAiNIE MPOLEHE
HACTaBHIKa 0 Moryhnoctu yuemwa o Xonokaycry o mogeny YadVashem mkore, y janyapy u gpebpyapy 2015. ropmse, Ha
Y30pKy off 124 HacTaBHIKa IpejMeTHe HACTaBe 3aI0C/IEHNX Y OCHOBHMM IIKO/TaMa Ha Iopy4jy I'paga Huma, cposene-
HO je MCTpaXKMBalbe Koje je IPUKa3aHo y oBoM papy. [Toaiu mpuKyI/beHU HCTpakiBatbeM, o6pabeHit cy craTucTuykom
aHanu3oM. Bapujarce 1 Man-ButHejeum Y TecToM. AHaNTU30M BapijaHce je yTBpheHa CTaTUCTUYKH 3HAYajHA Pas/IiKa Ha
HItBOy p<0,05 y pe3y/Taruma ILecT HacTaBHUX IpefMera (1: ucropuja, 2: reorpaduja, 3: jesux u KiJKEBHOCT, 4: My3MyKa
YMETHOCT, 5: IMKOBHA yMeTHOCT i 6: ocTamu npegmern): F (5, 118) = 3,083, p = 0,012. CrapHa pasnuka usmely cpepmix
BpefHOCTH Ipyna je Bemika (n = 0,115). Haknapsa nopelewa momohy Takujesor XCJI Tecta cy mokasana jja ce cpepba
BpepHocrt rpyre rpyme 2 (M = 32,81, SD = 5,13), 3HauajHo pasuKyje ofi cpeftbe BpegHocTH rpyme 5 (M = 26,45, SD = 1,29),
nok usMelyy ocranux rpyma, 3HadajHa pasiuka Huje yrephena. Man-Buthejes Y- Tect je OTKpiO 3HauajHy pasmuky Ha
HUBOY IIPOLIeHa 0 MoryhHocTIIMa yuema o Xonmokaycry o mogeny YadVashem mkone kop HacraBHuka koju nmajy (Md =
36, n = 52) 1 HeCTaHYKa KOjil HEMajy 3Hama 0 yuerba 0 Xomokaycry no mogeny YadVashem mkorne (Md = 26, n = 72), U=
0,000, z=- 9,583, p = 0,000. Pesynrary ncrpaxxuBama mpukasait cy y opMu 3aK/byuKa 1 jate Cy AUAAKTUYKO-METORMY-
Ke MMIUIMKALuje.

Kmwyunepeuu: Xonoxaycm, Jespeju, Hayucmuuka Hemauxa, 3akonu, zemo, 0enopmayuja, KOHa4Ho peuierve, oc-
no6oherve

LEARNING ABOUT THE HOLOCAUST AT YAD VASHEM MODEL SCHOOL - TEACHING
UNIT: DEPORTATION

ZIVORAD MILENOVIC!, MILAN RADIVOJEVIC?
'Teacher Training Faculty of Prizren University of Pristina, Serbia
*Primaty school “Dura Jaksi¢”

The Holocaust is a state persecution of various ethnic, religious and political groups of people during the Second World
War. It He started by passingadopting the Nazi Nuremberg laws. The group which suffered most iIn the Holocaust were the
, most European Jewsry. At the end of the thirties of the 20th century1930s, Jews were first isolated in separate parts of the
cities. This was followed by their deportation to Nazi concentration camps. Most of them were deported to the concentration
camps Auschwitz 1, 2 Auschwitz - Birkenau, Majdanek, Treblinka, Dachau and other. Schools tend to teach less and less
aAbout the events that preceded the later final solution of the Jewish question, or their physical liquidation inof the death
camps, schools are increasingly learning. The contents of the Holocaust-related contents in elementary school are taught
only fragmentary without deeper analysis and according tothrough traditional methods. In contrast, in the International
School of Yad Vashem in Jerusalem, teaching is studied carried out by a special didactic and methodological model, which
involves learning about the Holocaust within five teaching units: 1) laws, 2) gGhetto 3) The deportation to the death camps, 4)
Ffinally solution and 5) eExemption. This paper presents a comparative analysis of learning the teaching units “Deportation”
in traditional history teaching of history and in the Model Yad Vashem schools, which the latter involvinges active learning
and the obviously way, with the use of art and music, poetry, drama, film and other innovative approaches. In order to deter-
mine the evaluation of teachers on opportunities to learn about the Holocaust at Yad Vashem model school in January and
February 2015, on a sample of 124 subject teachers employed in primary schools in the City of Ni§, we conducted a study that
was is presented in this paper . The data collected by the survey were analyzed by analysis of variance statistical methods and
Mann-Whitney U tests. Analysis of variance showed statistically significant differences at p<0.05 in the results of six subjects
(1: History, 2: Geography, 3: Language and Literature, 4: the art of music, 5: Fine Artand 6: other items): F (5, 118) = 3.083,p =
0.012. The real difference between the mean values of the group is large (n = 0.115). Subsequent comparisons using Takijevog
HSD test showed that the mean value of the two groups (M = 32.81, SD = 5.13), significantly different from the mean value
of the group 5 (M = 26.45, SD = 1.29), while, among other groups, a significant difference was not found. Man-Vitnejev The
U-test revealed a significant difference in the level of assessment on learning opportunities about the Holocaust at Yad Vash-
em Mmodel schools with teachers who have (Md = 36, n = 52) and teachers who have no knowledge about learning about the
Holocaust at Yad Vashem model school (Md = 26, n=72), U =0.000, z = - 9.583, p = 0.000. The research results are presented
in the form of a conclusion, and were have didactic and methodological implications.

Keywords: The Holocaust, Jews, Nazi Germany, laws, ghetto, deportation, the final solution, liberation
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JO GYAKORLAT - ELMELET ES PRAXIS

MOLNAR KAROLINA
Oktataskutato és Fejlesztd Intézet, Budapest, Magyarorszag

Napjaink pedagogiai célkittizéseinek egyik meghatarozé torekvése az a szandék, hogy az iskoldban elsajétitott tudds
alkalmas legyen a gyorsan valtoz¢ vilag kihivasainak valo megfelelésre. Mindebben segitenek a koznevelési jo gyakorlatok,
amelyek esetében nem pusztdn egy innovativ program kidolgozasarol, miikodtetésérél és az ehhez kapcsolodé modszerek
elsajatitdsarol van szo. A fejlesztés-mikodés-adaptalas kapcsan a pedagogusoknak nem csak egy uj tevékenységgel, feladat-
korrel kell megismerkedniiik, hanem mas, az eddigiektol eltér tudast és szemléletet is el kell sajétitaniuk eredményesség
érdekében. Szitkséges tehat a jo gyakorlatokhoz kapcsolodo elméleti keretek, szakmai alapok kidolgozasa és elterjesztése, a
feladat igényelte pedagdgiai tudds nem tdmaszkodhat az eddigi gyakorlatra vagy pusztn tandri intuiciora.

A fentieket keretnek tekintd vizsgalodas célja egy, a pedagogusokat timogato jo gyakorlat-leiras standard kidolgozasa
volt, amelyet a gyakorlati példakbol kiindul6 elméleti megalapozas, majd ennek tesztelése utdn kivintunk véglegesiteni. A
TAMOP 3.1.1. projekten beliil megvalésulé kutatds egy tisztdzo, dsszetevéket meghatarozé munkéval kezdddétt, amelynek
soran a témdra vonatkozd nemzetkozi és hazai szakmai anyagok (jo gyakorlatgytjtemények, egész napos iskola on-line
kérddivének eredményei, szakmai miihelyek) feldolgozasaval kialakult a jo gyakorlatokat meghatérozo tényezok kore, vala-
mint a jo gyakorlat definicié. A munkacsoport ezutn a lefrast segit6 szempontsor kialakitsat végezte el. Ennek tesztelését
kovetéen valosult meg a szigorubb értelemben vett adatgytjtés az iskolai mithelyfoglalkozdsokon, tandri interjikon, djabb
kérddiven és a helyszini szemléken keresztiil.

A kutatas célcsoportja az oktatdsi intézmények pedagogusai voltak. A kutatas sordn a kovetkez6 hipotéziseket vizs-
galtuk meg: a (sajat vagy adaptalt) jo gyakorlat hatdssal van az iskola versenyképességére, hatékonysagara; a jo gyakorlat
fejlesztése és/vagy atvétele visszahat(hat) a pedagogusokra, tanitassal és sajat pedagogusszerepiikkel kapcsolatos véleke-
désiikre.

Kulcsszavak: jo gyakorlat, implenetdcio, adaptdcio, pedagoguskompetencidk

GOOD PRACTICES - THEORY AND PRACTICE

KAROLINA MOLNAR
Hungarian Institute for Educational Research and Development, Budapest, Hungary

There are several descriptions for Good Practices; there is not one, consensually accepted description. However, the
creators and the developers agree that the question “How to teach fundamentally?” defines Good Practices. The theme topic
of thise presentation is to show a research of Good Practices and teachers’s skills. The most important question is “How
works the best practice works at the school? The research is exploring the theory and the implementation and adaptation
of good practices. The challenges of the 21st century posed by the open information society and the need for life-long
learning desire the application of new skills. The modern concept of education replaces the, the emphasis on the quantity
of knowledge is replaced withby an emphasis on the quality and so-called ,,know-how”. Therefore, the role of the school
changes:, instead of handing down information in class, the development of learning, communication and social skills
become of importance. Practical, everyday knowledge, higher levels of thinking and the need for new competences expect
a change in the role and the attitude of the teachers. The general goal of “21st Century Public Education: Development
and Coordination” umbrella project within the 3.1.1 Social Renewal Programme is to develop public education, to provide
support in expertise and information technology in addition to secure standards and follow up. Subproject No. 7 aims at
collecting Good Practices from the extracurricular activities in school, to further structure and develop Good Practices,
implementing and spreading them, as well as to follow up adaptations of Good Practices. The presentation shows the main
steps of the research and the types of Good Practices.

Good Practices build bottom- up from experiences proved efficient by results in the education system. The design,
build-up, the possibility to reproduce and hand them over are all essential parts in the mechanism of Good Practices. It is
typical to find models, which mean both, for students and teachers innovation, qualitative change, sustainability on indi-
vidual or institutional level. In short, Good Practices is define asd by ,what works well”. The base of the presentation is a
teachers’s questionnaire and interviews made in 2014; the presentation focuses on that.

Keywords: good practice, implementation, adaptation, teacher skills
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PRIMJENA TEMATSKOG INTEGRIRANOG PLANIRANJA U SUVREMENO] NASTAVI
KNJIZEVNOSTI

NAD OLAJOS ALEKSANDAR, JOSIP IVANOVIC
Univerzitet u Novom Sadu Utiteljski fakultet na madarskom nastavnom jeziku

Rad smo koncipirali u dvije vece cjeline. Prva cjelina nastoji teorijski sagledati i definirati tematsko planiranje u suvre-
menoj nastavi, dok smo u drugom dijelu pokusali navesti primjere iz razredne nastave.

Nastava, u najsirem smislu, podrazumijeva temeljito planiranje i programiranje nastavnih sadrzaja. Planiranje u na-
stavi podrazumijeva postavljanje didakticko-metodicke aparature nastavnog procesa i osiguravanje neophodnih uvjeta
kako bi se, polazeci od pravila i principa definiranih u ovom podrucju, nastava mogla realizirati sustavno i organizirano.
Razvoj znanosti i sve ve¢a diferencijacija razlicitih znanstvenih disciplina, kao i razvoj i nastanak novih znanstvenih dis-
ciplina, pove¢avaju broj nastavnih predmeta i nastavnih tema. Upravo zbog toga, tematsko integrirano planiranje treba
postati nezaobilazan segment u suvremenom planiranju i realizaciji razredne nastave.

Tematski plan ukazuje na elemente bez kojih se ne moze uspjesno realizirati obrada nastavne teme, odnosno, on uka-
zuje na ono §to ucitelj mora poduzeti i osigurati za nastavni proces. Pri tome se posebna pozornost posvecuje proucavanju
literature koju ucitelj treba prouciti o uéenickim instruktivnim zadatcima, nastavnim sredstvima, zadatcima za ucenike
koji prethode nastavnoj obradi. Takoder, za ucenike koji pokazuju veci stupanj interesa za proucavanje odredenih sadrzaja
u odnosu na ono §to je predvideno programom, treba predloziti i izvanudzbenicku literaturu, kao $to su razne enciklope-
dije, Casopisi, adrese sajtova itd.

U fokusu integrativnog tematskog planiranja je individualizirani program usmjeren na ucenika, koji se temelji na
kooperativno-integrativnim didakti¢kim pristupima. Tematsko integrativno planiranje je interdisciplinarno i svodi se na
mrezno planiranje. MreZa ¢ini okvir za integraciju nastavnih sadrZaja, odnosno povezuje se jedno nastavno podruéje s dru-
gim, pruZaju¢i mogucnost sagledavanja problema sa svih aspekata. Tematski integrativni pristup pruza visoki stupanj ko-
relacije, narocito uspostavljanje medupredmetnih veza. Nastoji se da se nastavni sadrzaj poveze u koherentne cjeline, kako
bi ucenici cjelovito uocavali pojmove, pojave, stjecali spoznaje. Tematsko planiranje mozZe biti za jedan nastavni dan i tada
govorimo o tematskom danu. Ovaj vid nastave podrazumijeva sredi$nju temu koja se prozima kroz sve nastavne predmete
tijekom jednog kolskog dana. U tematskom integrativnom planu odreduje se korelacija nastavnih sadrZaja, $to zahtjeva
sudjelovanje timova u okviru $kole koje ¢ine ucitelji, predmetni nastavnici, stru¢ni suradnici i uenici. Stvarajui tim,
ucitelji zajednickim snagama stvaraju nova idejna rjeSenja za realiziranje nastave. Timski rad je jedan od oblika nastavnog
rada koji na u¢inkovit nacin moze pridonijeti da slozeno tematsko integrirano planiranje postane pristupacnije za primjenu
u razrednoj nastavi. Primjena timskog rada ucitelja/nastavnika u procesu planiranja i realizacije nastavne jedinice, pored
razmjene plodotvornih ideja, predstavlja i dobar vid profesionalnog usavrsavanja svakog od ¢lanova tima, §to se, naravno,
reflektira i na razvoj, ucenje i napredovanje ucenika.

U drugom dijelu teksta navest ¢emo nekoliko modela tematskog planiranja u razrednoj nastavi knjizevnosti. Navodi-
mo nekoliko modela stranih autora, u prvom redu s engleskog govornog podrucja, u okviru nastavnog podrucja knjizev-
nosti. Spomenuti modeli posluzili su kao okvir za kreiranje idejnih rjeSenja u podrucju Materinskog jezika na primjerima
narodne bajke i narodne pripovijetke.

Kjucne reci: Tematsko planiranje, tematski dan, timski rad, ucitelj, materinski jezik

USE OF THEMATIC INTEGRATED PLANNING IN TEACHING LITERATURE

ALEKSANDAR NAD OLAJOS, JOSIP IVANOVIC
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica

The present work has been divided in two large sections. The first part seeks to examine the theoretical and defined
thematic planning in teaching, and the second part presents examples from classroom teaching.

Teaching, in the broadest sense, means thorough planning and programming of teaching content. Planning teaching
involves setting up a didactic-methodological apparatus of the teaching process and providing the necessary conditions
in order, starting with the rules and principles defined in this field, so that teaching could be implemented systematic and
organized manner. Development of science and the increasing differentiation of various scientific disciplines, as well as the
development and emergence of new scientific disciplines, increase the number of courses and curriculum topics. Because of
that, thematically integrated planning should become an essential element in modern discourse planning and implemen-
tation of classroom teaching.

Thematic plan indicates the elements without which the processing of teaching topics it cannot be successfully imple-
mented processing of teaching topics, or it points to what the teacher must include and ensure during their teaching pro-
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cess. However the teaching process is preceded with paying special attention to the study of literature that a teacher should
examine regarding the pupils’ instructional role, learning resources, student assignments that forego the teaching process
itself. Students who show a greater degree of interest in the study of certain content in relation to what is foreseen in the
program, teachers should be offered them extra information from various sources, such as non-textbooks, other literature,
as well as encyclopaediae, magazines, websites, etc.

The focus of integrative thematic planning areis individualized programs that focus on students based on coopera-
tive-integrative didactic approaches. Thematic integrative planningis interdisciplinary and relies on planning. The network
creates a framework for the integration of teaching content, or rather links a teaching area to another, providing the ability
to see a problem from all aspects. Thematic integrative approach provides a high degree of correlation, particularly in the
establishment of inter-subject relations. The aim is to connect learning content in a coherent whole, so that students handle
concepts, phenomena, and acquired knowledge as a whole. Thematic planning can be for one school day and then can
one talk you can call it about a thematic day. This type of teaching involves a central theme topic that permeates through
all the subjects taught in the course of a school day. In the thematic integrative plan the correlation of teaching content is
determined, which requires the participation of teams within schools that include teachers, subject teachers, associates and
students. By team formation, teachers jointly create new design solutions for the realization of teaching. Teamwork is a form
of teaching work in a more efficient way which can contribute to a complex thematic integrative planning more accessible
for use in classroom instruction. Teamwork of teachers in the planning and implementation of teaching units, in addition
to the exchange of ideas, represents professional development of each member of the team, which is of course reflected in
the development, learning and progress of students.

In the second section we will present several models of thematic planning in the classroom teaching of literature. We
present Citing several models of foreign authors, primarily from English-speaking countries, in the context of teaching
literature. These models have served as a framework for creating conceptual designs within the field for teaching folk tales
in the course ofof mMother tongue in folk talesclasses.

Keywords: thematic planning, theme day, teamwork, teacher, mother tongue

KOMBINALT FOGLALKOZASOK AZ OVODABAN - KORNYEZETISMERET ES MATEMATIKA

NAGY LILLA, BALINT BRIGITTA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképz6 Kar, Szabadka, Szerbia
Mentor: Major Lenke, Hordk Rita

A poszter egy dvodai kombinalt foglalkozas tervezetét mutatja be. A foglalkozas feldolgozaséra a szabadkai Kolibri
ovoda vegyes csoportjaban keriilt sor. A csoportot 3-5 éves gyerekek alkotjak. A kombinalt foglalkozdsok soran, amely a
kornyezet és matematika tartalmait vonta ssze, a Virdgtermeszt6k mint foglalkozds és a Hetes szdm egységek lettek feldol-
gozva. Az ilyen jellegli foglalkozasok lényege, hogy a gyerekek szamara egységben létezd természetet és tarsadalmat, az
egységes vilagképet ne bontsuk szét, hanem tugy dolgozzuk fel, hogy tudatosan eltervezve, de észrevételen modon Gsszeol-
vasszuk az elsajatitandd, kiilonboz6 teriiltekhez (majdani tantargyakhoz) tartoz anyagot. Az emlitett két tantargy egy
olyan globalis, elvalaszthatatlan egységet alkot, amelynek szétvalasztasa kisgyermekkorban sokszor indokolatlan.

A foglalkozds célja az volt, hogy a gyermekek megismerkedjenek a viragtermesztG szakmaval és a hetes szam fogalma-
val egy kombinalt foglalkozés keretein belil.

A bevezetd részben talalos kérdéssel motivaltuk a gyerekeket, majd a beszélgetés és kérdés-felelet modszerével eljutot-
tak a célkittizésig. A kozponti részben a két 1j fogalom kialakitdsan volt a hangsuly, ekkor a kérdésfelelet, magyarazat és
a beszélgetés modszerei voltak talsulyban. A figyelem ébrentartasat és a szemléltetést sajat készitésti applikaciok és az €16
novények bemutatdsa tette szinesebbé. A kiilonboz6 novényi részek, mint a sziromlevelek, illetve levelek, valamint a kertész
szerszamai: gereblyék, vodrok szamolasan keresztiil olvadt dssze a két egység. A befejez részben a gyerekek motivalasat
és aktivalasat az biztositotta, hogy a foglalkozas végén 6k is kis kertészekké vélhattak és sajat poharkakba hét viraigmagot
iiltettek el, majd annak gondozasat (locsolds és tapozas) is elvallaltak, ezzel a felelosségre és rendszerességre valo nevelés
feladatai is megvalosultak. Az iiltetés sordn a zene hallgatsa és éneklése a jo hangulat megteremtése mellett a gyerekek
zenei képességeit is fejlesztette, az tiltetés és a locsolds sordn pedig a motorikus képességeiket is javitottuk.

Kulcsszavak: kombindlt foglalkozds, matematika, kornyezetismeret, mesterségek, szdmfogalom kialakitdsa
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COMBINED STUDY CLASSES IN NURSERY-SCHOOLS - ENVIRONMENTAL AND
MATHEMATICAL STUDIES

LILLA NAGY, BRIGITTA BALINT
University of Novi Sad, Hungarian Language Teachers’ Training Faculty in Subotica, Serbia
Mentor: Lenke Major, Rita Hordk

The poster presents a draft of a combined occupation activity in nursery-schools. The processing of this draft took
place at a mixed age group class at the Kolibri Nursery-School in Szabadka. The class was formed of children aged three to
five. The combined exercises’ involved a mixture of environmental and mathematical studies while focusing more on the
profession of a florist profession and the number seven. The main goal of these study exercises is to keep in children’s mind
the environment and the society as one unit, not to break up their solid vision of the World. Therefore, we need to progress
and teach these two subjects in an unnoticeable however conscious way, so that the children in the nurseries gain enough
and complex knowledge for their future classes in primary school. The above two subjects are forming such an unbreakable
unit, that teaching them as two separated subjects would be causeless meaningless at such a young age.

The aim of the combined sessions was to provide more knowledge of the about florists profession and the number
seven for the pupils. In the introduction part of the class we tried to motivate children with riddles. At the main body the
aim was to make the children learn the two new words (number seven and florist) while letting them answer our questions
and explain the meaning of the words to them. To keep their attention going we have brought some live flowers in the class
and also prepared some handmade visual aids to illustrate the words we were teaching them. We have made them learn
about the two subjects at the same time by letting them count the different parts of the flowers such as the petals and the
leaves and also the tools used by florists while taking care of the flowers such as rakes and buckets.

At the final part of the session to ensure their activityation and motivation going we have let them become little
florists, so they could plant seven seeds into their cups and keep them well watered and fed. By doing this we have taught
them responsibility and regularity. While planting we were listening to music and also singing, which have created a great
environment and made the pupils improve their musical knowledge as well. While showing them how to water and take
care of the plants we have improved their motor skills, too.

Keywords: combined occupation, combined study classes, mathematics, environmental studies, crafts, development of
number sense

AZ OVODAPEDAGOGUS HALLGATOK ZENEI ELOKEPZETTSEGENEK VIZSGALATA ES ZENEI
KEPZESUK KIHIVASAI EGY KOMPLEX VIZSGALAT TUKREBEN A KAPOSVARI EGYETEMEN

NAGYNE ARGANY BRIGITTA
Kaposviri Egyetem Pedagdgiai Kar, Kaposvér, Magyarorszag

Korunk tudoményos kutatasainak (agykutatds, transzferkutatdsok) eredményei egyértelmtien alatdmasztjak, hogy a
szisztematikusan végzett zenei nevelés sokréti fejlesztd hatést eredményez az értelmi és az érzelmi képességek teriiletén.A
zenei nevelés lelki, érzelmi, értelmi és szocidlis fejlddésben betoltott meghatirozo szerepét éltalinossigban mindenki el-
fogadja, ugyanakkor intézményes nevelésiinkben gyakorta hattérbe szorul. Tapasztalatom alapjin a pedagégusképzésbe
érkezd hallgatok nagy részének zenei el6képzettsége nem kielégitd. A kozépiskolakbol kikeriil6k tudasszintjének csokke-
nése a felsdoktatas feladatava teszi a kozépfoku, s6t a zenei nevelés esetében mindenek el6tt az alapfoku oktatds hidnyossa-
gainak korrekciojit. Az 6vodapedagdgus hivatds (irott és iratlan) elvrdsai a zenei kompetencidkat tekintve egyre kevésbé
egyeztethetok ossze a bekeriil6 hallgatok zenei felkésziiltségével. A képzé intézmények nincsenek felkésziilve a zenei alap-
képességek terén egyre nagyobb hidnyossigokat mutatd hallgatok hatékony zenei felkészitésére. Napjainkban kizarolag a
zeneiskolaba és/vagy a zenetagozatos altaldnos iskoldba jart hallgatok azok, akik a felsdoktatasba valo belépéshez a zenei
képességeket nézve a megfelel szintet teljesiteni tudjak. A tobbiek eleve oridsi hatranyokkal indulnak, hiszen a készség-
szintd elsajatitds ebben az életkorban sokkal nehezebb és sokkal kevésbé hatékony. A pedagogusképzésben résztvevo hall-
gatok zenei nevelésében tehat uj kihivasokat jelent az ilyen alapon létrejové heterogén csoportokkal valo zenei foglalkozas.
Milyen valtoztatdsokra lenne szitkség az 6vodapedagdgusok zenei képzésében ahhoz, hogy a felhalmozddott hatranyokat a
zenei nevelés teriiletén hatékonyabban lehessen kezelni? Sziikséges mindenek el6tt, hogy feltarjuk és vizsgdlatokkal igazol-
juk a jelenben végbemend folyamatokat és azok jellemzé tendenciait, majd korunk elvarasainak megfeleléen megprobaljuk
felvazolni a hatékonyabbnak vélt lehetséges utakat. A Kaposvari Egyetem dévodapedagdgus hallgatoinak korében végzett
vizsgalataim kiterjednek az ének-zenei alkalmassagi vizsgk tapasztalatainak tobb évre visszamend elemzésére, a képzésbe
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belépd nappali tagozatos hallgatok zenei alapképességeinek feltarasara, tovabba a végzos hallgatok és a szakvezetok koré-
ben végzett kutatdsokra. Mindezek eredményeképpen megfogalmazom azokat a mindennapi gyakorlatomban jelenlév
modszertani ajanlasokat (tanterv, tananyag, foglalkoztatasi formak, modszerek, eszkozok, infrastrukturalis feltételek stb.),
amelyek alapjan a kezdetekben nem tul biztatd eredmények jelentés mértékben javithatok.

Kulcsszavak: 6vodapedagigus hallgatok, zenei el6képzettség, zenei képzés

RESEARCH OFPREVIOUS MUSICAL TRAINING AND MUSICAL BACKGROUND OF
KINDERGARTEN TEACHER STUDENTS IN A COMPLEX STUDY AT KAPOSVAR UNIVERSITY

BRIGITTA NAGYNE ARGANY
Kaposvér University, Faculty of Pedagogy, Kaposvar, Hungary

Research of the last few years in education pointed out that music education systematically carried had out wide-rang-
ing impact on development results in the field of intellectual and emotional skills. The music education in our institutional
education often takes a back seat. Based on my experiences, the musical background of the kindergarten teacher students is
not satisfactory. The educational institutions are not prepared to deal with these students (with their deficits) effectively. It
takes new challenges to teach these heterogeneous groups of students in the field of music education. According to the results
of the musical exam - before one gets into the higher education - it turned out that more and more students reached only the
minimum points in the last few years. What type of changes are required for the kindergarten teachers’ musical training in BA
education to be able to deal with their previously piled up disadvantages efficiently? First of all it is necessary to explore and
confirm the processes taking place in the present. Then we can try to outline the alleged effective ways. This study is based on
a complex research of first and third year kindergarten teacher students groups at Kaposvar University in the following terms:
analyse their musical background and their experiences at the teaching practice kindergarten and duringat the eight week
long educational practice. As a result, I formulate the methodological recommendations that are presented in my everyday
practice. I deal with the curriculum to be taught. and its changes, the musical knowledge and the way of developing musical
skills in adult students’ musical training, the effective methods and forms of teaching. I summarize the effective possible ways
and methods that can lead us to a successful teaching in this students’ musical education despite their not so positive start
also b.Bearing in mind also that the starting-point of music education is: “... music is not for music only. “(Zoltan Kodaly).

Keywords: kindergarten teacher students, musical background, musical education

LOGIKAI JATEKOK SZEREPE A MATEMATIKAOKTATASBAN

OLAHNE TEGLASI ILONA
Eszterhazy Karoly Féiskola, Eger, Magyarorszag

Altaldnos gond a matematikaoktatdsban a tanuléi motivacié hidnya, elégtelen volta. Fokozottan érvényes ez a ko-
zépiskolai korosztalyra: a tanulok jo része elidegenedik a matematikatdl, nehéznek, szaraznak, unalmasnak tartja. Mod-
szertani kutatasok bizonyitjak, hogy a tanulds hatékonysagat jelentésen befolyasolja a tanulok hozzaallasa. Pdlya Gyorgy
szavaival: ,A matematika tanarnak jo kereskedének kell lenni, el kell tudni adnia portékajat a vevének.”

A logikai jitékok gyakran valamilyen matematikai strukturén alapulnak. Jol fejlesztenek olyan készségeket, képes-
ségeket, amelyek a matematikai gondolkodds és a matematikai kompetencia lényeges elemei. Ha kihasznaljuk ezt, és a
megfeleld ismeretanyaghoz megtaldljuk a megfelel6 jatékot, akkor alkalmazhatjuk a matematikaorékon.

El6adasomban néhany példat szeretnék bemutatni arra, hogyan alkalmazhatok logikai jatékok a matematikatanitas
konkrét teriiletein. A jaték adta motivacios lehet6ségen tal milyen kompetenciak fejlesztésére alkalmasak, hogyan lehet
rajtuk keresztiil tobbek kozott a problémamegoldé gondolkoddst és a matematikai modellalkotést fejleszteni.

Kulcsszavak: motivicié, matematikai kompetencidk, logikai jatékok, problémamegoldds, modellalkotds

ROLE OF LOGICAL GAMES IN MATHEMATICS EDUCATION

ILONA OLAHNE TEGLASI
Eszterhazy Karoly College, Eger, Hungary

The gGeneral problem in mathematics education is the lack or absent of motivation. This is acutely valid for secondary
school age: most of the students alienate from mathematics, thinking it is too difficult, dry or, boring. Methodological re-
searches proves that the attitude towards a subject has significant influence on the effectiveness of learning. As George Polya
said: “A teacher of mathematics has to be a good salesman to be able to sell his merchandise to the buyer.”
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Logical games are often based upon a mathematical structure. They can develop skills and abilities that are important
parts of mathematical thinking and mathematical competences. If we take advantage of them, and find the relevant game
to a field of mathematics, we can use it on during mathematics lessonsclasses.

In my lecturepresentation, I woul’d like to show some examples of how we can use logical games at related to concrete
fields of mathematics. Beyond the possibility of motivation through playing I will show which skills and abilities they games
can develop, and furthermorewhat is more, we can develop problem solving skills and mathematical model making can
also be improved.

Keywords: motivation, mathematical competences, logical games, problemsolving, modelmaking

PROMJENE FUNKCIONALNIH SPOSOBNOSTI NOGOMETASA TIJEKOM PERIODA
PRIPREMNE FAZE U TRAJANJU OD 7 TJEDANA

IVAN PERIC
Fakultet sporta i fizickog vaspitanja, Novi Sad, Srbija

Cilj ovog istrazivanja je uociti promjene funkcionalnih sposobnosti nogometasa koji se natje¢u u 4. Hrvatskoj nogo-
metnoj ligi koje su se dogodile pod utjecajem trenaznog procesa u periodu od 7 tjedana ili 50 dana pripremnog perioda, te
usporediti rezultate ispitanika sa nekim rezultatima vrhunskih nogometasa iste kronoloske dobi. Svi provedeni testovi su
terenskog karaktera, zbog nedostatka opreme i sredstava. Dobiveni rezultati pokazuju pozitivne promjene izmedu pocet-
nog i finalnog stanja na testovima funkcionalnih sposobnosti. Za procjenu stanja aerobne izdrzljivosti izmedu pocetnog i
finalnog stanja autori su koristili Cooperov test u trajanju od 12 min, a dobivene razlike su statisticki znacajne. Takoder su
dobivene statisticki znacajne razlike i na Novozelandskom rugbi testu za procjenu stanja anaerobne izdrzljivosti. Nadalje,
sve ove rezultate treba uzeti s dozom opreza i rezervom, ali oni takoder mogu posluzitii dati odredene smjernice trenerima
i osobama koji provode trenazne procese u klubovima za buduéi rad, te planiranje i programiranje trenaznog programa.
Svi prikupljeni podaci su obradeni u statistickom paketu programa StatSoft STATISTICAv7.0.61.0

Kljuéne rijeci: aerobna izdrZljivost, anaerobna izdrZljivost, nogomet, pripremni period, terenski testovi

CHANGES IN FUNCTIONAL ABILITIES OF FOOTBALL PLAYERS DURING THE PERIOD
OF THEA PREPARATORY PHASE FOR A PERIOD OF 7 WEEK PREPARATORY PHASE §

IVAN PERIC
Faculty of Sport and Physical Education, Novi Sad, Serbia

The aim of this study was is to investigate changes that have occurred under the influence of the training process in the
functional abilities of senior players of the 4th Croatian Ffootball Lleague during the preparatory period of seven weeks, or
50 days, and some of them compare to the results of the elite players of the same chronological age. All tests were conducted
as a field of character, due to lack of equipment and resources. The results indicate a positive change between the initial
and final stageste of the tests of functional abilities. For the assessment of aerobic endurance, we used the Cooper test for
12 min, the difference between the initial and final state are statistically significant. We also got a statistically significant
difference in testing anaerobic endurance F, for the purposes of assessing the state of the respondents in this study we used
the New Zealand rugby test. Therefore, all results should be taken with a grain pinch of salt but they can also be a framework
indicators of conditions in which there are participants are in the initial and final stages of preparation, and can be used by
the coaches for their future knowledge and planning and programming of the training process. All collected data subjects
are processed in the program as it develops StatSoft STATISTICA v7.0.61.0.

Keywords: aerobic endurance, anaerobic endurance, football, preparatory period, field tests

RAZLIKE U REZULTATIMA TESTOVA MOTORICKIH SPOSOBNOSTI NAKON PROVE-
DENOG TRENAZNOG PROCESA

IVAN PERIC, ANA MARIJANAC, SASA SEMEREDI, MARKO LAZAREVIC
Fakultet sporta i fizickog vaspitanja, Novi Sad, Srbija

Cilj ovog istrazivanja je bio uo¢iti promjene koje su se dogodile prilikom trenaznog procesa, na uzorku ispitanika
nogometasa seniorske dobi, koji se natjecu u cetvrtom kavalitativnom rangu hrvatskog nogometa. Motoricke sposobnosti
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poput repetitivne i eksplozivne snage, te brzine su provjeravane na pocetku i pred kraj pripremnog trenaznog procesa. Svi
testovi za procjenu stanja motorickih sposobnosti poput ¢uénjeva, sklekova, trbusnjaka, skoka u dalj s mjesta, sprinta na
deset i trideset metara su terenskog karaktera, zbog nedostatka opreme i sredstava. Autori su uo¢ili da su dobivene pozitivne
promjene koje su i statisti¢ki znacajne izmedu pocetnog i finalnog stanja u kojem su se ispitanici nalazili. Na nekim testovi-
ma uocene su osjetne razlike izmedu ispitanika iz ovog rada i vrhunskih nogometasa, koji se natjecu u najelitnijem razredu
njemackog nogometa. Ove rezultate treba uzeti s rezervom, s obzirom da su terenskog karaktera, ali takoder mogu pomoci
budu¢im autorima i trenerima za njihov daljnji rad te planiranje i programiranje trenaznih procesa te usporedbe sa njihovim
ispitanicima. Sve mjerene varijable i podaci su obradeni u statistickom paketu programa Statsoft Statistica v7.0.61.0.
Kljucne rijeci: eksplozivna snaga, repetitivna snaga, brzina, nogomet, pripremni period, terenski testovi

THE DIFFERENCES IN THE RESULTS OF TESTS OF MOTOR SKILLS AFTER THE A TRAINING PROCESS

IVAN PERIC, ANA MARIJANAC, SASA SEMEREDI, MARKO LAZAREVIC
Faculty of Sport and Physical Education, Novi Sad, Serbia

The aim of this study was to indetify changes that have occured during at thea training process on the sample of the
senior football players ages who contend play in the fourth qualitative ranking of league of Croatian football. Motor skills
such as repetitive and explosive power and speed are checked for updates at the beginning and at the end of the preparatory
training process. All tests for the assessments of the status of motor skills such as squats, push-ups, crunches, long jump
with places, sprint on ten and thirty meters away are the were done in the field character, due to the a lack of equipment
and funds. The authors have noticed that they have obtained the positive changes that were statistically significant positive
changes occurred between the initial and the final state. SOn some tests showed were marked differences between respon-
dents from this work and top football players who compete in the elite class of German football. These results should be
taken with a grain pinch of salt, given that the field of characterthe tests were done in the field, but also can help future au-
thors and trainers for their further work,planning and programming of the training process and the comparison with their
subjects. All the measured variables and data are processed in the statistical package programe Statsoft Statistica v7.0.61.0.

Keywords: explosive strength, repetitive strength, speed, football, pre-season, field tests

A DIFFERENCIALAS LEHETOSEGEI AZ ALSO TAGOZATOS MATEMATIKAOKTATASBAN

PINTER KREKIC VALERIA, ZITA DIANA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia

Az oktatas fejlesztését és eredményességének novelését vildgszerte az oktatdsi standardok definidldsaban, az oktatds
differencialasaban és individualizalasaban keresik.

A szerbiai matematikaoktatdsi standardok megalkot6i minden felsorolt részteriiletre a kiils differencialds révén alap-,
kozép- és halado szinten pontositjak a tudas kereteit, az elsajatitando képességeket és készségeket. Ugyanakkor kozvetetten
a pedagogusokat és az iskoldkat is felhatalmaztak a belsé (tanorai) differencialasra.

A belsé differencialds fejlesztésének egyik lehet6sége a diagnosztizalé eredményvizsgélatokra épiil6, hirom szintre
kidolgozott fejleszté feladatlapokkal megvaldsitott differencialasi rendszer. A harom szintti feladatrendszer teszi lehet6vé,
hogy a tanulokat mindig aktualis fejlettségi szintjiiknek megfeleléen foglalkoztassuk. A pedagdgus tapasztalatatdl, felké-
sziiltségétdl és kreativitasatol fiigg, hogy megtalalja minden tanul6 szamara a tartalmaban, formajaban és szintjében az
adott idépontban éppen megfeleld feladatot.

Munkdénkban szeretnénk bemutatni a harom szintre kidolgozott fejleszté feladatokkal megvaldsitott differencidlasi
lehetdségeket az alsd osztalyos matematikaoktatdsban, amelyek megkonnyitik a tanitok és a tanulok munkajat, kezelhet6vé
teszik a fejlédési szintkiilonbségeket, és amelyek eredményességet biztositanak.

Kulcsszavak: also tagozatos matematikaoktatds, differencidlds, tuddsszintek, fejleszté feladatok

POSSIBILITIES OF DIFFERENTIATED TEACHING IN THE EARLY YEARS:
METHEMATICS TEACHING

VALERIA PINTER KREKIC, DIANA ZITA
University of Novi Sad, Hungarian Language Teacher Training Faculty, Subotica, Serbia

Nowadays, in the quality improvement in education worldwide, success is often found in the definition of educational
standards in differentiation and individualization.
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The introduction of educational standards in Serbia is purported in all the fields of education, differentiation is applied
on the elementary, novice intermediate and advanced levels .

At the same time, educators teachers and schools are authorized for applying the internal differentiation (school and
class) in elementary classesgrades.

One way to improve the internal differentiational system would be to elaborate it forin three levels - worksheets for
each level, continuously viewing the results. This on-going process can be continuously adjusted according to the learners’
needs. Finding the appropriate task that best suits for each student in content, form and level at a given time, will depend on
the educator's experience, preparedness and creativity.

In this essay we would like to introduce the possibilities of differentiated class, elaborated designed forin three levels
with lessons which will enablemakes teachers’ and students’ work an easier task and helps in achievinge a higher success
in student development.

Keywords: early mathematics teaching, differentiation, math problems in developing knowledge levels

A DIFFERENCIALT MATEMATIKAOKTATAS ELMELETI ES GYAKORLATI MEGKOZELITESE

PINTER KREKITY VALERIA!, KOVACS ELVIRA?, BAGANY AGNES!, MAJOR LENKE!
"Ujvidéki Egyetem Magyar Tannyelvi Tanitoképzd Kar, Szabadka, Szerbia
2Széchenyi Istvan Altaldnos Iskola, Szabadka, Szerbia

A differencilds latin eredetd sz¢, jelentése ,kiilonbségtevés”. Ez a pedagdgiai eljards megvalosulhat az iskolarendszerben,
a tehetségeseknek, illetve a szocialis hatrannyal, mentalis deficittel él6k szamdra fenntartott kiilon intézmények létrehozasaval.
Egy szinttel lejjebb, a tanuldk osztélyokba soroldséval és a mindennapi pedagdgiai munkaban szintén megvalosulhat. A differen-
cialas célja, hogy az egyes tanulok egyéni sziikségleteihez igazitsuk - a tanterv biztositotta lehet6ségeken beliil - az elsajatitandd
tananyag tartalmat és szerkezetét, valamint oktatdsi modszereinket. A gyerekek egyéni jellemzdinek figyelembe vétele, a diffe-
rencialds sziikségessége leginkabb a matematikaoktatds kapcsan jelenik meg. A hivatalosan el6irt tuddsszintek - alap, kozép és
halado - kialakitasat, és az adott csoportba tartozo gyerekek képességei szerint zajlo oktatast irjak el.

Munkank egyik kiemelt célja volt a pedagogusok véleményének bemutatasa, a gyakorlat folyaman felmerild problé-
mak kivizsgalasa, a j6 példik ismertetése. Félig strukturalt interjuk segitségével gy(ijtottitk Gssze a kutatds alapjaul szolgalo
gyakorlati tapasztalatokat, amelyeket tartalomelemzés segitségével vizsgaltunk. A kutatds alapvetd feltevése az volt, hogy
az als0 tagozatos matematikaoktatdsban jelen koriilmények kozott megvalosulo differencialds tobb tanitasi egység esetében
nehézséget okoz a gyakorl6 pedagdgusok szdmara.

Eredmények igazoltak a hipotézisben megfogalmazott allitasunkat, a szerbiai oktatasi rendszerben megvalésulé ma-
tematika tantargyon beliili differencialds, vagyis a standardok alkalmazasa — a magas szakmai szinvonal és a méréeszkozok
megbizhat6saga ellenére — az 0j anyag feldolgozasénal a gyakorlatban kiilonb6z6 okok miatt csokkené mértékben valosul
meg. Ennek ellenére a legtobb pedagogus timogatja a matematika tantargyon beliili differencidlast, és alkalmazza is az
anyagrészek ismétlésénél és a gyerekek tuddsanak ellendrzésénél.

A konkrét példakat bemutatd munkankkal a fent megfogalmazott torekvést szeretnénk el6segiteni, ezért gyakorl6 pe-
dagogus segitséget kértiik a konkrét példak bemutatasahoz. A pedagogus személyes tapasztalata, hogy a tanulok matematikai
teljesitménye kézott nagy kiilonbségek vannak. Allitésa szerint a hagyomanyos oktatasi médszerek nem biztositanak lehetésé-
get a gyerekek eltérd képességeihez, fejlodési iiteméhez vald igazodasra, igy kevésbé eredményesek. A gyakorlatban a megoldast
a differencialt tanuldsszervezésre val6 4tallasban latja. A szerbiai oktatdsi rendszer also tagozatos matematikaoktatdsa négy
tanitdsi témakor feldolgozasat latja el6. Ezekhez mutat be gyakorlati lehetdségeket, otleteket, illetve igyekszik ramutatni arra,
hogyan lehet kiilonboz6 munkaformékkal differencidlni, emellett hatékonnya és ,szerethet6vé” tenni a matematika tanuldsat.

Kulcsszavak: differencidlds, standardok, matematika modszertan, gyakorlati példik

THE THEORETICAL AND PRACTICAL APPROACH OF DIFFERENTIATION IN
MATHEMATICS TEACHING

VALERIA PINTER KREKITY!, ELVIRA KOVACS?, AGNES BAGANY', LENKE MAJOR!
'University of Novi Sad, Hungarian Language Teacher Training Faculty in Subotica, Serbia
2Széchenyi Istvan Primary School, Subotica, Serbia

The word differentiation originates from Latin, its meaning is ‘making a distinction’. This pedagogic procedure can be
realized in the school system by the establishment of separate institutions for the gifted as well as the socially disadvantaged
or for children with cognitive deficits. One level lower, differentiation can also be realized by classifying pupils into various
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classes and in pedagogues’ the teachers’ every day work. The purpose of differentiation is to accommodate the content and
structure of the material to be acquired (as well as the method of acquisition) to the individual needs of each pupil within
the framework of the curriculum. By taking into consideration the individual features of pupils, differentiation appears to
be much demanded on the field of mathematics teaching. The officially recommended three levels of knowledge (elementa-
ry, intermediate and advanced) are accommodated to the pupils’ capacities.

The main purpose of the our research is to present the opinions of in-service teachers concerning the problems and
obstacles that occur in their practice as well as review good examples. Semi-structured interviews were used as a method of
data collection which was analyzed with content analysis. The hypothesis of the research was that differentiation in mathe-
matics teaching in lower grade primary schools in case of several teaching units presents difficulties for in-service teachers.

The results have verified the hypothesis, i.e. differentiation in mathematics teaching within the Serbian educational
system, in other words, the realization of teaching standards (in spite of the high professional quality and the reliability
of the testing methods) during the acquisition of new teaching units is realized in a decreasing standard due to various
reasons. Despite this, the majority of pedagogues teachers support the idea of differentiation in mathematics teaching and
also practice it when reviewing various teaching units and assessing pupils’ knowledge.

In-service teachers were asked to present examples. Based on their personal opinions, pupils show major differences
in their mathematics achievements, therefore they believe that traditional teaching methods do not ensure enough op-
portunity for pupils of different capacities to develop. In practice, solution could be brought by differentiated classroom
management. The Serbian educational system specifies four teaching topics for lower grade primary school mathematics
teaching. In harmony with these topics, practical solutions, ideas are demonstrated how to achieve differentiation through
various work forms as well as accomplish effective and ‘likeable’ mathematics teaching.

Keywords: differentiation, standards, methodology of mathematics, practical examples

JEDNO DIDAKTICKO SREDSTVO ZA UVODENJE ELEMENATA IZ MATEMATICKE
TEORIJE SKUPOVA U RAZREDNU NASTAVU

MILJENKO STANIC
Utiteljski fakultet Sveucilista u Rijeci,Hrvatska

U ¢lanku ¢emo predstaviti, koristei se elektronskim racunalom, jedan slikovni didakticki alat kojim bi uveli ucenike
rane $kolske dobi u tajnenaivne teorije skupova. Didakticki medij je zasnovan na ideji kompjuterskog programa izgrade-
nogpo D. Barker-Plummeru, J. Barwiseui]. Etchemendyju, nazvanog Tarskijev svijet s namjenom da pomogne nastavni-
cima matematicke logike na studiju filozofije. Tarskijev svijet sastoji se od dviju komponenti. Prva, je slikovna pozornica
koja se sastoji od geometrijskih tijela poslaganih na $ahovskoj ploci i druga komponenta sastoji se od matematicko logickih
formula koje su ili tocne ili neto¢ne s obzirom na promatranu konfiguraciju na plo¢i. U ovom ¢lanku nudimo likovnu mo-
difikaciju Tarskijevog svijeta prilagodenog djecjoj psihologiji. Zamijenit ¢emo apstraktna geometrijska tijela sa figurama
koje ¢e opisivati jedno malo selo. Da bi povecali u¢enicku motivaciju, konfiguracije na plocio Zivjeti ¢emo dje¢jim prica-
ma §to ¢e na nekinacin povezati matematiku s likovnim odgojem i materinjim jezikom. Iz ponudene price i gledanjem u
konfiguraciju na plo¢i u¢enike uvodimo u apstraktni svijet formula i pojmova u teoriji skupova. Ali i obrnuto iz zadanih
formula trazimo od ucenika da konstruiraju konfiguraciju na plo¢i. Spoznajni cilj ¢lanka je u isticanju didaktickog feno-
mena matematicke teorije skupova kroz igru. Ciljevi se mogu posti¢i uz minimalno matematic¢ko predznanje ste¢enog na
satovima matematike u razrednoj nastavi. Isto tako igrom se povec¢ava matematicka kompetencija voditelja igre odnosno
uciteljice/lja razredne nastave.

Kljucne rijeci: Tarskijev svijet, skupovi, matematicka logika, logika dijagrama, didakticki fenomeni

A DIDACTIC TOOL FOR THE INTRODUCTION OF ELEMENTS OF THE
MATHEMATICAL SET THEORY IN THE CLASSROOM TEACHING

MILJENKO STANIC
Teacher Training Faculty, University of Rijeka, Croatia

In this paper we present a pictorial visual didactic tool, based on the help of computers, which would introduce stu-
dents of early school age into the secrets of naive set theory. Didactic medium is based on the idea of a computer program
called built by D. Barker-Plummer, J. Barwise and J. Etchemendy, called Tarski’s Wworld, built by D. Barker-Plummer, J.
Barwise and J. Etchemendy, with the purpose to aid teachers of mathematical logic at the philosophy studies. Tarsky’s world
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consists of two components. The first is an image board comprised of geometrical figures stacked on a chessboard. The
second component consists of mathematical-logical formulas that are either correct or incorrect in relation to the observed
configuration of the board. In this article we offer a visual modification of Tarsky’s world adapted for child psychology by
substituting the abstract geometric figures with figures that resemble a small village. In order to increase pupil’s’ motiva-
tion, the configuration of the board can be enriched with different children’s stories that will connect mathematics with art
education and mother tongue language. From offered stories and by looking at the configuration on the board the students
will be introduced to the abstract world of formulas and concepts in set theory. Also, vice versa, from the given formula
we ask students to construct a configuration on the board. This paper aims to highlight the didactic phenomena of math-
ematical set theory through game play. The objectives can be achieved with minimal mathematical knowledge acquired
through regular class lectures of mathematics. Furthermore this program increases the mathematical competence of the
game leader or teacher.
Keywords: Tarsky’s World, set theory, mathematical logic, logic of diagramms, didactical phenomena

METODIKA UCENJA I ORGANIZACIJE SENZOMOTORNIH
AKTIVNOSTI NA RANOM UZRASTU

NATASA STURZA MILIC
Visoka $kola strukovnih studija za vaspita¢e “Mihailo Palov” Vrs$ac, Srbija

Dete svojim pokretima budi i postepeno ureduje celokupno funkcionisanje organizma. Zato je holisticki pristup
osnovni i utemeljeni princip rada sa najmladima. U radu je prikazan novi metodicki pristup organizaciji senzomotornih
aktivnosti koje imaju za cilj podsticanje celovitog razvoja dece na ranom uzrastu. Svaka aktivnost u sebi sadrzi delove koji
se nizu tacno utvrdenim i smislenim redosledom. Nakon obaveznog zagrevanja, uvodne aktivnosti deluju na vestibularni
i proprioceptivni sistem, zatim se na njih nadovezuju vestine ravnoteze, koordinacije oko-ruka i fine motorike. Aktivnosti
su transdisciplinarne i koloborativne, odnosno, treba da budu tako osmisljene da istovremeno podstic¢u celoviti razvoj
kognitivnih, konativnih i socijalnih vestina, uz obilno kori$¢enje muzike, igre i raznovrsnih rekvizita. Svaka aktivnost se
grupise oko teme koja je bliska deci, teme koja je Zivotna i pogodna za obradu. Svakako, jedan od klju¢nih faktora uspeha
je strucan i kreativan student - buduci vaspita¢ koji ¢e dobrim planiranjem svake aktivnosti pomoci deci da u potpunosti
iskoriste svoje sposobnosti. Da bi se ovako slozeni zadaci mogli ostvariti, neophodna je dobra interakcija izmedu teoretskih
znanja i prakse, profesora i studenata, ali i spremnosti studenata na dodatno angazovanje u pripremi pomo¢nih sredstava,
izbora tekstova i muzike, kao i uspostavljanja dobre komunikacije sa decom.

Kljuéne reci: senzomotorne aktivnosti, rani uzrast, studenti - bududi vaspitaci

METHODOLOGY OF LEARNING AND ORGANIZINGATION OF SENSORY MOTOR
ACTIVITIES AT AN EARLY AGE

NATASA STURZA MILIC
Preschool Teacher Training College ,Mihailo Palov* Vrsac, Serbia

The child uses his or her movements to awaken and gradually regulate the overall functioning of the organismbody.
Therefore, a holistic approach is the basic and compelling principle of working with children. This paper presents a new
methodical approach to the organization of sensory motor activities aimed at encouraging comprehensive development of
children at an early age.

Each activity contains parts that follow each other in precisely defined and meaningful order. After the obligatory
warm-up, introductory activities which act themselves on the vestibular and proprioceptive system, the skills of balance,
eye-hand coordination and fine motor skills follow. The activities are transdisciplinary and collaborative, i.e. they should
be designed to stimulate the overall development of cognitive, conative and social skills simultaneously , with abundant use
of music, dance and various props. Each activity is grouped around a theme that is close to children, lifelike and suitable for
processing. Certainly, one of the key factors forof success is a competent and creative student - a future educator who will
help children through careful planning of each activity to fully utilize their capabilities. A good interaction between theo-
retical knowledge and practice, professors and students, but also the willingness of students to do further involvement in
the preparation of additional resources, choice of texts and music as well as establishing good communication with children
is required so that this complex task can could be accomplished.

Keywords: sensory motor activities, early age, students - future teachers
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RAZVO] KOMPETENCIJA STUDENATA UCITELJSKOG STUDIJA NA KOLEGIJU
METODIKA GLAZBENE KULTURE

JASNA SULENTIC BEGIC!, AMIR BEGIC?
'Fakultet za odgojne i obrazovne znanosti u Osijeku, Hrvatska
*Umjetnicka akademija u Osijeku, Hrvatska

U izobrazbi buducih ucitelja od iznimnoga su znacaja metodicke vjezbe na kojima studenti primjenjuju ste¢ena znanja
ivjestine, tj. izravno se uklju¢uju u nastavu i samostalno je osmisljavaju, organiziraju i izvode. U okviru ovoga rada prove-
deno je istrazivanje usmjereno na metodicke vjezbe kolegija Metodika glazbene kulture, na kojima studenti cetvrte godine
uciteljskog studija mogu pokazati stvarnu kompetenciju za izvodenje nastave glazbe. Sustavno su promatrani nastavni sati
studenata (N=40) i opaZanja su biljeZena u dnevnik nastavne djelatnosti studenata. Cilj je istraZivanja bio uvidjeti najéesce
poteskoce pri izvodenju studentskih satova glazbene kulture. Satovi s kojih potjecu ova opazanja odrzani su u zimskom
semestru akademske godine 2010./11. u vjeZbaonici Fakulteta za odgojne i obrazovne znanosti u Osijeku u Republici Hrvat-
skoj. Rezultati opazanja su pokazali da od ukupnog broja poteskoca (N=182) najvise njih je iz nastavnog podrucja pjevanje
i to njih 50 (27.47%), slijedi nastavno podruéje slusanje glazbe (47; 25.82%), zatim terminoloske i sadrzajne pogreske (26;
14.29%), netocno sviranje instrumenta (23; 12.64%), intonativno neto¢no pjevanje (19; 10.44%), zatim nastavno podrucje
elementi glazbene kreativnosti s 12 (6.59%) i na posljednjem mjestu je nastavno podruéje sviranje (5; 2.75%). Kako bi se
smanjio broj poteskoca i budui ucitelji stekli potrebne kompetencije za uspjesno organiziranje i izvodenje nastave glazbene
kulture, ucenje glazbe na uciteljskom studiju mora slijediti put od prakse k teoriji, tj. nastava glazbe se u situaciji nedovolj-
nog vremena mora ostvarivati na samoj glazbi uz istovremeno usvajanje metodickih postupaka.

Kljucne rijeci: uciteljski studij, kolegij Metodika glazbene kulture, kompetencije studenata za poucavanje glazbe.

ENHANCING TEACHER TRAINEES’ COMPETENCES OF STUDENTS TEACHER IN
DURING THEIR MUSIC METHODOLOGY OF TEACHING MUSIC COURSE

JASNA SULENTIC BEGIC', AMIR BEGIC?
'Faculty of Teacher Education in Osijek, Croatia
*Academy of Arts in Osijek, Croatia

In the training of future teachers methodical practices seminars are of exceptional importance, in during which stu-
dents apply their knowledge and skills, i.e. directly involve in teaching and independently devise, organize and conduct.
A research was carried out through this work and aimed at the methodical exercises of the Music methodology course, in
which students of the fourth year of teacher studies can demonstrate real competence for teaching music. We observed
sSystematically we watched teaching the lessons taught byof students (N = 40) and the observations were recorded in
the diary of teaching activities of students. The aim of this study was to find the most common difficulties in performing
student classes of music culture. Classes of origin of these observations were held in the winter semester of the academic
year 2010/11. in the exercise room of the Faculty of Teacher Education in Osijek in Croatia. Observations have shown that
from the total number of difficulties (N = 182) most of them are from the educational areas of singing and that is 50 of them
(27.47%), followed by the teaching area listening to music (47; 25.82%), followed by terminological and conceptual errors
(26; 14.29 %), incorrect playing of an instrument (23; 12.64%), incorrect intonation singing (19; 10.44%), followed by teach-
ing area elements of musical creativity with 12 (6.59%) and last in the teaching area of playing (5; 2.75%). In order to reduce
the number of problems and for future teachers to acquire the necessary competencies for the successful organization and
execution of music teaching, learning music at the teacher training college has to follow the path of practice to theory, i.e.
due to insufficient time, music and the methodology of teaching it should be taught at the same time.music is in a situation
of insufficient time and it has to be learned on the music while adopting methodical procedures.

Keywords: tTeacher Educationtraining, mMusic methodology course, students’s competences for teaching music

GYERMEKVEDELEM A NEM KIVANT INTERNETES TARTALMAKTOL -
ESETTANULMANY A SZERB KOZTARSASAGBOL

TOT LASZLO
Singidunum Egyetem, Szabadka, Szerbia
Mentor: Milan Milosavljevi¢

A blincselekmények fajtai koziil a szamitogépes visszaélés terjed a leggyorsabban. Az 6sszes btincselekmény mintegy
59%-at foglalja magaba, és hamarosan tulsulyban lesz. Egyértelmien a cyber-visszaélés a legérzékenyebb és legkomolyabb
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biincselekmény a sziilk, az iskolak és a tirsadalom tekintetében is. A sziilok nincsenek tisztaban azzal, hogy ha elkiilonitik
magukat a gyermekiiktdl és annak szamitogépétdl, életiik legnagyobb hibajat kovetik el, ugyanis ily modon a sziilék nem
tudjak kovetni a gyermek aktivitasat az interneten. Ezzel ellentétben a gyerekek tisztaban vannak azzal, hogy 6k sokkal tob-
bet tudnak a szamitogépekrél, mint a sziileik, és hogy a sziilok nem tudjék dket becsapni. Ezek a gyerekek fékezhetetlenek és
helyteleniil viselkednek az interneten, ami ahhoz vezetett, hogy Szerbiaban is elterjedt a cyber-visszaélés. A leggyakrabban
eléforduld veszély, ami az interneten keresztiil a gyermekeket érinti, és amirdl egyre gyakrabban hallhatunk a médiaban a
cyber-visszaélés, gyermek pornografia, a pedofilia és az internetfiiggéség. Habar a tantervben nem szerepel, az informati-
katandrok 6raikon onkéntesen felvilagositjak a gyerekeket a biztonsagos internethasznalatrol.

Kulcsszavak: cyber-visszaélés, gyermek pornogrdfia, pedofilia, internetfiiggdség, sziirés és monitoring szoftver, kutatdsi eredmények

CHILD PROTECTION FROM UNWANTED INTERNET CONTENT - CASE STUDY IN
REPUBLIC OF SERBIA

LASZLO TOT
Singidunum University, Subotica, Serbia
Mentor: Milan Milosavljevi¢

Computer crime is rapidly rising, comparing to the crime of the all other types of crime. It is already accounts for 59%
of allthe crime as a wholecommitted, with and the tendency to is that it will become predominant very soon. Cyber crime
involving our children is obviously the most vulnerable sensitive and most serious for parents, schools and society, as well.
Parents are not aware that by physically separating their children and their computers in the separated room ( their their
own room), they are makeing the greatest mistake in their livfes, because children close within their rooms and parents
cannot monitor them which web sites do they visit, how they behave on Internet and what are their activities. On the other
hand, children are aware that they know about computers a lot more than their parents and there’s no method by which
(someone), their parents, have no means would to deceive them. They behave uncontrollably and most usually often im-
properly on the Internet, which in Serbia, as a consequence, hasd lead to the expansion of cyber abuse. Dangers that mostly
lurk for at children from the Internet and examples cases that we could see in almost every media over the last past few
years are examples of cyber abuse, children pornography, and pedophilia, and Internet addiction. Informatics science IT
teachers, in spite of the fact that children security and behavior on the Internet behavior is not a regular subject, self initially
inform children in their classes about this subject matterissue.

Keywords: cyber abuse, children pornography, pedophilia, Internet addiction, filtering & monitoring software, research
results

KOMPLEX NEVELESI-OKTATASI PROGRAMOK TANORAN KIVULI TEVEKENYSEGEK SZAMARA

VARGA ATTILA
Oktataskutato és Fejlesztd Intézet, Budapest, Magyarorszag

Az elbadés komplex kézoktatési nevelési-oktatdsi programok fejlesztési folyamatat mutatja be. Ot nevelési-oktatasi
program késziilt egész napos iskolak szamara. A programok a tandran kiviili tevékenységek tervezéséhez nyujtanak tamo-
gatast. A fejlesztés egy K+F+], kutatds-fejlesztés-innovéacid keretben valosult meg.

Kutatas tarta fel a fejlesztendo teriiletek miikod6 gyakorlatait, és az Gj programokat ezekre a tapasztalatokra épitve
fejlesztették ki a szakemberek. A programok kifejlesztésében 55 iskola vett részt. Az iskolak nem csak a programok fejlesz-
tésében vettek részt, hanem kiprobaldsukban, és visszajelzéseik alapjan torténd véglegesitésiikben is. Ennek érdekében
a fejlesztd csapat folyamatos szakmai tdmogatast, felkészitd tréningeket és halozatépitési lehetGséget kinalt a részt vevé
iskoldk szimara.

A fejlesztés eredményeképp 6t nevelési-oktatdsi program valt elérhetové az iskolak szamara, 912 tanéran kiviili foglal-
kozas részletes leirasaval. A foglalkozasokon kiviil a programok tartalmaznak minden, a sikeres implementaciohoz sziik-
séges egyéb elemet: pedagdgiai koncepcid, tanulds-tanitési program, tanulds-tanitdsi és értékelési eszkdzok, tovabbképzés
és tamogato rendszer.

Az eldadas masodik fele roviden bemutatja az 6t programot:

- A felzarkoztatast és a szakképzés felé valo atmenetet timogatd keretprogram az also és a fels6 tagozat szdmara,
amelynek célja a tanuldi sokféleségbol eredd kihivasok kezelése az egész napos iskola pedagégiai lehetdségeivel.

- Természettudomanyos program, amelynek célja a természettudomanyos érdeklédés felkeltése kisgyerekkorban a ter-
mészeti jelenségek megfigyelésével, majd késobb a diakok bétoritasa a tudoményos felfedezések modszertandnak hasznélatara.
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- A komplex miivészeti program a miivészeti nevelés eszkozeivel komplex modon mutatja be a miivészetek szerepét
kulturakozvetitésben, valamint a kreativitds, a problémamegoldds, az onismeret és szocidlis kultura fejlesztésében.

- A gyakorlati életre nevelés programjanak célja hozzasegiteni a didkokat ahhoz, hogy megszerzett tuddsukat a min-
dennapi életben is képesek legyenek hasznlni..

- Az okoiskolai program teljeskori segitséget nyujt az iskolaknak az dkoiskolai kritériumok teljesitéséhez, fiiggetlentil
attol, hogy rendelkeznek-e okoiskolai cimmel. Az 6koiskolak nem csak pedagdgiai munkajukban érvényesitik a kdrnyezet-
és egészségtudatossagot, hanem mitkodésiik minden teriiletén igyekeznek ezeket a torekvéseket megvalositani.

Kulcsszavak: egész napos iskola, felzdrkéztatds, tantdrgykoziség, tandrdn kiviili tevékenységek

COMPLEX EDUCATIONAL PROGRAMS FOR EXTRACURRICULAR ACTIVITIES

ATTILA VARGA
Hungarian Institute for Educational Research and Development, Budapest, Hungary

The presentation will provides an overview of the development process of complex educational programs in the field
of public education. Five educational programs were prepared developed to support all day schools. The programs provide
educational and professional support to institutions for the extra-curricular timeframe. The development was realized in
an R+D +1 - (research - development -- innovation) framework.

Research revealed working practices in the fields needing development and new educational programs are be based
on those experiences.

The educational programs were developed in cooperation with 55 schools. Schools were not only involved in the de-
velopment of the programs, but they also have participated actively in the testing of the programs and also in the finalizing,
based on their feedbacks. For all these, the development team provided the participating schools with continuous profes-
sional help based on reflective researches, training courses and networking opportunities.

As the result of the development, five educational programs are available for schools with detailed description of al-
most a thousand (912) extracurricular activities. Beside activities, programs include all the necessary components for the
successful implementation: pedagogical concept, outline of the program, supplementary materials, assessment tools, and
the training program for teachers and plan for a support system.

The second half of the presentation will introduces briefly these five programs:

- Framework program for grades 1-4 and grades 5-8. facilitating catching-up and transition from primary school to
vocational training with the goal of finding answers to the challenges of managing a diversity of students at schools using
the educational potentials and tools in all-day-school education.

- Science education progam aims at raising interest in early childhood, by observing natural phenomena and later
encouraging students to search for answers using scientific inquiry.

- The complex art education program uses the tools of art education that interpret the role of arts in a complex way,
developing creativity and the conveyance of culture, as well as encouraging problem solving, self-awareness and social
culture.

- Practical life education program aims to develop educational modules that enable pupils to apply the acquired
knowledge from general subjects in problem situations encountered in everyday life.

- Eco-school educational program that providinge full assistance to institutions to achieve the criteria for gaining theof
Eco-School title, regardless of whether they already have Eco-school title. Eco-schools not only represent a sustainable ap-
proach to environmental and health awareness in their educational activities but the entire school operation strives for it.

Keywords: whole day school, catching up, horizontal themestopics, extracurricular activities

ZENEHALLGATAS

VARGA BRIGITTA
Kosztolanyi Dezs6 Tehetséggondozé Gimnazium, Szabadka, Szerbia

Zenehallgatas alatt a zenemiivek meghallgatssal torténd megismerését, és e megismerés készségének a fejlesztését
értjiik, semmiképpen sem azt, hogy mivel az ének-zene 6ran szerepelnie kell, ezért ora végén tiz percben bekapcsolunk
egy CD-t vagy DVD-t, szdrazon kozolve a mii szerz6jét, mindenféle el6készités nélkiil. Minden zenehallgatas alkalmaval
keltsiik fel a tanulok figyelmét a meghallgatdsra keriild miivel vagy mirészlettel kapcsolatban. Lehet az a zeneszerz6 képe,
amit anekdota, illetve rovid, vele kapcsolatos torténet kisér, vagy a zenemd keletkezésének torténete. A zenehallgatds legha-
tasosabb modja, még a legkitinébb modszerekkel el6készitett ,,gépzenei” zenehallgatassal szemben is, az é16 zenei produk-
cio. Ez elsésorban azért jobb a gépi zenénél, mert vizualis vonatkozasokkal timogatja az auditiv benyomdsokat, masrészt
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azért jobb az ¢16 el6adas, mert jobban lekoti a tanulok figyelmét, élmények szempontjabol. Lehet ez a neveld szép éneke,
hangszerjatéka, de az osztalybol olyan gyerek jatéka is, aki zeneiskolai didkként szolid, de mar élményt ny(jto produkciora
képes. A zenehallgatast koveten hallgassuk meg a tanulok vélekedéseit, megjegyzéseit, hozzdszolasait. Koordinaljuk a be-
szélgetést, ne elégedjiink meg a felszines, megszokott széfordulatokkal, hogy ,,szép volt” a mi. Ha a tanulok elemz8készsége
rendkiviil fejlett, hallgathatunk miveket el6készités nélkil is.

Szivesebben mutassunk be egy mivet, mint t5bb miivet felszinesen, mert az a tanulokban jobban régzil. A bemutatast
kisérje a téma tjraéneklése, a mii ujboli meghallgatasa.

Kulcsszavak: zenehallgatds, nevel6 éneke, neveld hangszerjdtéka, tanuld hangszerjdtéka, DVD

CLASSROOM-BASED LISTENING TO MUSIC

BRIGITA VARGA
Kosztolanyi Dezsd Kosztolanyi High School for Talented Students, Subotica, Serbia

Classroom-based listening to music activities are classes where the pupils get familiar with various pieces of music
and also the development of their listening skills, but certainly not when at the end of the class the teacher simply plays a
recording on CD or DVD, telling the name of the work and its author without any preparations. In all cases, the teacher
should arise the pupils' attention to the work or the part of the work which is to be listened to. This might happen with a
presentation of a photo of the author which is accompanied by a short anecdote or a story about the work's birth. The most
effective classes of listening to music are those which happen not with the usage of recorded music - even if this happens
through a most excellently prepared material -, but with live performances. This type of presentation is better due to the
fact that visual impressions accompany the auditive ones on the one hand, and also because this way the pupils pay more
attention to the work itself. The pieces can be sung or played by the teacher, but also by a pupil who is able to perform the
piece in an acceptable way. Following the activity the teachers should ask for and listen to the pupils's ideas, remarks and
questions connected to the work. One should coordinate the discussion, and should encourage the pupils to provide more
elaborate answers than clichés such as ‘It was nice’. In case the pupils have a more developed memory in music, we can
perform these activities without special preparations, too.

It is more efficient to present one piece in depth, rather than several pieces because this has proven to fix more in the
pupil’s memories. The presentation should be followed with additional tasks such as reproducing the piece by singing or
re-listening.

Keywords: listening to music classes, live performances, instrumentals, DVD

KOOPERATIV TANULAS A FELSOOKTATASBAN - LEHETOSEGEK A
TANITOKEPZESBEN

VARGA EVA
Eszterhazy Karoly Féiskola, Eger, Magyarorszag

Féiskolankon, az egri Eszterhazy Karoly Féiskolan, amely az egyik legjelentdsebb vidéki f6iskola Magyarorszagon,
a képzés teljes palettdja megtalalhaté az 6vodapedagogusok képzésétél, a tanitoképzésen, az altalanos és kozépiskolai ta-
narképzésen keresztiil a doktori iskoldkig. A 2014/15-6s tanévben indult el intézményiinkben az 6vodapedagogus- és a
tanitoképzés, amely Gj kihivasok elé allitja a féiskola oktatoit is. Tanszékiink, a Német Nyelv és Irodalom Tanszék, ahol
modszertanosként dolgozom, szintén részt fog venni ebben a feladatban, hiszen a leend$ tanitok miiveltségi teriiletként
valoszintileg vélaszthatjak a német nyelvet.

Az oktatdk, els6sorban a médszertanosok feleléssége, hogy a hallgatok tanulmanyaik sordn minél gyakrabban talal-
kozzanak azokkal a modszerekkel, lehet6ségekkel, eszkozokkel, amelyeket a modern kor nydjt a jovo pedagogusai szimara,
ezért helyeziink hangsulyt tobbek kozott a kooperativ tanuldsra. A kooperativ tanulds minden korosztalynal eredményesen
alkalmazhato, kisgyerekeknél kiilonosen fontos és hatékony, tehat a leendé tanitoknak ki kell probalni és el kell sajatitani
ezeket a technikakat.

A tanarképzésben jelenleg is folyd modszertani munkat Gjragondolva, ebben az eldadasban arra vallalkozom, hogy
azokbol a gyakorlatokbol mutassak be néhanyat, amelyeket a leendd némettanarokkal a modszertan drakon sajat élmény
megszerzésére, a kooperativ tanulds kiprobalasra hasznalunk. Ezen kiviil vdlogatok azokbol az anyagokbol, amelyeket a
hallgatok a modszertan orakra készitettek és gyakorld tanitasaik sordn kiprobaltak. Mivel a kooperativ tanulds elméletét
szintén kooperativ technikak segitségével sajatitjak el a hallgatok, ennek bemutatasara is kitérek.

Kulcsszavak: kooperativ tanulds, tanitoképzés, médszertan, ,jo gyakorlatok”
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COOPERATIVE LEARNING IN HIGHER EDUCATION - PERSPECTIVES OF TEACHER TRAINING

EVA VARGA
Eszterhazy Karoly University of Applied Sciences, Eger, Hungary

Our institution, Eszterhdzy Kéroly College, is one of the most important colleges in the regional Hungary. From
training kindergarten, elementary and secondary school teachers to the PhD-education, the whole scale of training can be
found atin our college. The kindergarten and elementary school teacher training started in the 2014/15 school year. This
makes the professors of the college face some new challenges. Our department, the Department of German Language and
Literature, where I work as a methodology teacher, is also going to take part in this project, because there is a possibility for
the teachers-to-be to choose German language as their area of learning.

It is the responsibility of the professors, the methodology teachers in the first place, to help students study the meth-
ods, possibilities and instruments that the modern age provides to future teachers. This is why we emphasize cooperative
learning. Cooperative learning can be utilized efficiently, and it is also very important and effective with small children. So
the teachers-to-be must try, and learn these techniques.

Rethinking the ongoing methodological work in the teacher training, in this presentation I undertake to demonstrate
a few of the routines we use in our methodology classes with our German teachers-to-be, to gain new experiences and to try
out cooperative learning. Moreover, I show a selection of the material made by the students to use atin their practice lessons.
I also present some of the cooperative techniques the students use to learn the theory of cooperative learning.

Keywords: cooperative learning, teacher training, methodology, ,good exercisespractices”

EDUKACIJA DECE I MLADIH KROZ REKONSTRUKCIJU SPOMENICKOG KOMPLEKSA
»ALEJA VELIKANA“ U ZRENJANINU

MILOS VASILJEVIC, SILVIA GLADIC
Visoka $kola strukovnih studija za obrazovanje vaspitaca Novi Sad, Srbija

Uloga predskolskog vaspitanja ima primarnu ulogu u procesu formiranja svestrane i celovite li¢nosti. Vaspitac je taj
koji realizuje plan i program i kvalitetno ga sprovodi. Podizanje i negovanje decije svesnosti o o¢uvanju kulturnog nasleda
od najranijeg/predskolskog uzrasta je jednako bitno kao i sam proces realizacije koncepta formiranja kulturnog identiteta.
Polazna tacka u razmatranju kompetentnosti vaspitaca zasniva se na odlici koja odrazava kvalitet predSkoskog vaspitaca.
Odnosi se na znanja i vestine kao kategorije stru¢nosti. Ovom prilikom osmisljen je projekat koji kao osnovnu ideju i cilj
ima edukaciju dece i mladih kroz rekonstrukciju spomenickog kompleksa. Kao direktni u¢esnici, angazovana su deca
uzrasta od 3 do 11 godina sa svojim vaspita¢ima i u¢iteljima. Takode, u okviru realizacije projekta ukljucena su deca i mladi
osetljivih kategorija drustva. Prioritetni zadatak, na ovaj nacin ostvarenog edukativnog procesa podrazumeva podizanje
svesti i podsticanje na promisljanje o negovanju kulturnog nasleda. Demonstrativno-edukativni karakter projekta sugerise
jedan novi metod rada predskolskog vaspitaca. Sprovedenim upitnikom i intervjuom pruzen je rezultat jasnog progresiv-
nnog skoka vrednosnih stavova i konstruktivnog odnosa prema o¢uvanju kulture i tradicije.

Kljucne reci: ocuvanje kulture i tradicije, inkluzivna nastava, obrazovanje vaspitaca, deca predskolskog uzrasta

EDUCATION OF CHILDREN AND YOUTH THROUGH THE RECONSTRUCTION OF THE
MEMORIAL COMPLEX “ALLEY OF THE GREATS” IN ZRENJANIN MILOS VASILJEVIC

MILOS VASILJEVIC, SILVIA GLADIC
College of Professional Studies in Education of Teachers Novi Sad, Serbia

The role of pre-school education has a primary role in the formation of a versatile and complete personality. The ed-
ucator preschool teacher is the one who realizes the curriculum and implements it well. Raising and nurturing children’s
awareness about of the preservation of the cultural heritage inof the early / pre-school childhoodren is just as important
as the process of realizing the concept of the formation of cultural identity. The starting point in considering Determining
the competence of teachers is based on the feature of which reflectings the quality of preschool teachers. It refers to the
knowledge and skills as well as categories of expertise. On this occasion, a project that is designed as a basic idea and aims
to educate children and young people through the reconstruction of the a monumental memorial complex. As direct partic-
ipants, have been recruited children aged 3 to 11 have been recruited years with their teachers. Also, within tThe project also
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involved children and young people from vulnerable groups. The priority task, in this way achieved the of the educational
process designed this way involves raising awareness and encouraging to think about fostering cultural heritage. The dDe-
monstrative and educational aspect of the project suggests a new method of work for of preschool teachers. The cCompleted
the questionnaires and interviews provided a clear result: there is a progressive jump of value judgments and constructive
attitude towards the preservation of culture and tradition.

Keywords: preservation of culture and tradition, inclusive teaching, teacher education, preschool children

KET ABECES OLVASOKONYV KOMPARATIV VIZSGALATA

VASS DOROTTEA
Pécsi Tudomanyegyetem Bolcsészettudomanyi Kar Oktats és Tarsadalom Neveléstudomanyi Doktori Iskola, Pécs,
Magyarorszag
Mentor: Bélint Agnes

Amig az utobbi évek soran a Vajdasigban még a tervek kozé sem lett sorolva a jelenleg kotelez6en hasznalandé elsé
osztalyos abécés- és olvasokonyv attanulmanyozdsa és esetleges ujragondoldsa, addig 2014-ben Magyarorszagon tobb ]
kisérleti tankonyv latott napvilagot, koztiik egy els6 osztilyos abécés olvasokonyv, amelyet egy interaktiv CD, olvasasi
munkalap is kisér.

A kutatds célja, hogy a Vajdasagban jelenleg hasznalatban lévé, kotelez6 tankonyvként kiadott els6 osztalyos abé-
cés- és olvasokonyvnek mar kielemzett pedagdgiai-didaktikai pozitiv és negativ faktorait Gsszehasonlitsa a mar szintén
megvizsgalt magyarorszagi Oktataskutato és Fejleszt6 Intézet altal kiadott kisérleti abécés olvasokonyv pozitiv és negativ
tényez6ivel: mennyire Gsszpontosit a téri tajékozodds fejlesztésére, a térbeli relaci fejlesztésére és a térpercepciora, tovibba
a vizualis tdjékozodas fejlesztésére, mint amilyen a vizualis percepcio, latasi emlékezet, latasi szerialitds, illetve az auditiv
tajékozddds fejlesztésére, mint amilyen az auditiv figyelem és az auditiv szerialitds.

A kutatds ehhez az elemzéshez a Fischerné Dérdai Agnes éltal dsszefoglalt didaktikai standardokat veszi alapul. A
didaktikai standardok helytéllasa kétféle kutatdsi modszer alapjan lesz diagnosztizalva: deskriptiv-hermeneutikus mod-
szerrel, amit kvantitativ modszer szerint timasztunk ala.

A kutatasi eredmények tabldzatban lesznek kimutatva, amellyel attekinthetd képet kapunk a két abécés olvasokonyv
egybeesésérdl és killonbozdségérol.

Kulcsszavak: tankonyvkivetelmények, dbécés olvasokinyv, didaktikai standardok, részképességek

THE COMPARATIVE ANALYSIS OF TWO ABC READERS’

DOROTTEA VASS
University of Pécs, Faculty of Arts, “Education and Society” Doctoral School of Education, Pécs, Hungary
Mentor: Bélint Agnes

While the re-analysis and re-thinking of the currently used ABC readers of first graders have not taken place so far in
Vojvodina, it did take place in Hungary in 2014. T, to be specific: several experimental textbooks were published including
an ABC reader for first graders which was accompanied with an interactive CD and two workbooks.

The present research has two background examinations, namely I have already submitted a pedagogical and didactic
analysis of the experimental reader published by the Institution of Educational Development, moreover, the same analysis
was performed on the reader of first graders in Vojvodina, as well. In light of these two examinations, the aim of the present
research is to provide an overall comparison of the two textbooks. The aspects of comparison are the following: how letters
are taught, adequate the length of words and sentences, adequateis adequate, use of the inductive-deductive method, is used
adequately, how realistic the reader is, are children are encouraged to solve problems, how new segments of knowledge are
introduced, are the activities are sedentary, adequate the proportion of picture and text is adequate, are,, the graphomotor
and intellectual skills of pupils are developed, are there are any objective errors, misunderstandable or misleading state-
ments or there are there any statements that could reinforce any myths or false interpretation among pupils.

For the realization of the comparison the didactic standards of Agnes Fischerné Dérdai are applied. As for the rel-
evance of the didactic standards, two research methods are performed, to be specific, the descriptive-hermeneutic and
quantitative methods.

The research results are presented in a table in order to ensure transparency in understanding the similarities and
differences regarding the two ABC readers.

Keywords: textbook requirements, comparison, ABC reader
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AZINKLUZIV NEVELESHEZ ES OKTATASHOZ SZUKSEGES SPECIFIKUS
KOMPETENCIAK A PEDAGOGUSKEPZESI PROGRAMOKBAN

VELISEK-BRASKO OTTILIA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Ujvidéki Ovéképzd Féiskola, Ujvidék, Szerbia

A 2009-ben meghozott uj oktatasi és nevelési rendszer alapjairdl sz0l6 torvény nemzeti prioritasként emelte ki a min6-
ségi oktatast, amely a sikeres oktatast jelenti minden gyerek szdmara. Igy azoknak a gyerekeknek is lehet6vé valt a belépés
a tobbségi dvodakba és iskolakba, amelyeknek fejédési zavara, funkcionalasi nehézségei vannak vagy sériiltek. A befogadd
oktatasnak az a feladata, hogy a sajatos nevelési és oktatasi igény(i gyerekek nevelése, tanitisa és fejlesztése a tobbségi
nevelési és oktatasi intézmények keretén beliil a tarsaikkal egytitt torténjen. Minden gyermek képes a tanuldsra, azonban
més modon és titemben valdsitja meg azt. Az Gj inkluziv oktatési paradigma szdmos dilemmat vetett fel a pedagogusok
korében, de a sziilk és szakemberek kozott egyarant. Gyakran folytak vitdk az inkluziv nevelésrél és oktatasrol, a befogadd
ovoddk és iskolak elényeirdl és hatranyairdl, a modszerekrol és a sziikséges kompetencidkrol. Az inkluzié megkoveteli az
ovodak, iskolak szakmai, modszertani, szemléletbeli megtjulasat és az oktatdsi rendszer nyitottsagat minden gyermek
szdmara. A hagyomdnyos oktatds és a régi oktatasfelfogas nem elég rugalmas ahhoz, hogy elfogadja az inkluziv oktatds
elveit. Az uj oktatdsparadigma tamogatja az interaktiv oktatast, amely differencialt oktatast, individualizaciét, valtozatos
foglalkoztatdsi formakat, modszereket és tanulasi technikékat foglal magaba. Egy ilyen 6vodanak és iskolanak nem nehéz
végrehajtani a befogadd oktatdst és alkalmazni az inkluzio elveit, amelyek a fogyatékossaggal él6 gyermekek sajatos nevelési
és oktatdsi igényeinek is eleget tudnak tenni. A pedagégusoknak kulcsszerepe van a tantervek, programok végrehajtsaban,
majd a nevelés és oktatds folyamatanak min6sége is a legnagyobb mértékben toliik fiigg, igy az inkluziv nevelés és oktatas
is szorososan a pedagégusok kompetencidjival van osszefiiggésben. E tény és tudat végett a pedagogusképzés magiba
kell, hogy foglalja a specifikus kompetencidkat is, amelyek sziikségesek az inkluzié mindséges megvaldsitasahoz, és min-
den gyerek sikeres nevelését és oktatasat végrehajtani. E kutatomunkaban kiemeltiik az inkluziv neveléshez és oktatashoz
sziikséges specifikus kompetenciakat. A kutatds tirgya az vodapedagogusok és a tanitok képzésprogramja, azzal a céllal,
hogy felmérje, milyen mértékben készitik fel a programok a jovendébeli pedagogusokat az inkluziora és a mindségi oktatds
megvalositasara. Ezek a kompetencidk csoportositva vannak pedagogiai, pszichologiai és modszertani kompetenciakra. A
kutatdsi eredmények mellet pedagogiai implikécié formdjaban Gsszegezve vannak az inkluzidhoz szitkséges pedagogus-
képzések modelljei.

Kulcsszavak: inklizio, sajdtos nevelési és oktatdsi igényii gyerekek, pedagogusképz6 programok, specifikus kompetencidk

NECESSARY SPECIFIC COMPETENCIES FOR INCLUSIVE EDUCATION IN THE
TEACHERS TRAINING CURRICULA

OTTILIA VELISEK-BRASKO
University of Novi Sad, Hungarian Language Teacher Training Faculty in in Subotica, Serbia
Preschool Teacher Traning College, Novi Sad, Serbia

The new Law on the Foundations of Education System adopted in 2009, raised the quality education as a national
priority, which means successful education for all the children. In that way kindergartens and schools for general popula-
tion became available for the children with developmental disabilities and difficulties in functioning. The task of inclusive
education is to educate, teach and develop the children with special educational needs in the framework of educational
institutions with their peers from the general population. Every child can learn, but on their own way and at theiron own
learning pace. The new inclusive educational paradigm opens many dilemmas among the teachers, but also among parents
and experts too. Discussions are frequent about the pros and cons of the inclusive education in kindergartens and schools,
and about the methods and competencies required. Professional, methodological and attitudinal renewal and openness of
the education system for all children is required for the inclusive education in the kindergartens and schools. The tradi-
tional and old-perception of (old approach toof) education is not flexible enough to accept the principles of the inclusive
education. The new education paradigm supports interactive training, which involves differentiated education, individu-
alisation, diversified occupation forms of employment, learning methods and techniques. For nurseries and schools which
implement inclusive education and apply the principles of inclusion, it is not difficult to accomplish educational goals
for the children with special educational needs. The teachers have a key role in the realization of the curriculum and in
program implementation. The quality of the education and training process, including the inclusive education also mostly
depends on the teachers’ competence. Because of this fact and consciousness, the teacher training curricula should include
the specific competences to implement the quality education for all children. In this research work specific competencies



82

required for education and inclusive education areis highlighted and identified. The object of the research is to estimate the
extent of preparation of the future kindergarten teachers and primary school teachers, for inclusion and quality education
by analyzing their training curricula. These competencies are grouped as pedagogical, psychological and methodological
competencies. Besides the research results, a summary of required teachers’ training models for inclusion were represented
as a pedagogical implication.

Keywords: inclusion, children with special necessary and educational needs, teachers training curricula, specific com-
petencies

INTEGRACIJOM NASTAVNIH SADRZAJA DO INFORMATICKE PISMENOSTI

ZORICA VUKAJLOVIC, KATARINA RADOSAVLJEVIC
Osnovna $kola “Veljko Dugo$evi¢” Beograd, Srbija

U pokusaju da se prevazidu nedostaci tradicionalne nastave, ucitelji kao karika u realizaciji nastavnog procesa, su-
ocavaju se sa potesko¢ama u realizaciji svakodnevne prakse. Obzirom na cinjenicu da danasnje generacije u¢enika imaju
raznolika interesovanja i potrebe, neophodno je na adekvatan naéin pristupiti realizaciji nastavnog plana i programa. In-
formaticka pismenost je imperativ sada$njeg obrazovnog sistema i zahteva odredene kompetencije nastavnika. U skladu
sa tim, ovaj rad je nastao kao jedan od na¢ina da se osavremeni nastavni proces. U¢enicima se pruza mogu¢nost da na
drugaciji nacin iskaZu svoja znanja i kompetencije, a da proces uenja nije zasnovan na tradicionalan nacin.

Rad je posve¢en moguénostima primene digitalne uc¢ionice u 3. razredu osnovne $kole. U radu su prikazane aktivnosti
kojima se uéenici motivi$u da obavezne predmete (Srpski jezik, Matematika i Priroda i drustvo) lakse savladaju i nadograde
svoja znanja na ¢asovima izbornog predmeta Od igracke do ra¢unara. Kako je informaticka pismenosti jedan od preduslova
za celoZivotno ucenje, ostvarena je integracija navedenih predmeta kroz igru, na ucenicima zanimljiv na¢in. Ucenici se
osposobljavaju za samostalnost u radu, pronalazenje strategija ucenja i osnazuju u izraZavanju svoje kreativnosti, afiniteta
iinteresovanja.

Kljuéne reci: razredna nastava, izborni predmet Od igracke do racunara, informaticka pismenost

CONTENT INTEGRATED LEARNING AS A ROAD TO COMPUTER LITERACY

ZORICA VUKAJLOVIC, KATARINA RADOSAVLJEVIC
”Veljko Dugosevi¢” Primary School, Beograd, Serbia

In an attempt to overcome the drawbacks of traditional teaching, primary school teachers, who act as a link in the
realization of the teaching process, face numerous difficulties in performing their daily professional practices. Bearing in
mind that today’s generations of students share widely varied interests and needs, it is necessary to adequately approach
adequately the realization of the curriculum. Computer literacy is paramount in today’s educational system and as such,
itis required that the teachers also master these competencies. This lecture/workshop was created in an attempt to present
the a way to modernize the teaching process. Students are exposed to the opportunity to express their knowledge and com-
petencies in an alternative way, while it is ensured that the learning process does not follow the guidelines of the traditional
teaching approach.

This lecture is dedicated to exploring the potential of the digital clasroom in teaching students in the 3rd. grade of
primary school. Activities presented are chosen for their motivational value in learning the compulsory subjects (Serbian
Language, Maths, Humanities and Science) and for their value in enabling students to further practice and easily master
the content of the subjects taught when induring classes of the elective course, like the class of such as the subject ,,”From
tToy to cComputer. Computer literacy has become one of the pre-requisites of life-long learning and as such it is being
dealt with as early on as in the 3rd3. grade, through Content Integrated Learning approach, involving the students in an
engaging way. Students are trained to become independent in their work, to discover suitable learning strategies, and are
empowered to in expressing their creativity, affinities and interests.

Keywords: subject teaching, elective course, from toy to computer, computer literacy
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ELO TERMESZET - AZ ELOLENYEK KOZOS TULAJDONSAGAI

ZAMBORSZKI KITTI
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Major Lenke

Plakatom egy posztersorozat része, amelyen egy, az dltalanos iskola masodik osztalyéban feldolgozott témakort, az é16
és élettelen természet kapcsolatat igyeksziink bemutatni.

Poszteremen az EI§ természet - Az él6lények kizos tulajdonsdgai cimd tanitési egység keriilt kidolgozasra, amelyet a
Kornyezetiink tanitdsanak modszertanabol megtartott vizsgaérimon mutattam be. Az 6ra célja az volt, hogy a gyerekek
megismerkedjenek az él6lények kozos tulajdonsagaival, és azokkal az életfeltételekkel, amelyek sziikségesek ahhoz, hogy az
él6lények életben tudjanak maradni. Ez az egység sok lehetséget ad a szemléltetésre is, amely megvalsithaté a tantermen
beliil is. A tanitdsi egységem az él6lényekrol szolt, amely kozel all minden kisgyerekhez, hisz 6k maguk is példaként szol-
galtak, 6k maguk is szemléltetGeszkozok lehettek. Minden gyerek taldlkozott mar novényekkel és allatokkal is, igy a kozos
tulajdonsagokat sem volt nehéz meghatérozni.

Az 6ra bevezetd részében dtismételtiik az évszakokrol és az évszakokban bedllo valtozasokrol tanultakat taldlos kér-
dések segitségével. Motivacioként minden gyerek kapott egy kartyat, amelyen egy élélény volt lathato. A feladatuk az volt,
hogy alakitsanak ki csoportokat, de 6k maguk jojjenek rd, hogy mi alapjan. Hirom csoport alakult ki: az emberek, n-
vények és allatok csoportja. Ez utin megmutattam a gyerekeknek egy novényt, amelyet bevittem az dréra, egy allatkarol
képet, valamint magamat mint példét az emberre. Ez utdn taldltdk ki a gyerekek, hogy mir6l fogunk tanulni. A kézponti
részben sorra vettiik az él6lények kozos tulajdonsagait: szaporodas, légzés, taplalkozas, novekedés, elhalas. Nem drultam el
egyik tulajdonsagot sem a gyerekeknek, mindegyikre 6k maguk jottek rd, ravezettem Gket. Miutdn az Gsszes tulajdonsagot
megbeszéltiik, a csoportok mindegyike kapott egy-egy boritékot, amelyben képek voltak a tulajdonsagokrol. Ezeket a képe-
ket a tdblara elhelyezett papirra ragasztottak fel a gyerekek, amelybol egy szép plakatot varazsoltak. Mikozben ragasztottak
aképeket a plakatra, ujra megbeszéltiik a kozos tulajdonsdgok mindegyikét.

Az drabefejez részében kérdéseket tettem fel a tanultakkal kapcsolatban, amelyre a gyerekek valaszoltak. Ez utdn egy
osszefoglalo jegyzetet is kiosztottam, amelyet a fiizeteikbe kellett beragasztaniuk.

A gyerekek ezen az 6rdn sajét tapasztalataikra, tuddsukra, emlékeikre taimaszkodhattak a képi szemléltetés mellett.
Az 6ra igen sikeres volt, a gyerekek sajat tapasztalataik megosztasa mellett észrevétleniil tanultak is egymastol. Az oktatasi
célunk teljes mértékben megvalosult, hiszen a gyerekek hidnytalanul elsajatitottak a tervezett anyagot.

Kulcsszavak: életfeltétel, él6lények, tulajdonsdgok, él6 természet

LIVING NATURE - THE CREATURES COMMON QUALITIES OF CREATURES

KITTI ZAMBORSZKI
University of Novi Sad, Hungarian Language Teachers’ Training Faculty in Hungarian in Subotica, Serbia
Mentor: Lenke Major

My poster is a part of a poster series, and it features animate and inanimate nature, a study content taught at the 2"
grade of primary school.wich second elementary school children did of living and inanimate nature.

My poster is titled got the The living nature and the creatures common qualities of creaturestitle,wich I prepared for
my exam class in the Methodology of teaching environment. i got to represent on methodica on every movement class.The
goal of this class was teach children the common qualities of creatures and show them their habitats. to let the children
get to know the creatures common qualities,and their living habbits so that they could live on and reproduce.This unit got
offers lots of opurtunities for examiningdemonstration within the classroom.,wich can be done inside the classroom.My
unit was familiar to children as they are creatures as well, and they could look at themselves as an example for a creature.
about creatures,wich were close to children,cause there themselves were an example,they could examine themselves.Every
child had met animals and plants before,therefore the common qualities werent that hard to determine.

AtOn the beginning of the class, we went through revised the seasons, and their changes with tricky questions. For
motivation every child got a card with a ,and on the cards were creature s.Their task was to make groups, but it was their
decision choice who would be in each on what would compose that group.Three groups were made: the plants, the animals,
and the humans. After this Ii showed the children a plant, then an aninmal ,and myself as a human example. Then the
children already threalisedought what we are were going to study. We went through their common qualities of creatures:
breathing, reproduction, growth, death,e ating habbits. I did not tell theim either of the any of these qualities to them, they
realized it them themselves. After Then we discussed every qualityie:, every group got was given a picture with a qualityie
on it. They sticked these pictures on a paper wich Ii had set up on the blackboard. Till While they were sticking qualities
ed them up the blackboard, we discussed the qualitites one more time. On At the end of the class Ii asked questions wich
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the childrens answered. After Then il handed out some notes so that they could put it in their notebooks and study it. The
childrens relied on their expirience, memory ,and knowledge. It was a succes since the children with their own expirience
learned from each other unnoticedly. Our educating goal was a succes reached since the children without any mistake had
did done the task without any mistake.

Keywords: living condition, creature (organism), qualities, living nature

CSOPORTMUNKA ALKALMAZASA A KORNYEZETUNK ES A TERMESZET ES
TARSADALOM ORAKON

ZAMBORSZKI KITTI, SZABO BATANCS MELINDA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképzé Kar, Szabadka, Szerbia
Mentor: Hordk Rita

A munka célja, hogy a csoportmunkat egy olyan oldalrél mutassa be, amit a hallgatok az egyetemi tanulményaik alatt
szakirodalombol nem sajatithatnak el. A vizsgadrakon tapasztalhaté meg az, hogy milyen feltételek mellett és milyen szer-
vezésben lehet hatékony a csoportmunka. Fontos figyelembe venni, hogy mely tanitési egységek alkalmasak arra, hogy ez
amunkaforma megvaldsulhasson. A kornyezetiink, valamint a természet és tirsadalom 6rék alkalmaval ez a munkaforma
sokszor hattérbe szorul, mivel sok szervezést, gondos odafigyelést és pontossagot kivetel meg.

A dolgozat célja: bemutatni, hogy a Magyar Tannyelv{i Tanitoképz6 Kar hallgatoi a vizsgadrak alkalmaval mikor
latjak indokoltnak a csoportmunkds 6rakat a hagyomanyos frontalis eléaddsmoddal szemben. A munka kitér a csoport-
munka elényeire, szervezésére, de nehézségeire is. A tanulok dolgozhatnak csoportban az 6ra bevezetd, kozponti és a befe-
jez6 részében is. Nem ritka, hogy egyes vizsgadrék teljes egészében csoportmunkéban zajlanak le. A csoportok kialakitasa
legtobbszor véletlenszerd, mivel a tantargy nem koveteli meg a differencidlast.

Az 6ran a hangsily a kooperdcion van, hiszen a tanulok kézosen dolgoznak, megtanulnak egyiittmikodni és segitik
egymast. A csoportmunkat dltalaban valamilyen motivacioval kell felvezetni, hiszen a motivacionak jelentds szerepe van a
csoportmunka eredményes kivitelezésében. Két tényez§ van hatassal a munka sikerességére. Az els6 az imént emlitett mo-
tivacio, a masodik tényez pedig maga a cél, ami a munka eredményeként kell, hogy megvalsuljon. Fontos, hogy a tanulok
tudjék azt, hogy miért dolgoznak, vagyis milyen cél érdekében végeznek el feladatokat. A csoportmunka célja lehet példaul
valasz egy jol iranyzott, érdekes kérdésre, rejtvényre (problémamegoldas), kozosen elkészitett plakat, makett, bizonyos
elemek, amiket a gyerekek a kiilonbozé dllomasokon gytjtenek dssze, majd a végén egy egészet alkotnak, vagy akar érmék,
amik az 6ra végén jutalomra vélthatok be. Az 6ra végén minden csoportnak be kell szimolni munkéjuk eredményérél.

Kulcsszavak: csoportmunka, kornyezetiink, természet és tdrsadalom, motivicid, cél

APPLYING TEAMWORK DURINGON ENVIRONMENT, NATURE AND SOCIETY ANDAL
ENVIRONMENT STUDY’S CLASSES

KITTI ZAMBORSZKI, MELINDA SZABO BATANCS
University of Novi Sad, Hungarian Language Teachers’ Training Faculty, Subotica, Serbia
Mentor: Rita Hordk

The My goal iwas to show teamwork from a perspective which students can not learn about reading only books, how-
ever when they observe classroom work, they can experience the side of teamwork,that the students could not leard in the
college's literature.On these classes can be expirienced on what type of condtitionsconditions ,and organization could these
is needed for a teamwork tos be successful. It is important choose the teaching unit carefully, as not all units are suitable
for teamwork. to notice what type of learning unit could be useful for this type of work to be sucessful.OnAt Nature and
society and Enviorement clases teamwork is often avoided, as it needs lots of careful preparation from the teacher’s side..

,nature,and social study's class this type of work is pushed out due to the lot of organization.and accuracy.

The Hungarian teacher training Students from our faculty's students on behalf of the classes they try to prove that we
need these type of teamwork is needed. Students can work in groups on the beginning, in the middle even at the end of the
class. It often happens that final teaching classes are completely organized as teamwork. isnt rare that these classes are done
all the way with teamwork.The groups are formed accidentaly made, cause as these subjects do esn't not require diferenci-
alitydifferentiation.The main part of the class is emphasis is on the coopeiration, the students work together, they learn to
work together, but it is also important on how we make these prepare our students for teamworks come up,on and how can
we can motivate them students, asso motivation is a big part in a has a key role in teamwork. Two factors that are important
for teamwork The first is motivation.The second factor is the goal we wish to achieve through the exercise. ,of wich through
the work we achieve.It is important to let the students know why they work ,or for what and what is the goal. The end produst
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they go after or work for.This could can be a pair maid poster prepared in pairwork, or something that the children gather
from different stations ,and after in the end unite ting them they make it a whole worktogether..
Keywords: teamwork, environment, nature and societyand social study’s, motivation, goal

FOTOGRAFIJA KAO POTICAJ I PROMOTOR CITANJA

VEDRANA ZIVKOVIC ZEBEC, LIDIJA BAKOTA
Fakultet za odgojne i obrazovne znanosti, Osijek,Hrvatska

Komunikacija se dana$njega drustva temelji na audiovizualnim medijima. Stoga je jedan od temeljnih zadataka in-
stitucionalnoga odgoja i obrazovanja (na svim njegovim stupnjevima) medijski i informaticki opismeniti mlade narastaje
odnosno upoznati ih sa suvremenim na¢inima komunikacije. U suvremeno doba, kada su mladi okruzeni multimedijom,
fotografija se moze upotrijebiti i kao alat za ucenje i kao motivacija, poticaj i promotor ¢itanja. Stoga ¢e se u radu dati odgo-
vori na pitanja: Kako potaknuti zanimanje za knjigu i ¢itanje u suvremenome audiovizualnom svijetu kojem pripadamo?
Koje su mogucnosti uporabe fotografije kao vizualnoga medija u odgoju i obrazovanju? Koje su metodicke moguénosti
povezivanja dvaju navedenih vizualnih medija: jednoga tradicionalnoga (knjige) i drugoga suvremenog (fotografije)? Od-
govore ¢emo na navedena pitanja, izmedu ostaloga, dobiti i prikazom projekta Zaboravijeni uzitak ¢itanja koji je nastao u
radu sa studentima - budu¢im u¢iteljima. Inicijalni je zadatak projekta bio koristenje fotografije kao promotora ¢itanja.
Kroz ostvareni projektni zadatak studenti su oblikovali novo iskustvo videnja svijeta. Ovoga puta to im je iskustvo kroz
objektiv fotoaparata otkrilo nove moguénosti ¢itanja i susreta s knjigom.

Kljucne rijeci:fotografija, Citanje, nastava knjizevnosti, suvremeni mediji

PHOTOGRAPHY AS AN INCENTIVE AND A PROMOTER OF READING

VEDRANA ZIVKOVIC ZEBEC, LIDIJA BAKOTA
Faculty of Education, Osijek, Croatia

Communication in Ttoday’s society communication is based on audio-visual media. Therefore, one of the fundamen-
tal tasks of institutional education (at all its stages) is media and computer education and introduction of modern ways of
communication to young generations. Namely, in modern times, when the young are surrounded by multimedia, photogra-
phy can be used as a means of learning, as well as motivation, incentive and promotor of reading. Therefore, this paper will
provide answers to the following questions: How to encourage interest in the books and reading in the contemporary au-
diovisual world we belong to? What are the possibilities of photography as visual media in education? What are the method-
ological possibilities of connecting two specified visual media: one a traditional (books) and other a modern one (photos)?

The paper will present the results of the project The forgotten joy of reading conducted while working with students
- future teachers. The initial project goal was to use photography as a reading promoter. Through the When they complet-
ed the project task the ,students created a new world view experiencedeveloped a new perspective on the world. On this
occasion, the experience through the camera lense of the camera unveiled new possibilities of reading and encountersing
with books.

Keywords: photograpy, reading, literature teaching, new media

PROBLEM GOJAZNOSTI KOD UCENIKA MLAPEG SKOLSKOG UZRASTA

NEVENKA ZRNZEVIC', JELENA ZRNZEVIC?
'Utiteljski fakultet u Prizrenu - Leposavi¢, Srbija
*Opstina Vrnjacka Banja, Srbija

Nedostatak kretanja smanjuje otpornost organizma, izlu¢ivanje $tetnih materija iz organizma, pogoduje nastanku
telesnih deformiteta, bolesti organa za disanje, varenje, krvotok i dovodi naj¢esée do gojaznosti. Prekomerna gojaznost
predstavlja stanje patoloskog nakupljanja masnog tkiva u organizmu, u poslednje vreme stalno je u porastu i sada je do-
stigla razmere epidemije sa tendencijom porasta. Ovakav negativan trend direktno uti¢e na smanjenje funkcionalnih i
motorickih sposobnosti citave populacije. Adekvatnim fizickim vaspitanjem i obrazovanjem mozemo uticati na podizanje
svesti 0 znacaju bavljenja fizickom aktivno$¢u, podizanju opste sposobnosti organizma i time spre¢iti nastanak gojaznosti,
hipertenzije i drugih nezeljenih posledica.Mali broj dosadasnjih istrazivanja na mladem $kolskom uzrastu i nedostatak
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literature, doprineo je da se jo§ uvek nedovoljno i nestru¢no radi sa predskolskom i decom mladeg $kolskog uzrasta.Sistem
obrazovanja buducih pedagoga posvec¢uje vrlo malo vremenskog prostora fizickom vaspitanju najmladih, $to uz nedovoljnu
stru¢nost, dovodi do improvizacije i povrsne realizacije nastave fizickog vaspitanja. Sadasnje $kolsko fizicko vaspitanje ne
odgovara sposobnostima, Zeljamai moguénostimaucenika.

Merenjem je obuhvacena telesna visina, telesna masa, a na osnovu tih informacija, izracunat je Indeks telesne mase
(BMI).

Dobijeni rezultati u nasem istrazivanju posluZili su nam da saznamo vise o telesnoj uhranjenosti dece mladeg $kol-
skog uzrasta.Najveci broj ispitanika u na$em slucaju pripada kategoriji normalne uhranjenosti. Maksimalni i minimalni
rezultati pokazuju da ima podhranjene ali i preterano gojazne dece,$to zahteva posebnu paznju pedagoga fizicke kulture i
zdrastvenih radnika.

Kljucne reci: fizicko vaspitanje, ucenici, gojaznost, multivarijantna analiza, diskriminativna analiza

THE PROBLEM OF OBESITY IN EARLY SCHOOL AGE CHILDREN

NEVENKA ZRNZEVIC!, JELENA ZRNZEVIC?
'Teachers’ Training Faculty in Prizren - Leposavic, Serbia
*Municipality of Vrnjatka Banja, Serbia

Lack of physical activity weakens the resistance of the body, the extraction of harmful substances from the body,
favours the occurrence of physical deformities, the diseases of the respiratory, digestive and circulatory system and most of-
ten leads to obesity. Excessive obesity is a state of pathological accumulation of fat tissue in body., it It has steadily increased
recently, and it is now reaching proportions of an epidemic with the tendency to increase. With adequate physical education
we can have an influence on raising public awareness on the importance of physical activity, increasing the overall abilities
of the body, and thus prevent obesity, hypertension and other negative effects. A small number of previous studies on early
school age children and the lack of literature have contributed to still insufficient and unprofessional work with preschool
and early school age children. The system of education of future teachers devotes little time to the physical education of the
youngest, which, together with the lack of expertise, leads to improvisation and superficial implementation of physical edu-
cation classes. CThe currently, physical education in schools does not match the abilities, needs, and capabilities of students.

Measurement is included body height and, body weight, and based on this information, calculated the body mass
index (BMI) was calculated.

The obtained results of our research helped us to find out more on body weight in early school age children. Most
of the respondents in our case belong to the category of normal body weight. Maximum and minimum results show that
there are malnourished and excessively obese children, which requires special attention of Physical Education teachers and
health care workers.

Keywords: physical education, students, obesity, multivariate analysis, discriminant analysis

EXHIBITION
KEPZOMUVESZETI GYAKORLATOK (kiallitas)

BUDAI BOGLARKA, FAZEKAS IZABELLA, PINTER NORBERT, TOROK MELINDA
Ujvidéki Egyetem Magyar Tannyelvii Tanitoképz6 Kar, Szabadka, Szerbia

A mivészeti kiallitas tudoméanyos célja, hogy bemutassa, hogyan juthatunk el megfeleld képzomiivészeti instrukciok-
kal, tampontokkal, irdnyitéssal a kezdeti elemektél a végs6 megoldasig bizonyos fejlédésen keresztiil.

Az alkotasok végrehajtsara tobbnyire a 2014-es tanév téli szemeszterében keriilt sor a Képzémivészeti gyakorlatok,
befejez6 kurzus valaszthat6 tantargyan belil. A kiéllitison harom hallgatd - Budai Boglarka, Fazekas Izabella és Pintér
Norbert — mutatkozik be tobb alkotassal, valamint az el6z6 évek hallgatoi egy-egy munkaval.

Az eredmények 6nmagukért beszélnek. Lathatd, hogy a legelsé munka elkészitésén semmilyen képzomiivészeti inst-
rukcié nem volt, viszont a legutolso, kész és befejezett alkotas szemlélteti a fejlédést, a részletes kidolgozast, az alapos
megfigyelést, a fény-arnyék technikat, a ceruza finom alkalmazésat.

A kiallitott alkotasok bizonyitjak, hogy az emberbél kihozhato az érdeklodés, a kreativitds, a tehetség a miivészetek
irant. Ezéltal nemcsak a szépérzék fejleszthetd, hanem 6nmagunk is. Ezt az alsos tanuloknal is elérhetjiik.

Kulcsszavak: jobb agyfélteke, fejlodés, ceruzarajz, szénrajz, grafika
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ART PRACTICES (Exhibition)

BOGLARKA BUDAI, IZABELLA FAZEKAS, NORBERT PINTER, MELINDA TOROK
University of Novi Sad, Hungarian Language Teachers’ Training Faculty, Subotica, Serbia

The scientific purpose of theis art exhibition is to show the result of implementing different methods for development
of artistic skills from the initial stage to the final solution.

The larger part of the works shown here was created during the winter semester of the 2014/15 academic year 2014,
within the optional subject Art pPractices - the final course. in optional subjects. Three students at the exhibition - Boglarka
Budai, Izabella Fazekas and Norbert Pintéer are presented by several some of their works. The second part is a selection of
earlier year’s students’ artistic assignments.

Results speak for themselves. A striking difference can be seen between the works created at the initial stage before any
instructions are given and the final drawing assignments that show a major development in visual approach, drawing skills,
understanding and applying the principles of light and shadow and handling of the details.

The exhibited works are a practical proof that artistic skills can be taught and that each person possesses developable
talents, creativity and improvable motivation. This process not only develops one’s aesthetic reasoning skills, but the per-
sonality as a whole, too. Similar results can also be achieved with primary school students.

Keywords: right side of the brain, development, pencil drawing, charcoal drawing, printmaking
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